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ABSTRACT

This research deals with the development of a model of interpreting services
for a newly merged multilingual University of Technology, the Durban
University of Technology. The rationale for the study was the urgent need to
give students whose mother tongue is not the medium of instruction (i.e.
English) equity of access to higher-degree education. The research was
carried out within a critical realist approach, which seeks to transform society
by practical application of theory. Unlike previous studies in interpreting, this
research focuses on the service provision aspect of interpreting. It falls within
the field of educational interpreting, but goes beyond the classroom situation in
considering other university interpreting needs, such as seminars and in-house
conferences, graduation and other ceremonies, operational meetings and
labour-related meetings. Franck’s modelling process was used to formulate a
theoretical model of the interpreting service delivery mechanism using data
gathered during visitations to local and international universities. The
theoretical model, or system of essential functions, was used to arrive at the
applied aspect of the mechanism, termed an empirical model of interpreting
service delivery. The model was then validated in terms of its application in
various contexts at the Durban University of Technology. It is suggested that
the theoretical and practical models developed have application not only for
educational interpreting, but also in other interpreting contexts. The models
are also considered to have relevance for service delivery in general, which is

a critical issue at present in South Africa.
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GLOSSARY

Interpretation.® The clarification or simplification of a text within the same
p p

language.

Interpreting. The transference of an oral text from one language into another

language.
Mechanism. A physical, social or mental process characterized by some
particular configuration of its components, which normally leads to some

specific outcome

Model. The term “model”’ refers to any representation which explains the

nature, structure or working of a natural or social phenomenon.

Translation. The transference of a written text from one language into another

language.

Text. A written or oral utterance.

! It must be noted that, while the terms “interpreting”, “interpretation” and “translation” are often
used interchangeably, they are all different in meaning.

Vi
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INTRODUCTION

1.1 Introduction

This chapter first looks at the general aim and scope of the research, then at
the background context in which this study takes place. The research
approach is then outlined, followed by definitions of some key terms and
concepts. It is suggested that new contributions to knowledge in the field
include the adoption of a critical realist approach, the focus on the service
provision aspect of interpreting, and the use of Franck’s modelling process.
The potential value of the research is then discussed, and the chapter

concludes with an overview of the thesis.

1.2 General aim and scope of the research

The aim of this research is to provide a model of interpreting service which
could inform provision of interpreting services in general, as well as have
applicability in specific educational contexts, in particular, a multicultural South
African University such as the Durban University of Technology (DUT). It is
thought that the scope of the study is not limited to specific application of the
model at DUT, as it was drawn up after consideration of generic factors in the
processes observed at other universities. It is suggested that the theoretical
model might have application not only in other interpreting domains or contexts

but also in other fields of service delivery (e.g. Health Services, Housing).



1.3 Context of the research

DUT, as with most of the universities in South Africa, has a language policy
(recently approved) which promotes multilingualism (i.e. is more in line with the
country’s constitution), yet sees this as being implemented in phases. The
2007/2008 Budget Speech (Thusi 2008) stated that there were three official
languages in KwaZulu-Natal (i.e. isiZulu, English and Afrikaans) and
encouraged equal use of all the three languages. Subsequent to this
proclamation, a fourth language, isiXhosa, was added, which means that there
are now four official languages in KwaZulu-Natal. Currently DUT uses two
languages (i.e. English and isiZulu) in communicating with its community,
internally and externally. However, official meetings for Council, Senate and
Faculty Board are still conducted in English only. Moreover, the medium of
instruction in lectures is mainly in English, while most of the learners are
second or third language speakers of English. Other languages are used only
when that language is taught as a subject, for example, isiZulu, Afrikaans or
French. Other universities, such as University of North-West, University of
Johannesburg and the University of Free State, have catered for languages
other than the medium of instruction in their university official meetings
(Council and Senate). In 2006 the University of Johannesburg conducted pilot
studies in using more than one language and others are in the process of
piloting the provision of interpreting services during lectures; the North-West
University (Potchefstroom Campus) is currently providing extensive
interpreting services during lectures. It is against this background that this

research looks at developing a model for interpreting services at DUT.



The models of interpreting services which are currently found in the literature
tend to be locally specific, which makes application at DUT problematic. To
sum up, there exists a gap of an interpreting services model both for
universities in South Africa and internationally. Moreover, previous research
has tended to focus on the linguistic aspects of interpreting rather than viewing
interpreting as a social practice. According to P6échhacker (2004), interpreting
should be viewed as “a situated activity and social practice", and this study
makes the assumption that a model of interpreting services will also be socially
based. The research therefore involves developing a model of interpreting
services which can be adapted to fit various educational contexts, and which

will be applied to the context of university interpreting requirements at DUT.

1.4 Research approach

This study, then, focuses on the effective delivery of an educational
interpreting service at a multicultural university of technology (UoT) in
KwaZulu-Natal in various interpreting settings: tuition, official university
functions, conferences and labour interactions. In order to do so, it adopts a
critical realist approach (Bhaskar 1978; 1979; 1989), and gives an account of a
modelling process which contains both theoretical and applied aspects (Franck
2002). The theoretical model of interpreting service thus formulated means
that the description of service delivery has the potential to be generalisable so
as to be applied to other domains within educational institutions, as well as to
interpreting in general. It is also suggested that the theoretical model of
interpreting services might be applicable to service delivery in general: further

research might show how it could be applied in South Africa, where service
3



delivery failure is provoking public demonstrations, resulting in not only refusal

to vote but cases of civic violence.

1.5 Definitions of key terms and concepts

The following definitions will be elaborated on and refined further in the course

of this thesis:

1.5.1 Interpreting

“Interpreting” is defined as the transference of an oral text from one language
into another language. This must be distinguished from interpretation, which is
taken to mean clarification or simplification of a text within the same language.
While interpreting could be viewed as a type of translation (but in speech, not
writing), it is the sense of immediacy (P6chhacker 2005b) and, for that reason,
the seldom-perfect attempt at the closest approximation of meaning at any

given moment, which characterises interpreting.

1.5.2 Translation

“Translation” is defined as the transference of a written text from one language

into another language.

1.5.3 Text

“Text” is defined as a written, oral or signed utterance.



1.5.4 Critical realism

“Critical realism” is a philosophy (Yeung 1997: 51) which is generally attributed
to Roy Bhaskar (1978; 1979; 1989), but which has also had significant input
from Margaret Archer (1998; 2002) and Rom Harré (1979; 1986). Modelling,
in an attempt to understand the nature of things, is a typical critical realist
process. However, according to Bhaskar, social science “always consists in a
practical intervention in social life” (Bhaskar 1986: 169). Critical realism is
therefore congruent with this researcher’s beliefs and values in attempting to
improve communication, and potentially, the quality of life, for university staff
and students, as well as the greater community, by a practical application of a
model of interpreting service delivery. In terms of being used as a research
orientation, critical realism is generally described as post-positivist, but should
not be confused with critical theory (although it is claimed that it favours

Marxism, see Baéhr 1990: 771).

1.5.5 Mechanism

A mechanism is defined as “a physical, social or mental process characterized
by some particular configuration of its components, that normally leads to
some specific outcome” (Pratt 2011: 208). It can refer to natural or social
processes, the latter including social interventions such as service delivery. A
social mechanism involves more than a description of a social process: it
includes a formal or theoretical aspect which characterises the essential nature

of that process (Bhaskar 1978: 88; Franck 2002: 96).



1.5.6 Model

The term “model” is used to refer to “any representation which explains the
nature, structure or working of a natural or social phenomenon clearly” (Pratt
2007: iii). As will be discussed in more in the course of this thesis, it is the
“system of relations” which the model represents which is important when it is
used to represent social mechanisms. It must be emphasised, however, that
there is very wide application of the term “model” in the literature, ranging from
ad hoc descriptions to abstractions which are difficult to relate to the real-life

social process.

1.5.7 Service delivery

The term “service delivery” refers to the provision of a social service.

1.6 New contributions to knowledge in the field

It is thought that this thesis makes several new contributions to knowledge in
the field, translation and interpreting, in particular, to the area of educational

interpreting, as follows:

1.6.1 Adoption of a critical realist approach

Adopting a critical realist approach to interpreting is innovative in terms of it not
having been used as a research orientation in the area of interpreting until
now. The critical realist philosophy offers an alternative to current linguistic or
discourse approaches, as well as to previous works on modelling where
different theories, for instance, about social, linguistic or cognitive functioning,

have been applied.



1.6.2 Focus on the service provision aspect of interpreting

The focus in this study is not on the linguistic, cognitive or discourse aspects of
the interpreting process but on the interpreting service provision aspect. It
must be stressed that “service” is an integral aspect of interpreting, as it can be
seen to be a service provided in order to fulfii another person or group’s
communicative needs. Currently process models of interpreting have been
formulated, and are used as the basis for classroom interpreting (Kalina 2007;
Verhoef 2010c). However, the models of interpreting service delivery which
have been explored so far have been found on the whole to be context specific
with ad hoc elements. It must be stressed the term “model”’ tends to be
applied to literal descriptions of a phenomenon with little regard as to whether
systemic or even common elements of a social process have been identified,
and is often used of case studies or exemplars. However, there are elements
of other models, even those comprising checklists, which can be found to
support the models developed in this study, as will be discussed in the
literature review (Chapter 2). It is the contention of this study, however, that
descriptions of the interpreting process are not able to be applied in different
contexts unless they are informed by a systemic formal structure which is
generalisable. Even the practical model developed here can be seen to be

generalisable so as to be applicable in other contexts (i.e. of interpreting).

1.6.3 Use of Franck’s modelling process in the field of interpreting

Use of Franck’s (2002) modelling process in the field of interpreting is

innovative in terms of its not being used before in the field of interpreting. Its
7



main advantages are that it not only offers a means of integrating theory with
actual practice, but can lead to the development of generalisable principles
which can be applied in other contexts or fields. This may suggest a way to
deal with other aspects of the interpreting process which would result in
models being practical as well as informed by theory. The concept of the
“theoretical model” (Franck 2002) offers an innovative way of dealing with
theoretical aspects of social mechanisms, as will be shown in the section on

modelling (Chapter 3).

1.7 The value of the research

It is hoped that this study will contribute to improved communication at an
English medium UoT where the majority of students are English Second
Language (ESL) speakers. The potential value of this research is that, in
making provision for the situation existing at DUT, the researcher has
formulated a model of interpreting services which could transform universities
in giving more access to students who are not mother tongue (MT) speakers of
the language of instruction, as well as to foreign students. Franck’s (2002)
modelling process offers insights at a theoretical as well as an applied level:
this means that the model developed in the study has the potential to be
generalisable not only within the same area (i.e. interpreting), but also in other

areas or fields (i.e. translation, education, health, housing, inter alia).



1.8 Overview of the thesis

An overview of the thesis is given, showing the rationale for the model of an
interpreting service, as well as mapping out the course of the actual modelling

process.

Chapter 1: Introduction.

This chapter gives the general aim and scope of the research, background
context, and research approach. It defines key terms and concepts, and
identifies new contributions to knowledge in the field, as well as the potential

value of the research.

Chapter 2: Literature review
Chapter 2 reviews key language issues relevant to the South African context,

including the role of language in education and associated legislation. The
process of transforming the higher-education system at DUT is then described.
After a consideration of the nature of educational interpreting, interpreting is
defined as part of a communicative interaction, and further key aspects of the
interpreting process are discussed. The relationship between modelling and
theory is explained, followed by an overview of modelling in the area of
interpreting, with those relevant to this study being identified and discussed. It
concludes with the specific research questions which were formulated on the
basis of the aim and scope of the research, as well as a gap perceived to exist
in previous and current studies and literature, namely a model of interpreting
which will focus on the issue of service delivery implicit in the notion of

interpreting.



Chapter 3: Research orientation and methodology

In Chapter 3 the research orientation, critical realism, is described, and
reasons are given to support its suitability for this study. Next, the nature of
the social mechanism is explored, showing how an interpreting service can be
viewed as a type of agent-driven mechanism with interactive rather than
causal determination. Franck’s modelling process, which involves classical
induction (a type of “reverse engineering”), is then described, as well as its

application in this study.

Chapter 4: Development of the interpreting services model

Chapter 4 deals with the development of the interpreting services model. This
chapter shows how, in an attempt to define the properties of the system, visits
to various universities were carried out in order to observe interpreting services
in action in different social contexts. This could be seen enable the researcher
to arrive at the “system of essential functions” necessary for an interpreting
service to take place. The “theoretical model” thus formulated enabled the
identification of the social mechanism involved in providing an interpreting
service. This in turn enabled the formulation of an empirical or applied model
of providing interpreting services. Chapter 4 shows how two models were in
fact produced, one describing the formal aspects of the mechanism of

interpreting service delivery, the other showing the applied aspects.
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Chapter 5: Validation of the models

In Chapter 5 the models are validated. The applied model is validated by
showing how it not only reflects the provision of such services in the
universities visited, but also matches real life provision of interpreting services
in four domains when applied in a specific university context, DUT. The
Theoretical model is validated by virtue of its match with the applied model.
Reference is also made to elements in the literature and previous studies

which support both formal and applied models.

Chapter 6: Conclusions and recommendations
Chapter 6 draws conclusions and critiques the study, as well as suggesting

directions for further applications and research.

1.9 Conclusion

The aim of this research was expressed as providing a model of interpreting
service to inform provision of interpreting services in general as well as having
applicability in specific educational contexts. It was also suggested that the
theoretical model might have application not only in other areas of interpreting
but also in other fields, such as Health Services or Housing. The context of
the research was next described, then the research approach, critical realism,
using Frank’s (2002) modelling process to arrive at insights into the nature of
interpreting. Definitions of some key terms and concepts were given. It was
then suggested that new contributions to knowledge in the field include the

adoption of the critical realist approach, the focus on the service provision
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aspect of interpreting, and the use of Franck’s modelling process. The value
of the research was identified as contributing to improved communication at an
English medium UoT with a majority of ESL students, as well as potentially
transforming universities in giving more access to students who are not MT
speakers of the language used as medium of instruction. The fact that
Franck’s (2002) modelling process offers insights at a theoretical as well as a
practical level also means that the modelling taking place in this study has the
potential to be generalisable within other areas or fields of study. The chapter

concluded with an overview of the thesis.
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CHAPTER 2: LITERATURE REVIEW

2.1 Introduction

Chapter 2 first looks at the issue of Language in Education in South Africa, and
then the legislation governing it. The process of transforming the higher-
education system at the Durban University of Technology (DUT) is described
as moving towards multilingualism but requiring an interpreting service to give
students access to higher education. After a consideration of the nature of
educational interpreting and the possible types and modes of interpreting
involved, interpreting is defined as part of a communicative interaction, and
further key aspects of the interpreting process are discussed, emphasising the
social nature of interpreting. Next, the relationship between modelling and
theory is explicated. An overview is given of models of interpreting, and those
relevant to this study are identified and discussed. The research objectives
are defined in terms of formulating a model of interpreting service delivery
which might be relevant not only to interpreting, but also to other sectors, to

cater for both local and international service delivery needs.

2.2 Language in Education in South Africa

Universities are faced with the challenge of promoting previously marginalised
languages in South Africa (see Alexander 2009: 124), at the same time
offering equity of access to students in tertiary education. Most South African

universities have multicultural and multilingual student bodies, with fairly
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homogenous monolingual or bilingual staff. An added complication is that
certain groups of language speakers predominate in certain regions, while in
other areas there is more language diversity. For example, in Gauteng
Province the universities have to cater for more diversified language groups
(see Table 2.1, from Clausen’s Table 2, Clausen 2011: 32, which contains
student profiles derived from Le Roux 2007:2181 and Pienaar 2007:2005).
Yet in KwaZulu-Natal universities have to cater for four predominant
languages (i.e. English, Afrikaans, isiZulu and isiXhosa). Historically in South
Africa English has been the medium of instruction at universities because of

the colonial past, with Afrikaans added as the political landscape changed.

Table 2.1 Example of diversified multilingual student group in Gauteng (Table

2, in Clausen 2011: 32)

Moedertaal | Getal studente | Persentasie Geldige
persentasie

1 Afrikaans | 7 7.3 7.4

2 Engels 32 333 33.7

3 15s1Xhosa 8 8.3 8.4

4 1s1Zulu 17 19,7 17.9

5 Chichewa |1 1.0 1.1

6 Frans 1 1.0 1.1

7 Kiswahili 1 1.0 1.1

8 Sepedi 4 4.2 4,2

9 SeSotho 8 8.3 8.4

10 Setswana | 11 11.5 11.6

11 SiSwati 2 2.1 2.1

12 Tshivenda | 2 2,1 2.1

13 Xitsonga | 1 1.0 1.1
Totaal 95 99.0 100
Afwesig 1 1.0

| Totaal | 96 1100.0
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Moreover, as Alexander points out, ACALAN has recommended that the
Language Plan of Action for Africa be amended to reflect the reality of English
being the “language of globalisation” (Djité 2008, cited in Alexander 2009:
118). However, the South African government has to be progressive in
promoting multilingualism, given that a democracy should cater for previously
marginalised language groups. It is thus faced with the challenge of ensuring

that universities cater for these groups.

Nevertheless, English remains the dominant language in most universities in
South Africa, particularly with regard to the medium of instruction. This leaves
universities with the dilemma of how to promote multilingualism and at the
same time give all students equity of access to education. Multilingualism is
inevitably a long-term goal, as it requires extra resources and infrastructural
changes, as well as careful planning (Alexander 2009). However, the issue of
equity of access to education where the medium of instruction is not one’s

mother tongue needs urgent attention.

The options available are as follows:

multilingualism

¢ dual medium

parallel medium

translation/interpreting

However, as Alexander points out, the “desirability, feasibility and
effectiveness of a language strategy” need to be considered when selecting

the suitability of any one (or combination of) options (2009: 119).
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Multilingualism is an option, but, as already mentioned, is not currently a
feasible one, as most university staff in South Africa are not multilingual. It is
however, something which could be worked towards as a long term goal. Dual
medium instruction would not work where there is a multiplicity of different
languages, as it requires specialist staff who are bilingual, and has the
disadvantage of possibly marginalising the less dominant language (Du
Plessis 2010: 22). Parallel medium instruction is not feasible in South Africa
owing to the need for additional resources and infrastructure, and most South
African Universities have ageing infrastructure and are already under-
resourced. Moreover, it can lead to a separation of cultures and perpetuate
monolingualism (Du Plessis 2010: 19). The immediate solution to the pressing
problem of equity of access to education, mentioned above, would seem to be
to provide a translation and/or interpreting service. Interpreting, in particular,
would enable students in multicultural groups to receive the same tuition at the
same time without separation or being marginalised: it is in fact a solution
which is “beneficial towards enhancing inclusivity and language stability on the
campuses” (Mathey 2010: 185, reporting on Verhoef’s research, carried out
at North-West University 2006: 95-98). An interpreting service could even
provide the prelude to true multilingualism in providing access for staff and
students to different languages and communication styles. It could do this by
paving the way to bilingual mother tongue education, as suggested by
Alexander, who sees this as operating in parallel with “managed

multilingualism” (Djité 2008, cited in Alexander 2009:120).
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There is still the issue of feasibility in providing a interpreting service at
universities in terms of how it can be achieved and how resources can be
provided. However, it is considered that this option can be achieved more
easily, as there are numerous examples of it operating smoothly in
international circles in commerce and world organisations such as UNESCO

and the European Commission.

2.3 Legislation governing Language in Education in South

Africa

Legislation has been set in place to redress inequalities in access to education
in South Africa. The Pan South African Language Board Act 59 of 1995 was
made to create conditions for the furtherance of multilingualism in the country
(Republic of South Africa 1995). The act also provides a framework for this
process. In the Constitution of the Republic of South Africa, Chapter Six
allows for the use of eleven official languages in the country (Republic of South
Africa 1996: 1245). The Bill of Rights which is enshrined in the Constitution of
the country indicates that people have a right to use or be addressed in a
language which they understand. It is also indicated in the Constitution,

however, that the rights must not be used in violation of other people’s rights.

Strydom and Pretorius (2000) take the issue further in the chapter which deals
with the directives concerning language in the new South African Constitution.
They look at how different municipalities interpret Chapter Six of the
constitution of RSA in the Free State Province, where they conducted a

survey. It is indicated that, throughout the study, language was not viewed as
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a priority by the municipalities. Strydom and Pretorius (2000) further state that
this is despite the fact that language matters are a constitutional imperative,
especially the promotion of multilingualism in the country. In an article on a
study undertaken for the F.W. de Klerk Foundation, Strydom (2002) focuses
on the protection of minority rights, which include language and cultural rights.
The arguments raised in this article are that the international laws which
govern language and cultural rights ought to be taken into cognisance with the
protection of such rights for minority groups in South Africa. He compares
South African standards with international standards, and views upholding
language and cultural rights as the constitutional obligation of the particular
country which has created such laws. In the chapter which deals with
Multilingualism, Education and Social Integration (Strydom 2003), he again
deals with the South African law and policy on Language in Education. He
highlights how different education systems in South Africa have marginalised
the indigenous languages, and points out that, while the South African
constitution promotes multilingualism, the education systems in South Africa
interpret the constitution in ways which perpetuate the dominance of colonial
languages (see Webb 2010). In Strydom’s view the South African Constitution
ought to have paved the way for the implementation of multilingualism,
especially in education. He further states that people tend to be sceptical when
they are supposed to promote and use different languages, especially in the

education sector.

Alexander delivered a keynote address for the FIT World congress in Finland

in 2005 on the potential role of translation as a social practice for the
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intellectualization of African languages (Alexander 2005). In this keynote
address Alexander stated that Africa is the only continent in the whole world
that fosters education of their children in a foreign language. In his
presentation it is highlighted that, if the European Union can provide translation
or interpreting service and foster mother tongue education to the European
community, the African Union should be able to do likewise for African

communities in Africa.

2.4 Transformation of the higher-education system at the

Durban University of Technology

According to section 3.3 of the Language Policy for Higher Education, it is the

role of the Constitution to drive transformation:

The values and shared aspirations of a democratic South Africa,
which are enshrined in the Constitution of 1996, require the
Constitution, as Justice Kate O’Regan suggests, to compel
transformation. She argues that the attainment of the vision of the
Constitution is dependent on urgently addressing “the deep patterns
of inequality which scar our society and which are the legacy of
apartheid and colonialism” (Department of Education 2002: 4).

One of the key areas in transformation has been identified as multilingualism,
and the need to “take practical and positive measures to elevate the status
and advance the use” of the previously marginalised indigenous languages
(Republic of South Africa 1996: 1245). The Pan South African Language
Board (PanSALB) Act of 1995 was promulgated “to provide for the recognition,
implementation and furtherance of multilingualism in the Republic of South
Africa; and the development of previously marginalised languages” (Republic

of South Africa 1995).
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Focusing on the language situation in higher-education sector, section 3.1.2
of the Language Policy for Higher Education emphasises the right of
citizens to “receive education in the official language or languages of their
choice in public educational institutions where that education is reasonably
practicable” (Department of Education 2002: 3). Obvious constraints are
the feasibility of such provisions, which means that most higher-education
institutions would have been be moving towards achieving this goal since
2002. However, in spite of the levels of legislation set in place to bring
about multilingualism in South Africa (Verhoef & Du Plessis 2010: 3), until
lately very little progress has been made towards achieving transformation
at national level (Webb 2010: 136). To address this state of affairs,
renewed efforts are currently being made at provincial level with regard to
the Draft KZN Provincial Languages Bill (Department of Arts and Culture
KwaZulu-Natal 2011). As Ex-officio Chairperson of the KZN Provincial
Language Committee (a substructure of PanSALB) | am one of the
stakeholders who have been invited to participate in the process of finalizing
the provisions of the Bill, and have in fact participated in an ongoing

capacity in various language matters at national and provincial level.

However, universities face the challenge of maintaining a balance between
the government’s constitutional obligation to set legislation in place, the
individual’s right to choice of language, and the educational institution’s right
to decide on a language policy (Verhoef & Du Plessis 2010: 2-3). Apart
from this challenge, universities face other challenges (Du Pré 2009: 79-81),

in particular, adapting to the reconfigurations caused by the mergers (see
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Degreelnfo 2011), in particular, the combining of traditional “advantaged”
universities with historically disadvantaged universities. There were other
problems associated with the mergers, such as management of not only
large, but, in most cases, multi-campus universities. While the mergers
were set in place primarily to effect transformation, in some cases
transformation was delayed as the universities grappled with the problems

brought on by the mergers (Du Pré 2009: 78).

This was in fact the case at DUT. The university merger between the former
Technikon Natal and the ML Sultan Technikon was promulgated by the late
Professor Kader Asmal, then Minister of Education, in 2001 (Republic of South
Africa 2002). In April 2002 the merger took place, with the new institution
being named the “Durban Institute of Technology” (DIT), and later the “Durban
University of Technology” (DUT), in response to the decision that the former
Technikons be now referred to as “Universities of Technology” (UoTs, see Du
Pré 2009; Shambare & Nekati 2010: 116). As a result of the merger, DIT, later
DUT, had an ever-increasing number of English Second Language students
who were predominantly isiZulu speaking, while the staff, though more
multicultural, remained predominantly English speaking. There was an urgent
need to transform the university at all levels, and to this end a Change
Management procedure was implemented (Gawe & De Kock 2002). The
issue of access to higher education when the majority student population were
not mother tongue speakers of the medium of instruction was not dealt with,
however, either by offering tuition in English or by introducing an

interpreting/translation service.

21



At this stage, even as early as 2003, the (then) Department of Language and
Translation at DUT had the capacity to contribute to the transformation
process by offering language tuition in isiZulu for staff as well as piloting an
interpreting and translation service for students. Language and Translation
was, and still is, the only department in South Africa to offer the National
Diploma and BTech Degree in Translation and Interpreting Practice. However,
certain key elements were missing. | was at the time the HOD of the above
department and Dean of the (then) Faculty of Arts, which roles gave me an
overview of the situation in terms of the context (i.e. needs and resources); |
also had the necessary organisational capacity, both in terms of my translation
and interpreting experience, and my position as Chairperson of the KwaZulu-
Natal Provincial Language Committee (KZN PLC). However, there was
instability at Management and Council level, to the extent that an external
Administrator had to be appointed (Mchunu 2006; The Skills Portal 2006).
DUT was then, and even later, plagued by the “revolving door syndrome”,
whereby it had four Vice-Chancellors (VCs, who acted as Principals) in a five
year period, and changing (or acting) Deputy Vice Chancellors (DVCs) within
the same period. There was general agreement amongst academic staff that
the damage done to the academic programme in the post-merger period was

“well nigh irreversible” (Pratt 2003).

The factors lacking in the implementation of a translation and interpreting
service were its being sanctioned by some form of Management buy-in, as

well as the provision of necessary technical equipment (i.e. mobile
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simultaneous interpreting equipment). The very policies which might have
further authorised implementation were delayed through their being “aligned”
(i.e. between the former Technikons) as a Quality Management measure. The
DUT Language Policy, which promotes multilingualism, and was not finalised
(i.e. by sanction of Senate) until 1 September 2010, and was approved by
Council only on 27 November 2010 (Durban University of Technology 2010),
The provision of a translation and interpreting service was not actively
supported by Management until Professor Roy du Pré, then VC, supported the
service both by making funding available and by publicly acknowledging the
provision of an interpreting service at DUT Graduation Ceremonies in 2009.
Professor du Pré also initiated the practice of translating Council and VC
Communiqués into isiZulu, as well as making funding available for the
equipment needed for simultaneous interpreting at graduation ceremonies: this
could then be used in classroom as well as conference interpreting. The
purchase of equipment combined with management support made it possible
to offer an interpreting service at an in-house conference (Makhubu 2009a) as
well as to continue offering classroom interpreting in a pilot study carried out
for Dental Assisting, but in subject lecture venues rather than in the
Interpreting Laboratory (a classroom interpreting service had been piloted with
Dental Assisting since 2007, but using fixed equipment available only in the
premises of the Department of Language and Translation). Previous to the
funding being made available by the VC, funding from the SANTED Project
had been used to promote multilingualism from 2006-2009 (Makhubu 2007;

2009b; 2010a; 2010b).
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It must be emphasised that the situation at DUT, while having factors in
common with other universities (e.g. numbers of students who were not
mother tongue speakers of the medium of instruction) had context-specific
contingent circumstances which impacted on the introduction of educational
interpreting. These contingent factors included merger experiences which
were different from those in other universities, and, after the merger, different
staff/student demographic configurations, as well as a succession of different
management styles, owing to the rapidly changing management at DUT. The
issue of language policies and the mechanisms set up to deal with
transformation through language units (e.g. the “Directorate” type department
set up at North-West University) has been dealt with differently at different
universities, with some units having greater executive power than others: the
DUT Language Unit, while a provision of the DUT Language Policy, has yet to
be established. At provincial level, each province has its own Language Policy
(Department of Arts and Culture KwaZulu-Natal 2009), and currently KZN is in
the process of drafting its own Provincial Languages Bill (Department of Arts
and Culture KwaZulu-Natal 2011): the DUT Language Policy may need to

change to accommodate any new - or changed - provisions of the Bill.

Even the status of the different media of instruction has consequences for
interpreting service delivery. For example, English as used as the medium of
instruction at DUT holds its hegemonic position as a remnant of colonial
imposition, yet enjoys status as the lingua franca of Commerce, and holds the
promise of access to globalisation and international marketability (PGchhacker

2004: 199; Webb 2010: 137). Finally, DUT’s relatively new status as a UoT
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makes it a different setting from traditional universities, in terms of its close
connection with Industry; DUT, like other newly-formed UoTSs, is still struggling

to define its role (Du Pré 2009).

2.5 Educational interpreting

In this section, the notion of what is meant by the term “educational
interpreting” will be discussed both generally and as applied to the DUT
context (as outlined above). Up until recently, the field of educational
interpreting referred to interpreting classroom teaching/learning by means of
Sign Language, and little or nothing was said about the interpreting of verbal
languages, where the mother tongue of the student was different from the

medium of instruction used in the classroom.

As Pienaar (2009) points out, Verhoef and Du Plessis’s Multilingualism and
educational interpreting: innovation and delivery (1st impression, 2008, latest
impression, 2010) is so far the only volume dedicated to this area of
interpreting. Verhoef and Du Plessis’s pioneering work goes some way
towards delineating this area, as follows. The first two chapters establish the
status of interpreting as a mechanism for promoting multilingualism in the
educational context. Verhoef and Du Plessis (2010: 1-17) show how an
interpreting service is a practical way of effecting multilingualism in the
classroom. However, they emphasise that, to promote multilingualism, there
needs to be a balance between the government’s constitutional obligation to
set legislation, in place, the individual’s right to choice of language and the

educational institution’s right to decide on a language policy (2010: 2-3). Du
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Plessis (2010: 18-31) points out the consequences of a mismatch between
institutional policy and using interpreting as a means of providing equity of
access and promoting multilingualism: the current Language Policy at the
University of Free State (UFS) does not represent interpreting as a “viable
option” for teaching and learning, possibly because it might have been viewed
as undermining the teaching policy (e.g. as regards parallel medium) which

had developed at UFS (2010: 27).

The rest of the chapters deal with research into various aspects of the
educational interpreting service implemented at North-West University (NWU)
since 2004. Verhoef, one of the book’s co-editors, achieves a tour de force by
not only co-authoring two chapters, but also by sole-authoring three chapters.
In the first of the latter, she interrogates the issue of quality management in
educational interpreting at NWU, and formulates a quality management model
designed to take into account the commonalities and variables in the complex
process of interpreting in a higher-education context (2010c: 47-66). In the
second (i.e. sole-authored) chapter she describes a study on end user
perceptions of two different types of interpreters, those with and those without
specialist academic subject knowledge, concluding that quality performance
does not primarily depend on subject knowledge (2010b: 114-134). In the third
sole-authored chapter, she looks at the paralinguistic and nonverbal
communication in the interpreting service delivered at NWU. She emphasises
the interpreter’s role in actively mediating classroom communication in the
teaching/learning context. Using Foulger’s (2004) model of communication to

illustrate the intricate layers of interlocutor, message, language and medium in
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communication (2010a: 163), she concludes that the classroom interpreter has
to comprehend the gist of the entire classroom interaction so as to make
teaching/learning accessible to all students, thus contributing to an

environment conducive to teaching/ learning.

The sheer scope and scale of the operation involved in providing simultaneous
interpreting for the classroom context at NWU (Olivier 2010: 101) has not only
provided plentiful data for research, but also, as Blaauw points out, user
feedback which can be used in interpreter training to refine the quality of the
service (2010: 36). Blaauw describes a model for interpreter training which, as
Verhoef comments, is not limited to educational interpreting (2008: xiii).
Partridge presents an exploratory study of elements influencing educational
interpreters’ performance, starting from a consideration of cognitive theory and
Gile’s effort model (2010: 67-70), and going on to identify factors which might
affect the quality of interpreting (2010: 71-77). De Kock and Blaauw (2010: 82-
98) describe research into the duration of interpreter sessions in educational
interpreting (mainly classroom), comparing this with the duration of sessions in
other modes and types. Olivier looks more closely at the differences between
two types of interpreting, conference and classroom interpreting and the roles
the interpreters in these contexts see themselves playing (2010: 99-113).
Bothma and Verhoef (2010: 135-159) show how educational interpreters have
an active role in mediating teaching and learning in the classroom, and that the
challenge lies in facilitating classroom communication. Mathey explores
applying the NWU educational interpreting model (2010: 179) in the context of

the secondary school, and concludes that it has certain advantages, mainly in
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keeping the learner group inclusive, while at the same time introducing them to
language diversity. He points out that educational interpreting could be viewed
as a “fourth mode” to add to the current three modes of classroom delivery,

namely single medium, dual medium and parallel medium.

2.5.1 The nature of educational interpreting

In Multilingualism and educational interpreting: innovation and delivery
(2010), while other types and modes are mentioned, the focus is
predominantly on classroom interpreting. At this stage, | would like to open
up the whole issue of educational interpreting in terms of whether it does in
fact represent a specific type of interpreting. This is not to dispute the use of
the term “educational interpreting”, which is a useful label, but merely to point
out that interpreting may take place in different settings within the same
educational institution, particularly in the higher-education context, where
seminars, in-house conferences and ceremonial university functions such as
graduation take place. Blaauw, for example, mentions that at NWU an
interpreting service is offered in the context of operational meetings (e.g.
Council, Senate and certain Management Committee meetings, 2010: 32).
Some writers prefer to use the term “classroom interpreting” rather than
“educational interpreting”: Olivier and Lotriet use the term “classroom
interpreting” in both their title and text (2007). While Clausen uses the term
“‘opvoedkundige tolking”, that is, “educational interpreting” (2011: 118 ff.), her
study actually focuses on classroom interpreting (“klaskamertolking”) at

various universities.
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In order to cater for the need for an interpreting service at a university such

as DUT, it would be necessary to consider not only the academic activities of

students in the lecture room (and tutorials), but also provision of interpreting

in the following contexts (the list is not necessarily exhaustive):

« conferences (e.g. in-House mini-conferences and seminars) (see Blaauw
2010: 32)

o operational meetings (e.g. Council, Senate, certain Management
meetings such as AEM) (also in Blaauw 2010: 32)

. ceremonial university functions (e.g. Graduation, Inauguration)?

o mediation/labour-type meetings (e.g. disciplinary or grievance meetings,
disputes)

This is not to suggest that all of the above interpreting (and associated
translation) needs could necessarily be accommodated, and, even if they
could, certainly not all at once, but to indicate that there is a need for
interpreting services in these areas at DUT. A model of interpreting service
delivery such as that envisaged for this study, then, would need to be
comprehensive enough to encompass these additional needs as well as the
need for classroom interpreting. As | mentioned above, this brings into
question the issue of what constitutes “educational interpreting”. While it is
convenient to use a term relating to the educational context in which
interpreting occurs, this should not be seen as referring only to classroom
interpreting. Moreover, an aspect not hitherto dealt with is that translation
supplements and complements the transition to multilingualism in the above

contexts, and in some cases is the sole medium (e.g. in the context of

Z It must be remembered that South Africa, with its 11 official languages, requires

“ceremonial” interpreting for presidential inaugurations, state of the nation addresses, and
Parliament.
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translating DUT Council and VC Communiqués mentioned above). The
processing of highly technical research texts, as well as the writing of
masters and doctoral theses, requires a translation service geared to
research texts (see Pdchhacker 2010: 3, who makes a similar point for
conference interpreters). However, as this study focuses on providing an
interpreting service, it is beyond the scope of this research to follow up this
line of inquiry, except in passing where translation has been used in

conjunction with the interpreting service piloted at DUT.

2.5.2 Types and modes of interpreting

Part of the problem of accommodating the interpreting needs identified in an
educational milieu is the variety of terms used to categorise interpreting. To
the lay person, all interpreting is just “interpreting” (Garber 1998: 910);
academics who are not practitioners tend to use theoretically-based divisions
which do not always match actual interpreting practice; and practitioners tend
to view divisions in terms of professional status (Mikkelson 1999). As an
academic who is a practising interpreter, | would agree that there are definite
categories of interpreting, but am aware that there are also grey areas. This
has relevance for my study, as a model of interpreting service for DUT would
need to accommodate the different contexts within the university in which
interpreting is needed, and not just the lecturing situation; it would also need
to take into account which types/mode(s) would be appropriate (as well as
feasible) in each context. The terms most commonly used to categorise
interpreting are “types” and “modes” (or a combination of type and mode, see
Alexieva 1997). While there is general agreement on the two major working
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modes, consecutive and simultaneous (P6chhacker 2004: 183-184), there is

less agreement on the issue of types.

At face value, types might include categories such as “government,
conference, private sector, church or education” (De Kock & Blaauw 2010: 88).
It is generally agreed that the type of interpreting usually dictates the mode,
but this can differ internationally. For example, Kalina points out that court
interpreting (i.e. in Europe) habitually involves several modes (2002: 174), but
in South Africa, in my own experience the predominant mode is consecutive
(supported by De Kock & Blaauw 2010: 88). In educational interpreting the
distinctions are not so clear cut, owing to the variables operating in this context

(2010: 88-89).

Interpreting is usually categorised into types in terms of the context or setting
in which it occurs, which suggests that context is an important factor in
deciding what type of interpreting will take place. Péchhacker (2004: 13-15)
identifies various types grouped in terms of social context and institutional
setting, showing how they evolved over time into the categories currently

recognised today, which he gives as:

e business interpreting
« liaison interpreting

« diplomatic interpreting
« military interpreting

e court/legal/judicial interpreting
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« educational interpreting (predominantly sign languages until recently)
e community-based interpreting (public service/cultural)

— healthcare interpreting (medical/hospital interpreting)

— legal interpreting (i.e. as a subset of community-based interpreting)
e media interpreting (broadcast — often TV)
« conference interpreting

e parliamentary interpreting

Even so, many of the above categories overlap, if one takes into account the
“constellations of interaction” mentioned by Podchhacker (2004: 15-16).
Moreover, not all writers agree on this kind of typification of interpreting or the
resultant types. For example, “liaison interpreting” is considered by some
interpreters as being an umbrella term (also known as “community
interpreting” or “public service interpreting”) for a wide category, ranged
alongside conference interpreting. Gentile rejects the term “community
interpreting” and “all types based on setting, technique, language direction or
social dynamics”, preferring the term “oral bilingual mediation” for all
interpreting (Gentile 1997: 117 ff.,, in Kalina 2002: 172). Mikkelson
emphasises that there should be some point in classifying interpreting, over
and above “mere divisiveness”, and suggests that the traditional labels are not
only “inadequate” but also contribute to “divisiveness” amongst interpreters

(1999: 1-2).

However, as Kalina points out, the different types “sometimes stand for

different concepts and approaches, as requirements, expectations, tasks and
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roles may vary from one setting, context or situation to another” (2002: 172).
This, then, might make a typology useful in determining details of the
interpreting service required in given settings. Garber, while expressing a
wish that all interpreting be called “plain interpreting” (1998: 9-10), concedes
that some kind of qualifier is needed to alleviate confusion about the type of
interpreting taking place (1998: 12). However, he would disagree with
Pdchhacker's subsuming of healthcare and legal interpreting under the
heading “community interpreting” (1998: 14). He views this as a case of
overlap, rather than a hierarchy. Continuing with the notion of overlap,
Garber comments: “The areas of overlap represent shared attributes or
elements, enabling us to see that different types of interpreting share some

elements and yet have unique an distinctive characteristics of their own”

Figure 2.1 Areas of overlap in interpreting types (in Garber 1998: 15).

(1998: 15).

33



Mikkelson gives the following list of interpreting categories (the first three
relating to modes, the rest based on “the setting or the subject matter of the

interpreted event” (1999: 3-5):

e Simultaneous interpreting

o Consecutive interpreting

o Whispered interpreting (or “chuchotage”)

« Conference interpreting

e Seminar interpreting

o Escort interpreting

o Media interpreting

o Court interpreting

« Business interpreting

o Medical interpreting(health care interpreting and hospital interpreting;
(possibly) mental health interpreting, medical-legal interpreting)

o Educational interpreting

o Over-the-Phone Interpreting (OPI)

o« Community interpreting (liaison, ad hoc, three-cornered, dialogue,

contact, public service, and cultural interpreting)

Note that Mikkelson has listed the types in the order of the (unofficial)
hierarchy® of interpreter status (1999: 3), which is why she sees this kind of
typification leading to “divisiveness” amongst interpreters. Being a court
interpreter herself, she does not classify court interpreting as a subset of

liaison interpreting, as many do.

*In Europe, that is.
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Having listed these categories, Mikkelson make a comment with which | very

much identify as a practising interpreter:

The interpreting categories listed in Section 3 above tend to focus on
the setting, the mode of interpreting, or the subject matter of the
interpreter-mediated event. Individual interpreters may wear a variety of
hats, working one day in a conference, the next in an escort situation,
and the next in a court proceeding. Thus, when someone identifies
himself as a conference interpreter, that does not necessarily mean that
he interprets only in conferences. The interpreter's working languages
are a major factor influencing the type of interpreting he performs;
hence, an interpreter of French and German has a wide variety of
options to choose from, depending on education and training, aptitudes,
and the local job market, whereas an interpreter of Somali, no matter
how skilled, will not have many opportunities to interpret conferences or
business negotiations. In other words, the categories are not very
helpful for describing the job of a particular interpreter (1999: 9, my
emphasis).

Mikkelson recommends an alternative typography drawn up by Alexieva
(1997).  Alexieva comments on the limitations of “single-parameter”
categorisation of types (i.e., on the basis of either setting, input text or
intertextuality’) and suggests instead a multi-parameter approach based on
both mode of delivery and elements of the communicative situation (1997:
157). The difficulty with this approach lies in dealing with the infinite number of
variables involved in actual instances of interpreting, for which Alexieva offers
prototype theory® as a solution, and arrives at the following parameters to

categorise interpreting:

e mode of delivery and production

e participants in interpreter-mediated events
e the topic of an interpreter-mediated event
e text type and text building strategies

e spatial and temporal constraints

e the goal of an interpreter-mediated event (1997: 157-168).

* The notion of “intertextuality” refers to “scientific and technical conferences”, which possess
macro-texts grouped either as didactic (i.e. knowledge dissemination) or discursive.

° Protoype theory, according to Alexieva, involves using groupings of “families” with central and
peripheral members rather than rigid categories.

35



According to Alexieva, “an interpreter-mediated event may be located along
a ‘continuum of universality' vs. 'culture-specificity’ using a number of

scales:"

« 'distance' vs. 'proximity’ (between speaker, addressee and interpreter);
e 'non-involvement' vs. 'involvement' (of the speaker as text entity);

« 'equality/solidarity’ vs. 'non-equality/power’ (related to status, role and
gender of speaker and addressee, as well as the interpreter in some
cases);

« ‘formal setting' vs. 'informal setting' (related to number of participants,
degree of privacy, and distance from home country);

o 'literacy’' vs. 'orality’;

e 'cooperativeness/directness’ vs. 'non-cooperativeness/indirectness’
(relevant to negotiation strategies);

« 'shared goals' vs. 'conflicting goals' (1997: 169).

Mikkelson suggests that Alexieva’'s approach would allow “for a more precise
analysis of interpreting in real-life situations” (1999: 10). Alexieva’s model
finds resonances in Péchhacker’s eight dimensions mapping out “the broad
spectrum of phenomena to be covered by theoretical and empirical research in
interpreting” (2004: 24): (1) medium; (2) setting; (3) mode; (4) languages

(cultures) (5) discourse; (6) participants; (7) interpreter; (8) problem.

However, as both Alexieva and Pdchhacker comment, interpreting is too
complex a phenomenon to be easily explained, and Pdchhacker concedes
that his diagram “cannot admit to being a combinatorial map of features”, and
that it does not represent a “continuum of descriptive features (i.e. as
Alexieva’s does) but a set of examples of major research concerns to date”
(2004: 24). It would then seem that an actual analysis of the practising
interpreter’'s experience in the interaction, as described by Alexieva, has

some parallels with the main features of interpreting research, as described
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by Pdchhacker. It is reassuring to think that research into interpreting and
the realities of actual interpreting practice are not that far removed, and might

meet somewhere midway.
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Figure 2.2 Domains and dimensions of interpreting theory (Figure 1.5 in

Pochhacker 2004: 24)

Alexieva’s categories, then, might prove useful in avoiding blanket categories
signalled by types, including “educational interpreting”, at least by signalling
the wide variety within stock types (she comments on the use of a multi-
parameter approach in interpreter training). It is not the purpose of this study
to define “educational interpreting”, however, but to provide a model for an
interpreting service in different contexts within a UoT, fitted to both the different

purposes for which it is used as well as the different target groups (and their
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demographics, including linguistic competences). It may be a misnomer to
categorise this interpreting service as “educational interpreting” unless the
term is unpacked so as to fit the perceived interpreting needs at DUT. To do
so, the term “educational interpreting” would need to be extended to include
conferences and seminars, key operational meetings, university ceremonies
and mediation/labour-type meetings, all of which are part of university life in

the context of a multilingual UoT.

2.6 The processes involved in interpreting

This section will look at interpreting in the context of the communication
process. It will then show how elements of the communication process
contribute to an understanding of the main issues involved in the interpreting

process.

2.6.1 The communication process

Linear models of communication do not show all aspects of a highly complex
and layered process (e.g. negotiating meaning) but, as Fielding (1993) states:
“The linear model of communication helps to analyse major elements in the
communication process...meaning is created by both the sender and the
receiver both working together” (my emphasis). He adds: “People need to
share the same meanings for words, concepts and ideas if they are to
communicate effectively” (Fielding 1993: 18). When multilingual interactants
are involved, the different languages spoken present barriers to shared

meaning. A key issue in interpreting is to ensure that people communicate
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effectively by ensuring that the language barriers are overcome and meanings

are shared as closely as possible.

—~ |IDEA/MESSAGE —» ENCODES —+» CHANNEL~,
SENDER RECEIVER
¥~ FEEDBACK<+— INTERPRETS +—DECODES “«—

Figure 2.3 Desmond Evans’ model of communication (Evans 1987: 19)

Desmond Evan’s model (as shown in Figure 2.3) is one of the best known
linear models of the communication process, and is often used in Business
Communication courses at undergraduate level, as it shows the stages in the
process. This makes it possible to anticipate at what stage communication
breaks down, and to anticipate possible problems in advance, or fix them once

they have happened.
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Figure 2.4 Elements of the communication process (in Fielding 1993: 14)
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By contrast, Fielding’s (still linear) model in Figure 2.4 focuses only on the
sender, receiver and message, so as to show the implications for interpreting.
Similar stages to those in Evans’ model are still represented in Fielding’s
model, but not as stages, rather as elements affecting interpreting of the

message only (e.g. direction, code, medium and format).

OVERVIEW ON INTERPRETING

Components of the interpreting situation

F SL Speaker | . | Message |~ | SLListener
‘./” P
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delegates/audience, mode-l, type-l, finance, etc) -Initiator
2" Phase (Process) -SL Speaker/& Listener
-SL Speaker -TL Speaker/& Listener
-Message -Delegates

-SL Listener

Figure 2.5 Description of the interpreting process (from Makhubu 2011)

2.6.2 The interpreting process

The model of the interpreting process used for lecturing purposes in the
Translation and Interpreting Practice TIP programme at DUT over the last ten
years, with slight modifications, is shown in Figure 2.5. It is based on
Fielding’s model, focusing on the elements of the communication process
which show it as an interaction between a sender and receiver (see Figure
2.4), to arrive at a description of the interpreting process. Fielding’s elements

are represented as the “components of the interpreting situation” represented
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in Figure 2.5. The interpreting process is represented as having three phases,

planning, process and feedback.

a. Phase 1: Planning

The first phase, the planning phase as shown in figure 2.5, occurs when the
initiator or the client who requires the interpreting service to be provided
approaches the interpreter, who may also be the service provider. It has to be
pointed out that the interpreter may also not be available to interpret, and may
rather refer or subcontract somebody else to deliver the interpreting service.
During the conversation between client/initiator, the latter would have to give
details of when and how s/he requires the service to be provided, which is the
interpreting brief. The interpreting brief thus would give details, for example,
about the date, time, venue, target audience and, most importantly, what the
meeting would be about. Based on the interpreting brief, the interpreter/
service provider would then first establish his or her availability, and then inter
alia whether s/he would be able to provide the service, based on various
factors such as ethical issues and the language combination/s involved. Once
it is established that the interpreter is indeed available and the details about
the target language combination are stated, then the interpreter would
determine, and then suggest, the appropriate mode and even type of
interpreting for the provision of the interpreting service. Both the parties would
then have to agree on the financial implications, in other words, how much it
would cost the client for the services of the interpreter, as well as any technical

support (including technical staff and equipment).
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b. Phase 2: Process

The second phase focuses on the interpreting process itself, where the source
language (SL) speaker would deliver the message in one language to the SL
listener, the interpreter (as well as any of the audience who might understand
the SL without mediation). The interpreter then has to listen and process the
message received, and, next, convey the message in the desired target
language (TL) in order for all other TL listeners to understand what is being

said by the SL speaker.

c. Phase 3: Feedback

The third phase deals with any feedback which the TL target audience may
wish to give to the SL speakers. Should the TL listener wish to interact or
respond to the message of the SL speaker, s/he is now the initiator, who would
then state the message in the SL language to the interpreter. Then the
interpreter has to convey the message back from the TL listener (now the TL
speaker) to the SL listener (who was in fact the SL speaker and initiator of the
communication). The arrows indicate that the process could go on for as long
as is necessary for the message/s to be conveyed. The interpreter thus acts

as both SL listener and TL speaker of the language.

While this model shows interpreting as a process in phases, which are at
surface level similar to some of the phases mentioned by Kalina (2005), as
discussed below, it was not considered as the basis for a model to provide
interpreting services at DUT. This is because it deals only with the interpreting

process itself and not some of the key prerequisites needed for service
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delivery to take place. However, planning, process and feedback (although in
a regulatory sense) are elements which feature in the model of interpreting
services developed, but as part of the “system of functions”, not phases as

such.

2.6.3 Further key aspects of the interpreting process

It must be remembered that there are two modes involved in interpreting,
consecutive and simultaneous. Chernov (1979) elaborates on interpreting
theory by focusing on simultaneous interpreting as a model which normally
involves simultaneity of listening and speaking. Gile (1995) in his “effort
model” indicates that interpreting is an effort, itemises those main efforts in an
attempt to allow student interpreters to understand where their weaknesses
may lie, and states that interpreters use “coping tactics” during the process of
interpreting. By the same token, in the interpreting processes which occur in
the world organizations, the government and other settings, Gile’s (1995)
effort model® is applied, and the “coping tactics” mentioned by him are used by

interpreters throughout the world.

2.6.4 Interpreting as a social process

Apart from the mechanics of the process, interpreting involves the intersection
of various diverse fields, such as linguistics, psychology, anthropology,
technology, health, law and commerce (Walter de Jongh in Moeketsi 1999)

which relate not only to the interpreting process itself but the various contexts

® Although Gile’s model is a cognitive model, it can be seen to be applicable in actual instances
of interpreting.
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in which interpreting occurs. Pdchhacker identifies some of the various

approaches to research in the field, all with their preoccupations and focus:

The interpretive theory of the Paris School, research on mental
processes rooted in the cognitive and even neuro-sciences, approaches
from translation theory foregrounding communicative functions and
(target) cultural norms, and analyses of (interpreted) discourse in cross-
cultural interaction within social institutions all offer a broad range of
insights into interpreting, covering many, but by no means all, facets of
the phenomenon (2005a).

The main focus up until now has been on linguistic aspects, as indicated by
Dias and O’Neill (1998), but there has recently been a change of focus to
looking at the social contexts in which interpreting takes place, in other words,
to view interpreting as a situated social practice (Wallmach 2002; Péchhacker
2005b; Wittezaele 2008). The interpreting process then, like communication,
should be seen as a social process with certain givens or commonalities but
also with infinite variations brought on by the specific contexts in which it
occurs. Bourdieu’s sociological approach (in Potter 2000) looks at the social
implications of language as a mechanism for setting in place power relations,
including the right to speak, to interrupt, to be listened to, to ask questions, and
so on (Wadensj6 1995; Wallmach 2002). However, while the regulation of the
communicative interaction is obviously a key issue in the interpreting process,
there are other aspects of communication which also apply. Discourse
approaches (Mason 1999) focus on the social aspect of language, but these
tend to focus on the linguistic aspects of the interaction, although Roy (2000)
looks at turn taking. This is because the post-modern emphasis on language
and meaning (Wadensjo 1995) still dominates social approaches to

communicative interactions.
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2.6.5 The approach to interpreting adopted in this study

Rather than looking at specific aspects of interpreting as discourse in specific
contexts, however, this research will look at the macro-processes involved in
offering an interpreting service which would be both effective and feasible for a
multicultural university such as DUT. The emphasis will be on both the
mechanism/s involved and the social context in which interpreting takes place.
For this reason, a critical realist approach (Bhaskar 1978) will be used which
looks at interpreting as a socially-situated process with a common set of
functions but infinite permutations and outcomes, influenced by the variables
impacting in any given context. This shares similarities with Bourdieu’s
approach (Potter 2000), except that causal mechanisms (Bhaskar 1978: 51-

52) would be involved in a critical realist approach:

Bourdieu would see relations existing on the same ontological plane as
the observed entities (if he were pushed into an ontological corner),
whereas the CR tradition would look at the causal mechanisms that,
because they are more fundamental, permit observable entities to come
into being, yet there seems to be a great similarity between the two
traditions (Weissengruber 2000).

It must be emphasised, however, that the social mechanisms involved in
processes such as communication, and hence, in the mediated process of
communication in interpreting, have interactive rather than causal
determination (Pratt 2011: 148): this is because they are processes which
are generated as part of social functioning, and, while subject to cause and
effect (i.e. in the form of input into the social system), cannot be described in
terms of causality alone. Models of social mechanisms with interactive
determination are more likely to have prognostic than predictive force (Judd

2003: 54).
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2.7 Models as applied to interpreting

Modelling is a typical preoccupation of critical realism, as researchers attempt
to gain insight into social practices (Pratt 2011: 37). It must be stressed,
however, that the term “model’ has wide application. When applied to
interpreting, the term “model” can refer to a list of the various contexts or
situations in which interpreting takes place (Health Canada 2006), or the
interpreting process itself (Chernov in Péchhacker & Schlesinger 2002). Gile’s
“effort model” focuses on the cognitive effort required in interpreting, and the
“coping tactics” used during the process of interpreting. When applied to
providing the actual interpreting, a “model” could refer not only to various
contexts, but also issues relating to those contexts, for example, ethics (i.e. of
health service delivery), resources (including costs) or regulations/policies
governing the service (TISSA 2002; Verhoef & Du Plessis 2010). In fact a
criticism of existing service delivery models is that they are primarily
descriptive, often containing context-specific items such as statistics and

evaluations from various participants. As Bowen comments (2001: 46):

Most of the research in this area is descriptive - it describes the
development of programs, the service model and how it works, and often
includes service statistics and evaluations from patients, providers or
collateral agencies (Cross Cultural Health Care Project, 1995; Hemlin &
Mesa, 1996).

The most serious problem then, is that it is difficult to compare and/or evaluate
the various models available as they do not have a consistent frame of
reference or components (a problem shared by models of interpreting itself,
i.e. as opposed to service delivery). Such models might be socially situated,
but they are considered to be problematic in terms of being too context
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specific, and not generalisable, i.e. able to be applied elsewhere (see Franck

2002: 297).

For this reason, in this study Franck’s (2002) modelling process will be used, in
which a system of functions is identified as the theoretical basis for the social
practice, facilitating the formulation of an applied (or empirical) model showing
the mechanism(s) which effect this practice. This enables the researcher to
identify the commonalities and variables in any given social practice, and
makes the resulting theoretical model generalisable, i.e. applicable in diverse
social contexts. A model of interpreting service delivery developed by this
process might then have the potential to be applied internationally and not just
in the DUT - or South African - context. As will be explained more fully in the
Methodology section, a model identifying the system of functions required for a
social practice to occur and the mechanism(s) whereby this practice is effected
(Frank 2002) is thought to be an advance on the models of interpreting service
delivery hitherto identified. This is because a model of functions provides not
just a description of a social service or process but the means whereby it can
be carried out (Mironesco 2002: 181; McCarty 2003: 3), with the potential for

improving service delivery.

2.7.1 The relationship between theory and models

Before proceeding with a discussion of models relevant to this study, it is
necessary to clarify the relationship between theory and models. Since a
model is a simplified representation of a phenomenon which abstracts certain
elements for the sake of clear explanation, it could be considered to be a type
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of theory. It is in fact listed as such in Allmendinger’s six broad categories of
theory (derived from Judge, Stoker & Woman, 1995), which are useful in
categorising the type, focus and scope of any given theory. According to
Allmendinger, “Theorising generally is a catch-all category that covers thinking
and debating ideas and other theories as to their suitability”, while: “Models are
more simple representations and pictures of reality that do not always include
hypotheses but are still testable” (2002:8-9). Poéchhacker's account of
modelling (2004: 84-85) is very much along the same lines. Allmendinger
suggests that we should not make rigid distinctions between various types of
theories and/or models, saying that there are overlaps between the categories
he identifies. However, Bhaskar points out the necessity for distinguishing

between models, theories and paradigms:

Needless confusion has been engendered by the failure to distinguish
models, theories, paradigms, etc. Very roughly, a theory is a model with
existential commitment; that is, a model conceived, and meant to be
taken, as true; i.e. a model in which the entities posited and mechanisms
described are conceived as real. It is relatively easy for the scientist to
invent models, but much more difficult for him to construct theories
(1978:192).

Bhaskar sums this up by stating that, while theories must involve some form of
modelling, all models are not necessarily theories. This point is carried
through in Franck’s modelling process, which to some extent explains both the
“overlaps” and the distinctions. For example, Franck states that a model
showing the material causal aspects of a mechanism is not a “theoretical
model”: to qualify as such it would need to include the formal systemic
relations which explain the causality (and hence, the social phenomenon) at a

theoretical level (Franck 2002: 96).
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2.7.2 Modelling social mechanisms

In this study interpreting is considered to be a social mechanism involving a
complex process carried out by human agency: a mechanism with interactive
rather than causal force. These concepts will be discussed in more detail in
Chapter 3, Research Orientation and Methodology, but for now the concept of
modelling will be explored in terms of setting the scene for the modelling
process used in the methodology. Mechanism is a key term in both critical

realism and the modelling process used in this study. According to Franck:

Researchers working in social sciences often treat the word “mechanism”
as a synonym for "process". These words both serve to indicate a
sequence of events which gives rise to observable phenomena. But
"mechanism” emphasizes, more than "process", the idea that the
sequence of events that has given rise to the observed phenomena is not
fortuitous, but rather obeys definite forms (2002: 88).

The point of formulating models of social mechanisms is to provide insights
into the operation of social processes such as interpreting. Such insights
might transform social practices by giving participants more control over them,
or at least preparing them for what is likely to happen, in terms of prognostics

or diagnosis, that is, not prediction.

The literature on models of interpreting as well as on interpreting service
delivery illustrates that, as in other social science fields, the term is used with a
wide range of meanings. While it is not the aim of this research to offer a
taxonomy of models, it must be noted that the term “model” is used in the
literature on interpreting for very different formulations, ranging from anecdotal
descriptions of types - or purposes - of interpreting to complex abstract

models, sometimes framed in mathematical terms. A rough hierarchy can be
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seen in moving from a level of less abstract to more abstract representation,
unlike Péchhacker’s levels, which move from the context of synapses to socio-
cultures or vice versa (2004: 85). Whatever the level of abstraction, it is the
position of this study that all of the above types of models serve a purpose in
having the potential to explain social practices, depending on the context,
purpose and audience, even the category which Cerney (2005) terms
“‘metaphors”. A literal description of an interpreting service delivery process
(even in a different context) might be useful to a service provider (e.g. a
Government official) who has no expertise in the field of interpreting or
experience of the specifics of actual implementation. Process models, as
Franck suggests, are “models that attempt to formulate a sequence of events
or operations through which a behaviour occurs as it does” (2002: 13). These
may give people practical ways of understanding what to do in a given
situation without necessarily being informed by theory. Mind maps by an
expert in the field can assist novices to grasp key concepts. Abstractions and
mathematical representations may not be accessible to non-expert viewers, or
useful for practical implementation, but they can inspire theoretical
developments by specialist researchers in a field, and, being generalisable,
can more easily be applied in other contexts or fields. Abstractions which
grasp the underlying systemic relations of a social process can be very useful

when used to inform practical applications, as this study will attempt to show.

It must be emphasised, however, that not all models, even abstractions, are
considered to have theoretical status. Pochhacker suggests that models

represent a type of theorizing, when he states: “As a basic form of theorizing
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they [i.e. models] can express intuitive assumptions and ideas (memes) about
a phenomenon”, and “modeling can be regarded as a particular form of
theoretical endeavour” (2004: 84). This is valid only in the sense that
everything we think could be termed a type of theory (i.e. as fitting in Bhaskar’s
domain of empirical, Bhaskar 1978: 56). But when Pdchhacker goes on to talk
about “theoretical models”, it must be stressed that this study takes the
position that not all models have theoretical force, even those informed by
theory, and that the modelling carried out in this thesis follows Franck (2002) in
distinguishing between a theoretical model (the formal aspect of a social
mechanism) and an empirical model (the applied aspect of a social
mechanism). This position will be explored in more detail in Chapter 3,

Research Orientation and Methodology.

Bunge accounts for the wide variety of model types as follows:

There are as many idealisations as idealisers, data and goals. Even if
two model builders have access to the same empirical information, they
may construct different models, for model building is a creative activity
engaging the background, abilities and tastes of the builder (1973:96, in
Franck 2002: 7).

Franck would disagree with both Péchhacker and Bunge:

That train of thought [i.e. as expressed by Bunge, above] can count
many, if not most, social science researchers among its passengers.
Model building might be left to the creative flair of the researcher. Models
might only be judged at a later stage, by evaluating their theoretical or
experimental fruitfulness. | don't share that point of view. We need to
discover the criteria which should guide the construction of a "good"
model and which should help to bridge the gap between empirical and
theoretical research These criteria, we will see, may be compatible with
the uncertain, exploratory creative or even imaginary character that a
"good" model can have (2002: 7-8).
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Franck’s contention is that it is this very wide variety in model construction
which makes it impossible to compare or evaluate various models, even when
they are modelling the same social practice. This he sees as a problem in
social science, obstructing progress in building up theory in a field, as there
are too many variations for any consistency or agreement. Péchhacker echoes
these sentiments when summing up the difficulties experienced in formulating
and validating a comprehensive model of interpreting (2004: 106-107).
Franck also sees it as a problem (“malaise”) in the social sciences that there is
very little connection between practical and theoretical research, or interaction
between practical and theoretical researchers: “It is widely agreed that the
empirical work would be better aimed were it based on firmer theoretical
underpinnings” (2002: 1). His solution is that descriptions of social

mechanisms should contain a theoretical as well as practical aspect.

According to Franck, a practical model informed by theory, and showing the
systemic relations in a social process or phenomenon, would “contribute to a

better understanding of social life,” “provide us with better criteria of decision
and action” and “improve our explanations of social reality, and our grasp of
the forces regulating social change” (2002: 1). A "good" model would be that
which had the power to transform social functioning, and is therefore
congruent with the ethos of critical realism, which seeks to improve the quality
of life, and views theory as needing to be implemented in practical ways.
According to Judd, human beings need concepts to inform everyday social

practice (2003: 51), but not necessarily complex abstract concepts. However,

as Franck’s work suggests, practical models are more likely to guide effective
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practice if they are informed by theories which capture the “essence” of social
structures and systems in their layered complexity (“essence” is a term also
used by Bhaskar in relation to the “way of being” of a thing, 1978: 51-52 or its

deep structure, 1979: 16).

Franck defines the characteristics of a theoretical model as follows, to

distinguish it from an applied model:

First characteristic: a theoretical model is a formal structure (i.e. without
empirical content). Second characteristic: a theoretical model is
necessary as regards the explanation of the phenomena observed.
Third characteristic: the theoretical model can be generalised. Fourth
characteristic: a theoretical model serves as a principle for explanation
(2002: 149).

When the “functional architecture” of a system possesses these four
characteristics, it constitutes a theoretical model, according to Franck

(2002: 150).

2.7.3 Modelling interpreting

According to Péchhacker, up to now modelling has focused on cognitive
processes, and to a lesser extent, interaction. He explains this focus as
reflecting the “two supermemes of interpreting”, namely, processing and
communication (2004: 85). It must be noted that “processing” in this
publication means cognitive information processing, mental processing or
conceptual processing, and does not refer to, for example, communicative
processes (except perhaps the neural aspects). However, it must be noted

that P6échhacker modifies this position in a subsequent publication to include

53



a broader definition of process, the “macro-process of social interaction”

(2005b: 693).

As an experienced practising interpreter and academic, | must stress that
interpreters and lecturers have difficulty in “unpacking” the kinds of models of
interpreting found in the literature. A model may need a whole journal article
or book chapter to justify its formulation in academic terms, but, if it is not self-
explanatory to a large extent, then is not actually useful to the practitioner (i.e.
lecturer in Interpreting Studies or the actual interpreter), and could be said to
have little “explanatory value” to inform interpreting or teaching practice. When
| say “useful”, | do not mean for providing lecture content (“indicative content”,
in OBE terms), rather useful in offering insights into the interpreting process,
insights which might have the potential to enhance actual practice. The same
applies to models of interpreting service delivery: are they useful in informing
effective service delivery? And before one is caught in the circular argument
of how one assesses “effectiveness’, it is the contention of this study that an
evaluation function can be built into a model, either in the sense of participants
being self-regulative (a term used by Cuvelier, Du Plessis, Meeuwis,
Vandekerckhove & Yperzeele 2010: 23), or by means of feedback from some
external agent (e.g. clients, local authorities). One can also partially assess
the effectiveness of educational interpreting in terms of the learners’ academic
achievement (Verhoef 2010c: 61), although other factors which might impact

on performance must also be considered.
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It is not the contention of this thesis that any one “way of seeing” or way of
modelling (any more than one orientation or philosophy) is better than another.
Models are considered to be useful only for their “explanatory power”, with the
proviso that the explanation must fit the context and purpose, as well as the
audience for which explanation is sought. What is important is to see both the
strengths and limitations of different kinds of modelling, not so as to rank them,
but to be able to choose whichever model works best in a specific context.
The value of systemic models, according to Franck (2002) is their potential for
generalisability in diverse social contexts, so as to be applicable in different
areas or even different fields. This generalisability is considered to be
potentially useful, not only in terms of making other social processes
understandable, but also in revealing systemic operations at the core of social
functioning, not a “grand theory”, but intricate levels of system upon system:
these embody the principle of “stratification” which Bhaskar sees as operating
at many different levels (Irwin 1997). A realisation of the systemic operation of
social processes offers the option of not only insight into their operation, but
greater potential for self-determination as well as the smooth functioning of
social groups or societies. This is not to be seen as “social engineering”, but
the opportunity for individuals to have more control over their lives,
“transforming from below”. Good interpreting practice is on the whole applied
intuitively by people who are not academics, although there are universities
which cater for the induction into academia, as well as the practical training of

interpreters (e.g. the Hoger Instituut voor Vertalers en Tolken).
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This is because there is a need for highly trained interpreters for contexts such
as NATO, UNESCO and the European Commission, interpreters whose
practical training is informed by the theoretical insights provided by the
universities. In South Africa, however, even in court interpreting, amateur or
ad hoc interpreting tends to be the order of the day, with little understanding by
authorities as to the standards required for quality performance, for example,
proper breaks for interpreters to avoid deterioration in quality caused by fatigue
(see Kubheka 2010; 2011a). Abstract theories, or the kinds of models
formulated by academics (who themselves are not always practising
interpreters) need “interpreting” for non-experts, with a strong risk of being “lost
in translation”. Developing a model of interpreting which is accessible to
practitioners and clients, as well as to academics, could benefit social practice
in societies such as South Africa where most interpreters do not have the
option of university training. There is of course nothing wrong with abstract
models or continued research into abstract or theoretical areas - this research
deals with the nature of models, which is surely itself an abstract concept - but
it is the contention of this study that social transformation is achieved through
practical application of theory (Bhaskar 1986: 169), which is why systemic
modelling, with its combination of theoretical and applied aspects, was

adopted as the type of modelling to be used.

2.7.4 Current models of interpreting

Table 2.2 shows some of the models found in the literature, ranging from
complex cognitive models with sub-processes, though flow charts, to rule-of-
thumb or anecdotal types. The list is not exhaustive, and is intended to
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Table 2.2 Current models of interpreting

FORMULATOR/DATE | MODEL TYPE

Gile (1995) Effort model cognitive process

Kalina (2005) Quality assurance data-sheet on data sheet
interpreting assignments (for quality
assurance in conferences)

Verhoef (2008/10) Quality assurance model for data sheet
educational interpreting

Blaauw (2010) Model for the training of educational exemplar
interpreters

Anderson (1976) ‘Type-case’ model of three party interaction
interaction

Wadensjo (1995) Interactionistic model of communication’ | interaction

Gish (1995) Gish’s model message levels

Pdchhacker (2001) Quiality standards for the product and parameters
service of interpreting indicating quality

Alexieva (1997) Multi-parameter typology of interpreter- | parameters
mediated events indicating type

Tseng (1992) Model on interpreting as a recognized phases in

occupation in society

professionalism

Pdchhacker (2004) Interactant model of the interpreting | positions/roles
situation

Cokely (1984) Sociolinguistic model of the interpreting | process
process

Colonomos (1992) Interpreting process model process

Ford (1984) Model of the interpreting process process

Gerver (1976) Model of the simultaneous interpretation | process
process

Ingram (1974) Communication model of the process
interpreting process

Isham (1985) Model of the interpreting process process

Kalina (2005) Model of interpreting conditions and process
processes

Kohn & Kalina (1996) | Bilingual, interpreter-mediated process
conference communication

Moser-Mercer (1978) Model of the interpreting process process

Seleskovitch (1978) Spoken language model of interpreting: | process
2 stages and mental representation of
the message

Setton (1999: 65) Processing model for simultaneous process

interpretation

Napier (n.d.) Model of Auslan register and discourse | register/discourse
types

Blaauw (2010) Model for the training of educational training
interpreters

Colonomos (1992) Pedagogical model training

Roy (2000) Turn-taking model: a system that turn-taking

organizes speaker change and its

! Wadensjd’s (1995) “interactionistic model of communication” was intended to emphasise that
interpreting requires an interactive model of communication, and not a conduit model (1995:

113-114)
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recurrence

Sacks, Schegloff & Model of turn-taking in face to face turn-taking

Jefferson (1974) interaction

(in Bar-Tzur 1991) Advocacy (ally) model type

“ ‘ “ Bilingual-bicultural model type
Conduit (machine, transfer) model type

“ ¢ “ Helper model type

“ “ ¢ “Sore thumb” model type

(in Mickelson 2008) Communication facilitator type

“ ‘ “ Linguistic model type

illustrate the variety of models in both complexity and type. Aspects of
interpreting included in the models are interpreter training and quality
assurance. Not all models are in the form of diagrams, and not all are strictly
models in the sense of abstracting common elements. Some are rather
exemplars, data sheets or even types of interpreting (Cerney’s “metaphors”
2005: 200). However, exemplars can illustrate exemplary interpreting (or
training) practice (Blaauw 2010), and data sheets can offer depth insights
into interpreting processes (Kalina 2005; Verhoef 2010c). The “process”
models differ greatly in scope and type and include cognitive and discourse

processing.

Table 2.3 suggests that process models tend to include aspects such as the
following:

¢ the general incoming source message in the context of the surrounding
environment and situation;

e analysis of the message to find the speaker's intent, goals, surface and
underlying ideas, and context implications on the message;

e creation of a mental or conceptual representation of the message,
without words or signs; finding equivalents in the target language,;

¢ and production of the equivalents (Devilbiss 1998: 6).
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However, as Devilbiss points out, monitoring the outgoing message (i.e. for

correction) does not feature so often in process models.

Table 2.3 A comparative table of the models of the interpreting process (Table

1 in Devilbiss 1998: 32-33)

Ingram Seleskovich  Moser Roy Ford Iham Cobnomosa Cobmoomosbd Cokely
Decode recervmg &  reception  recene reception demtify  reception concentatmg  message
amalyzng wiat © reception
rehy
compeedend  decodmg amlyss source fame  peelm
processmg
Form SAM amalvze changes short term
Lexxon wentify message message
Symax rehnoasheps retennion
Semology
discard GAM discard fepresentation  fepresentng  semmanc
hogage & wordmg mtent
keep mesal realzed
represent
visiakzation search composton trget swikh  seomanx
Brequs equivakent
valents determuned
recreaton exodmg plannmg syntactx
message
Porouiston
Encode creaton - creation producton massmsson  prodice expresson message
origzal producton
message &
ecpxn
grared
monmor
feedback
Sowxces: (compiled fom Cokely, 1992 Coboomps, 19922, 19920, Ford, 1982, Ingram, 1974, ham, 1985, Moser, 1978,
Seleskovich, 1978)
2.7.5 Models of interpreting relevant to this study
Most process models deal with micro-cognitive processing, but some

researchers, including Pdchhacker, realise the need “for a broader concept of

‘process’ in interpreting research” (2005b: 682), which is echoed by Kalina

(2007: 117). There is clearly a need for wider (i.e. “macro”) models of the
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actual interpreting process and not just models of associated cognitive
processes. However, as Pdchhaker comments, “the phenomenon is of such
complexity as to elude attempts at constructing a comprehensive predictive
model” (2004: 85). The model which | used for lecturing purposes over the
last ten years, with slight modifications (see Figure 2.5, mentioned earlier in
this chapter) is a process model with three phases: planning, process and
feedback. This is because it simplifies the interpreting process for the students
at undergraduate level. There are problems associated with process models,

however, as mentioned above.

Kalina’s “model of interpreting conditions and processes” has four phases
(2005: 777-778):
(1) a pre-process phase that includes trained interpreting skills and

competences, information retrieval and preparation as well as
coordination or cooperation with other members of a team,

(2) a peri-process framework which includes the conditions in which the
interpreting act takes place (data on participants, working languages,
team composition, possible relay requirements, documents made
available in-conference, time schedules, technical equipment),

(3)in-process requirements to be met by interpreters, speakers,
listeners, technical staff,

(4) post-process activities.

Kalina’s process model was initially formulated as the basis for a method
whereby the quality of simultaneous interpreting (i.e., Cl as opposed to NCI)
might be assessed (2002; 2005). The four phases identified above were used
by Kalina as the framework for a quality assurance data sheet. Kalina’s data
sheet was also intended to gather research data on various interpreting

assignments.
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Table 2.4 Verhoef's “Processes according to which service delivery is

organised and the respective associated subsets” (Table 4.3 in

Verhoef & du Plessis 2010: 60-61).

Process

Subset

1. Pre-process

1. Pre-process before commencement of institutional service

1.1 Identification of teaching programmes to be delivered by means of
simultaneous interpreting

1.2 Budgeting process

1.3 Recruiting and training of appropriately skilled interpreters

1.3.1 Differentiated ways of recruitment

1.3.2 Screening for potential

1.4 Contracting of interpreters and interpreting assistants

1.5 Liaison with programme owners and lecturers

1.6 Logistical planning and preparation

1.6.1 Equipment

1.6.2 Interpreting timetable

1.6.2.1 Allocation of equipment to store-rooms according to
timetable

1.6.2.2 Appointment of “best” interpreters/assistants to
modules

1.6.3 Availability of text books and study guides

1.6.4 Language direction

2. Pre-process before commencement of individual service

2.1 Speaker-specific preparation

2.1.1 Availability of study guides and text books

2.1.2 Establishing a working relationship and liaison with individual
lecturers

2.1.3 Establishing a working relationship between interpreters and
interpreting assistants

Process

Subset

2. Peri-process

2.1 Logistics regarding punctuality and availability of equipment according
to timetable allocation

2.2 Equipment test run and selection of channels

2.3 Immediate logistics

2.3.1 Distribution of headsets

2.3.2 Classroom

* Attendance register: end-users

* Attendance register: interpreter and assistant

2.4 In-service co-ordination between interpreter and interpreting assistant

Process

Subset

3. In-process

3.1 Team profile (technical/non-technical interpreter) subject specialist;
non-subject specialist assistant

3.2 Lecturing style of source text speaker

3.3 Language facilitation providing for student participation

3.6 Interaction (verbal/non-verbal) and feedback between communication
partners i.e. lecturers/end-users/non-users/ interpreters

3.7 Quality assurance of service delivery

3.7.1 Recording of interpreting according to set schedule
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Process

Subset

4.Post process

4.1

Immediately after service delivery
Post-process logistics

4.1.1 Handing in headsets

4.1.2 Cleaning of equipment

4.1.3 Returning of equipment to storeroom and loading of batteries

4.2

Once a week

4.2.1 Administration

* Attendance register of end-users

* Attendance register of interpreters/assistants as well as claim
forms

4.2.2 In-service training of interpreters (40 hours per annum)

4.3

Once a month

4.3.1 Administration and submission of individual claims on the basis
of hours of service delivery

4.4

Once a quarter

4.4.1 Quality assurance discussions with interpreters based on
assessment of recordings

4.4.2 Service of equipment — charging and recharging of batteries

4.5

Once a semester

4.5.1 Data-collection of perceptions of end-users

4.5.2 Focus-group discussions with representative of number of end-
users

4.5.3 Formal feedback on progress to line managers

4.5.4 Updating of glossaries

4.5.5 Reporting on the correlation between academic performance of
end users and their attendance, in relation to those who did not
use the academic interpreting service

Kalina comments: “As presented here [i.e. 2005: 779-781], the data sheet is a

very rough tool; it can be refined and adapted depending on which component

of the overall process is to be analysed in detail” (2005: 779, my emphasis).

She adds, in conclusion: “in an adapted form, such an approach might also

serve as a tool for quality assurance applicable to other types of interpreting”

(2005: 781). Kalina shows in a later article how her model can be applied in

the classroom to train interpreters (2007: 113).

Verhoef has adapted Kalina’s process model to formulate a model of the

“Processes according to which service delivery is organised”, comprising a

data sheet to assist with quality management of interpreting in the classroom
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situation (see Table 2.4, which is Table 4.3 in Verhoef 2010: 60-61). It is
reproduced here to show how the model of interpreting service delivery
developed in this account contains common elements of interpreting to those
found in the literature, but in a very different configuration (as will be shown in

the course of this thesis).

Table 2.5 Elements listed in Table 2.4 which have resonances with the

model developed in this study

No of Elements involved with...
entries

2 | ...contextualising the interpreting process

6 | ...resourcing the interpreting process

3 | ...the interpreting process itself

28 | ...organising the interpreting process

8 | ...regulating the interpreting process

Of the table entries in the sub-sets in Table 2.4, it was interesting to note in
retrospect how many elements corresponded with the functions contained in
the eventual model of interpreting service delivery developed in this study.
These correspondences are shown in Table 2.5. One aspect which is not
emphasised in Verhoef’'s “processes” is the presence of elements associated
with the “sanctioning” function, that is the authorising of the interpreting service
by government and institutional language policies, management buy-in and
participant concurrence (see Table 4.2 on p119). This is presumably because
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the service was already authorised by the NWU’s Language Policy and the

fact that it was being implemented by a Language Directorate.

It must be emphasised that the “model of essential functions” developed in this
research was initially formulated, not from the literature, but from my own
experience as a practising researcher and my efforts to implement an
educational interpreting service at DUT. This was because no examples of
systemic models (i.e. of essential functions) of interpreting service delivery
were in fact available at the time (nor are they currently, apart from the one
described in this thesis). However, Verhoef's “processes” did play a part in
refining the model developed here. When the literature was revisited from the
context of hindsight (i.e. after the prototype model had been formulated), the
strong presence of organisational elements in Verhoef's data sheet (see Table
2.5) suggested the inclusion of “organising” as a fifth essential function
“‘without which” the mechanism of interpreting service delivery could not take

place.

2.8 Models of interpreting service delivery

While providing an interpreting service is frequently referred to as “interpreting
service delivery”, in my opinion the notion that interpreting is essentially a
service is not emphasised sufficiently in the literature, yet there are frequent
references to “service” (Cuvelier, Du Plessis, Meeuwis, Vandekerckhove &
Webb 2010; Mostert 2010; Verhoef 2010c), and Péchhacker refers to it as a
service when defining the nature of translation/interpreting (2004: 11-12). My

emphasis on the service delivery aspect can be attributed to the difficulties
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experienced in actually implementing an interpreting service at DUT. A survey
of literature in this area will suggest that large numbers of “interpreting service
delivery models” are already available for implementation. However, on closer
study they fall short of providing generalisable models of the kind sought for
implementation in other contexts. There are a number of excellent detailed
case-study type models in the literature, notably in the health interpreting
sector (Bowen 2001; Angelelli 2004; Health Canada 2006; Shahsiah &
Grégoire 2006). However, these detailed accounts are too context-specific,
either to the field (e.g. Healthcare) or the location (e.g. Canada) to be
generalisable. At the other end of the scale, one finds almost anecdotal
accounts of interpreting service models, for example, the Helper model,
Conduit/machine model, Communication facilitator model, Bilingual bi-cultural
mediator model, the Ally model, and even a “Sore thumb” model (Bar-Tzur
1999). The latter are more in the nature of exemplars showing how interpreting
can be applied rather than true models. One can also find business-type
process models for interpreting services (similar to Kalina's 2005 model), as in

Potter and Sakry’s CMMI Services model (n.d.)

The issue of service delivery in general (i.e. and not just for interpreting) is a
crucial one both internationally and locally. In the Preface of McDonald and
Pape’s book on Cost recovery and the crisis of service delivery in South
Africa, Professor Dennis Brutus is quoted as saying: “At present millions of
South Africans face severe problems in accessing even the most basic
services: water, sanitation, electricity, and refuse removal” (2002: viii).

Ahmad, Devarajan, Khemani and Shah (2005) provide a report on attempts
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to improve service delivery worldwide through decentralization, in which over
75 countries, including South Africa, have engaged. Khumalo, Rapoo and
Ntlokonkulu (2003) report on alternative forms of service delivery at local
government level in South Africa. Public protests and increasingly violent
demonstrations against poor service delivery have recently featured in the

South African media (Kubheka 2011b).

LEVELS OF MODELLING
Theoretical model System of functions necessary for

service delivery
Empirical models . , .
(ie. applied model) Interpreting Health Education Utilities
Implementation in | Interpreting Paediatrics ward  TIP Programme  Prepaid meters
specific real-life service camed  upgraded at run at DUT installed at
contexts out at DUT Prince Mshiyeni Chiawelo
(case study)

Figure 2.6 Levels of modelling found in models of interpreting and service

delivery in general

While, as in the interpreting service delivery sector, detailed reports and case
studies have been compiled on the subject, there is little or nothing which is
applicable in terms of generalised models of service delivery. As illustrated
in Figure 2.6, the models of interpreting and service delivery (including

interpreting services) in the literature are situated at different levels, ranging
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from true theoretical models, through applied models, to literal descriptions
which are little more than exemplars or case studies, and not models at all
(i.e. with little or no abstraction involved). It is the contention of this study
that it would benefit not only DUT and other multilingual universities but go
some way towards addressing the crisis of service delivery in other sectors if
a generalisable model of service delivery could be developed. A systemic
model which clearly identified the functions necessary for service delivery

might perform this much needed deficit.

To this end, the following specific research objectives were formulated:

Specific research objectives
1. to develop a socially-based model of interpreting services which:
a. describes the common factors involved, and

b. makes provision for specific application in different contexts.

2. to show how this model could be applied at DUT to address specific

interpreting requirements.

2.9 Conclusion

It can be seen from this chapter that the multilingual situation at DUT is not
only different from those at overseas universities, but also from other
universities in South Africa, so that both overseas and local models, as well as
research data, need to be reconsidered in this unique configuration. It was
suggested that transforming the higher-education system at DUT by moving

towards multilingualism involved not only classroom interpreting but also
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interpreting (and translation) in a number of diverse contexts within the
university setting. And while models of both interpreting and interpreting
service delivery can be found in the literature, it was seen that these are, on
the whole, too context bound and not generalisable enough for application in
different contexts. The processes listed by Verhoef (2010: 60-61) using
Kalina’'s (2005) process framework were shown to have some resonances with
aspects of the model of service delivery formulated in this study. However, it
was suggested that process models, while assisting practical implementation
of interpreting, tend to be surface descriptions lacking a theoretical
underpinning. The chapter ended with the specific research objectives
involved in developing a generalisable systems model of interpreting service
delivery which, it is hoped, might have relevance not only for interpreting in

various contexts, but for service delivery in general
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CHAPTER 3: RESEARCH ORIENTATION AND

METHODOLOGY

3.1 Introduction

This chapter first looks at the meaning of terms such as paradigm, theory and
model, and explains how they are used in this account. It next describes the
research orientation and methodology used for this study, that is, the critical
realist philosophy, and the rationale for choosing this approach. The chapter
then describes the rationale for and stages of Franck’s (2002) modelling

process, and shows how these stages will be unfolded in subsequent chapters

3.2 Paradigms, theories and models

In chapter 2 (2.7.1) the relationship between theory and models was touched
on. It was also emphasised (2.7.3) that no one “way of seeing” - whether
model or orientation - was considered to be better than another. It is necessary
in research, however, to identify one’s orientation or research approach, as
well as one’s conceptualising of key terms, so that the work can both be
understood and assessed in terms of the frame of reference in which it is set.
The terms “paradigm”, “theory” and “model’ are used frequently in the
literature on interpreting and interpreting research, often with a very different

force, scope and meaning from each other, and from that used in this account.
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3.2.1 Paradigms

A close reading of Kuhn (1962; 1969) reveals that he uses the term paradigm

with three different meanings:

Comprehensive world view, meaning: “... the entire constellation of
beliefs, values, techniques, and so on shared by the members of a
given community” (Kuhn 1962:175). Examples would be positivism,

constructivism, critical realism.

Disciplinary matrix, meaning: “... the common possession of the
practitioners of a particular discipline” (Kuhn 1969:182). Examples
would be seminal works in the field, typical concepts (i.e. Pochhacker’s

“‘memes”, 2004: 60 ff.)

Exemplar, meaning: “shared examples” (Kuhn 1969: 187) typical of the
field. Examples would be shared rubrics, formulae and problem solving

techniques.

Except when citing authors who use the term differently, the term paradigm is

used in this account with the meaning of “comprehensive world view”, and not

just a new idea or new approach to a topic of field. As Guba and Lincoln

suggest:

A paradigm may be viewed as a basic set of basic beliefs (or
metaphysics) that deals with ultimates or first principles. It represents a
worldview that defines, for its holder, the nature of the “world,” the
individual's place in it, and the range of possible relationships to that
world and its parts, as, for example, cosmologies and theologies do
(1994:107).
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According to Guba, paradigms can guide our actions in different walks of life,
such as law, religion or sport (1990:18). Paradigms can be compared to
metaphors for thinking about everyday ideas: “The metaphors are ‘lenses’
which enable people to rethink and to give coherence to daily events that
before seemed incomprehensible or troubling” (Popkewitz 1984:7). As
paradigms describe the ways in which we view reality, according to Guba,
they are incontrovertible, as no one way of viewing reality can be considered
superior to or “closer to the truth” than any other (1990:27). One’s research
approach or orientation, for example, might be termed a “paradigm”, but for
the work to be internally consistent, researchers need to adopt a position

congruent with their own view of reality.

In the sense of world view, critical realism could be described as a new
paradigm (i.e. orientation) for researching interpreting. A complication is that
critical realism is in fact not a paradigm per se, but a philosophy, developed
mainly by Roy Bhaskar (1978; 1979; 1986; 1989; 1994). It is not then a
paradigm in the sense described in Habermas’s paradigms of knowledge
construction, underpinned by various “knowledge-constitutive interests”

arising in society in various periods of western civilisation (1972: 196-197).

3.2.2 Theories

It is agreed in general that “a model is an assumption about what something is
like and how it functions, so that the model can be regarded as a particular

form of theoretical endeavour” (P6chhacker 2004: 84). However, the term
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“theoretical model” as used in this account requires a definition which fits in

with the process of systemic modelling, as follows:

A theory is defined as a hypothesis about the formal conceptual
structure of a natural or social system, which attempts to abstract the
necessary principles without which the properties of the system could
not be fulfilled. A theory is generally judged in terms of its clarity in
explaining phenomena with a particular end or purpose in view (Pratt
2007: iii).

To follow further on aspects of theory which complement the modelling

process used here:

Theoretical explanation consists in explaining observed phenomena not
by means of the material structure of the process which generates them
(i.e., by their causes), but by means of the formal structure of that
process (2002:234).

A “theoretical model”, then, is one which describes the system of functions or

formal architecture of a social mechanism.

3.2.4 Models

As mentioned before, Franck’s (2002) modelling process is designed to
identify the formal and applied aspects of social mechanisms. The theoretical
aspect of a model, in these terms, does not lie in the elegance of the
description, the wealth of detail (or complexity), or the identification of the
material causality of the social process: it lies in the systemic relations which
underpin the material functioning of the process. This means that a model
may refer to highly complex theories, for example, those related to cognitive or
neural functioning, and yet not have a theoretical (i.e. formal) component in its

description of the process. The kinds of models developed in this account
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need to be more than metaphors, exemplars, cases studies, lists of various
elements, processes, or even conceptual schematics of causal relations: they
need to contain a formal (i.e. abstract) systemic aspect as well as material

causes or relations.

This is not to devalue the usefulness of the practical or applied aspect of a
social mechanism. Widdowson postulated the concept of a model of language
use which would be accessible to the language user, which he saw as being
preferable to pure linguistic models (i.e. in the context of actual language
learning): “We are concerned with language as the rightful property of
language users, not as the special preserve of the linguist” (Widdowson 1984:
27). A “user's model” would be “consumer based” (Widdowson 1984: 26),
that is it would provide an explanation accessible to service providers and
clients, as is the intention of the models formulated in this thesis. There is of
course nothing wrong with abstract models or continued research into abstract
or theoretical areas - this research deals with the nature of models, which is
surely itself an abstract concept - but it is the contention of this study that
social transformation is achieved through practical application of theory
(Bhaskar 1986:169), which is why systemic modelling, with its combination of
theoretical and applied aspects, was adopted as the type of modelling to be

used.

3.3 The critical realist orientation

The critical realist philosophy is attributed mainly to Roy Bhaskar (1978;

1979; 1986; 1989; 1994). However, the contributions of Rom Harre (1979;
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1986) and Margaret Archer (1998; 1998; 2002) should also be noted; Lemert
(2002) comments on Archer’s impressive publication record, starting before
what is considered to be critical realism’s seminal work, Bhaskar's A Realist
Theory of Science” (1978). There are therefore variations in the
interpretation of critical realism, and members of the Bhaskar Mailing List
regularly engage in robust debate. Critical realism is in a constant state of
change and development: the name of the orientation has changed from
“transcendental realism” to “critical naturalism” and then to “critical realism”
Even Bhaskar admits that his own position may change with time (Norris

1999) .

Bhaskar’s most significant contribution to philosophy has been in the area of

ontology. As he says in his interview with Alan Norris:

A Realist Theory of Science re-thematised ontology, argued for its
necessity and irreducibility in any account of science, and gave it a
radically different shape or context. In particular, it argued against the
epistemic fallacy, that is the idea that one can reduce or analyse
knowledge in terms of being. It was argued that being was an
absolutely irreducible and necessary category (Norris 1999).

Of the importance of ontology, Bhaskar says (in the same interview):

You can’t get away without ontology. It's not a question of being a
realist, or not a realist. It is a question of what kind of realist you are
going to be - explicit or tacit. Insofar as you are not a realist, you
secrete an ontology and a realism... You can’t get far in the world
unless you are implicitly realist in practice (Norris 1999).

Following Guba’s (1990: 18) framework for categorising orientations, Pratt

(2011: 20) gives the following overview of critical realism:
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Ontology:

Epistemology:

Methodology:

critical realist - comprising three different domains (real,
actual and empirical), the “real” being independent of human
thought, which, mirroring the structure of the “real”’, can
approximate but never fully apprehend it, the “actual” being
the realm of human experience, and the “empirical” being the
realm of thought, that is the speculations of humans on the
nature of the real.

transcendental, dualist - where the inquirer is both part of the
reality and partakes of its qualities but attempts at the same
time to transcend the limitations of human knowledge and
approximate the truth.

dialogic critique - a depth-investigation into causality, that is
the complex layers of mechanisms triggering events.

While critical realism postulates an external reality, it is anti-positivist, and

views reality as more than accumulated sense data. According to Bhaskar,

reality is complex, layered and dynamic. His realist ontology is shown in

Table 3.1, consisting of three complex layers of being, or “domains”. the

Domain of Real, the Domain of Actual and the Domain of Empirical®.

Table 3.1 Bhaskar’s ontology as represented by the domains (Table 1.1 from
Bhaskar 1978:56)

Mechanisms
Events

Experiences

Domain of Real Domain of Actual Domain of Empirical
v
v v
v v v

® In Bhaskar's ontology, the term “empirical’ refers to the realm of thought and remembered
experiences, while in Franck’s modelling process, “empirical” refers to the practical or applied
aspect of a model, i.e. based in experience.
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As in the overview given above, the “real” is independent of human thought;
while human consciousness reflects the nature of the real (being part of it),
and can “approximate but never fully apprehend it”. The “actual”’ is “the

realm of human experience”, and the “empirical”’, “the realm of thought”, or

“the speculations of humans on the nature of the real”.

Domain of empirical

Domain of actual

The total reality
includes
thoughts,
experiences and
phenomena
beyond the
scope of direct
human
awareness.

Domain
of real

Figure 3.1 Diagonal perspective of Bhaskar’s ontology

The Domain of Real comprises mechanisms, events and experiences, the
Domain of Actual, events and experiences, and the Domain of Empirical
experiences only (i.e. recorded memory and our reflections on events).
Figure 3.1 provides a different perspective on Bhaskar’s ontology, one which
shows that the total reality comprises thoughts, experiences and all other
phenomena, but that human thoughts and our experience of events

constitute a very small part of the total reality. Aspects of the wider reality
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outside of human experience can be grasped, however, by transcendental

“‘leaps” based on human thought and experience.

Bhaskar categorises the Domain of Real as “intransitive” (1978: 17), that is
independent of human thought. It contains the mechanisms which generate
events; the experiences which occur as a result of these events are also
‘real”, but there are aspects of our experiences of which we are not
consciously aware. It must not be thought that the Domain of Real is
necessarily a world of solid objects: it encapsulates within itself human
consciousness as a ‘real” phenomenon (see Figure 3.1). Fleetwood (2005:

2-3) has identified various categories of “real”:

e materially real: material objects
e ideally real: conceptual entities with causal force
e artefactually real: constructed artefacts or syntheses

e socially real: social structures and/or practices

The Domain of Real contains complex layers of mechanisms which give rise to
events (also contained in this domain). They are not only of the “cause and
effect” variety, however, but more like a blueprint which gives the
specifications for various phenomena (e.g. DNA, weather systems). Bhaskar
refers to mechanisms as the “essence” of things: “For a generative mechanism
is nothing other than a way of acting of a thing. It endures, and under
appropriate circumstances is exercised, as long as the properties that account
for it persist” (1978: 51). Reality is dynamic, however, complex and changing,

unlike the static world of most positivist descriptions.  Critical realist
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researchers are involved in deep-level inquiries into various kinds of causality,
although Bhaskar does not specify any particular research methodology, and
his description of mechanisms tends to emphasise what Franck (2002) would
term the formal aspect of mechanisms, and not the applied aspect, which
makes it difficult to see how mechanisms can be identified as operating in real-
world situations. While mechanisms are not subject to human control, human
thinking and actions are obviously a component of the real, and beliefs and
actions can be powerful mechanisms prompting events (Morén & Blom 2003;

Fleetwood 2005).

However, Bhaskar also does not specify how human agency operates in all
this, although Archer has focused on this area (Archer 1998; 2002; Lemert
2002). Archer represents humans as having “the properties and power to
monitor their own lives, to mediate structural and cultural properties of society,
and thus to contribute to social reproduction or transformation” (2002: 19).
Bhaskar’s transformational model of social activity (see Table 3.2) shows how
human agency works to both reproduce and transform social structures.
Social systems that involve human agency, such as communication, could be

termed as having “intentional” rather than “contingent” causality:

Terms such as “generate”, “give rise to” and “produce” have been used in
the sources cited above to describe the effects of mechanisms. But can
one equate such forms of production with both sentient intentionality (e.g.
writing a novel) on the one hand and insensate contingency (e.g. the
formation of a cyclone) on the other? Some form of distinction appears to
be required. Granted that people do not always act with conscious intent,
and much — most, in fact — of what we communicate is involuntary,
sentient behaviour would appear to require more than instrumental
causality (Pratt 2011: 49-50).
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YvY -

Figure 3.2 Bhaskar’s transformational model of social activity (Bhaskar 1994

42)

The Domain of Actual comprises both events and human experience, or
perhaps one should say human experience of events, which is incomplete
and often confused. The Domain of Empirical would contain our thoughts,
including theories about various phenomena. The Domain of Empirical is
considered to be transitive: while thinking has a “real” existence (which is
why “experience” is listed as being in the Domain of Real), thought does not,

even if what we are thinking about (and the act of thinking) does.

As related to inquiry in the field of interpreting, Bhaskar's domains would
appear as shown in Table 3.2. The Domain of Empirical, comprising Service
“providers’ and clients’ experiences” would also contain the various theories -

including models - of interpreting.
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Table 3.2 Bhaskar's domains as related to the field of interpreting

Domain of Real Domain of Actual Domain of Empirical

Mechanisms | Systems involved in
generating interpreting

events

Events Various real-world
_ Various real-world
instances of ) . ]
] ] instances of interpreting
interpreting

Experiences | Service providers’ and | Service providers’ and Service providers’ and

clients’ experiences clients’ experiences clients’ experiences

Mingers (2004) comments that Bhaskar’'s critical realism holds a realist
ontology and social-constructivist epistemology: there is a “real” world (not
necessarily composed of matter) that exists whether we perceive it or not. As
is depicted in Bhaskar's ontology (Table 3.1), he argues that there are there
are three domains, which may be conceptually separated, namely, the
causally operative structures or systems, causal laws or mechanisms; the
events they generate; and those events that are empirically observed. Mingers
points out that these three domains sound very similar to three notions
described by the philosopher Dooyeweerd: “law side” (for Domain of Real),
“subject side” (for Domain of Actual) and the “knowledge-functioning” (for
Domain of empirical) which makes us aware of them. However, critical realism
over-emphasises the analytic aspect when describing reality. Mingers
suggests that Dooyeweerd would disagree with the critical realist notion of an
“infinity of events that do actually occur but are never empirically observed”.

This is because Dooyeweerd would comment that some things are
80




“continuous rather than countable” and so cannot be called an ‘“infinity of
events”, as they are not discrete objects or happenings. Mingers also sees a
problem with exactly how causal laws might operate in different physical,
social or conceptual contexts. This objection, is, however, answered to some
extent by Fleetwood’s (2005) categorising of different types of “real”. These
real entities, whether physical, social or mental, would have tendencies to act

in various ways to generate events.

3.4 Implications of critical realism for research methodology

Dobson (2002), working in the context of research into information systems,
discusses how critical realists would approach research. He comments, firstly,
that the researcher cannot concentrate solely on a single level of investigation
of the society, group or individual, and that critical realism argues for a
“relational perspective”. This could well be applied to the modelling of various
aspects of interpreting, which occur at many different levels (see Péchhacker
2004: 85). Next, he points out that “the object of research” (i.e. ontology) is not
independent of the research method (i.e. methodology). Dobson cites Archer
in support of this:
...the social ontology endorsed does play a powerful regulatory role vis-
a-vis the explanatory methodology for the basic reason that it
conceptualises social reality in certain terms. Thus identifying what there
is to be explained and also ruling out explanations in terms of entities or
properties which are deemed non-existent. Conversely, regulation is
mutual, for what is held to exist cannot remain immune from what is
really, actually or factually found to be the case. Such consistency is a

general requirement and it usually requires two-way adjustment (Archer
1995: 17).
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However, Bhaskar’s philosophy leaves it up to researchers in various fields to
work out a methodology which will not only be congruent with the critical realist
ontology, but also fit in with the specialist area of the discipline and the

intended outcome of the investigation. As Yeung points out:

...while philosophy can contribute much to ontological and
epistemological debates, it is still up to each substantive social science
(e.g., economics or geography) to discover empirically grounded theories
and, in the process of doing so, to set up their distinctive methodological
apparatus (1997: 53).

This study uses Franck’s (2002) modelling process as the methodology for
formulating a model of interpreting services for implementation at DUT. This
is because the process described by Franck both complements and
augments Bhaskar’s philosophy in giving specifics of the formal and applied
aspects of social mechanisms, as well as a method for formulating both
aspects. The formal or theoretical aspect of the model is “grounded”, as
Yeung suggests, by means of the practical application and testing out of the

empirical (or applied) model, as will be described below.

3.5 Why the critical realist orientation is appropriate for this

study

This study deals with the formulation of a model of interpreting services
suitable for a multicultural University of Technology in order to cater for urgent
educational needs as well as the promotion - long term - of multilingualism.
Critical realism is an appropriate orientation for this study, as the critical realist
philosophy works towards transformation through understanding the nature of

social processes and designing interventions which will improve the workings
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of these processes, and, therefore, the quality of life (Bhaskar 1989: 178), with
the proviso that “quality” is relative to the group or individual concerned. The
contention of this study is that an understanding of the system(s) underpinning
service delivery, and, in particular, interpreting service delivery, will have the
potential to make this service more effective to all stakeholders. It may also
uncover some basics of service delivery which might be applicable in other key

fields, such as Health and Education.

Most previous and current research into interpreting was carried out within the
postmodern perspective, focusing on the nature of interpreting as discourse
(Roy 2000; Wallmach 2002; Napier 2004). This was valuable in highlighting
the social nature of interpreting, and how it was shaped by its social context:
such insights into the interpreting process are clearly prerequisites for effective
service delivery in this area. However, most of this research has not added
materially to the concept of how interpreting service delivery might actually be
provided. In this sense, interpreting is in the nature of a social service, and it is
not only the process of interpreting itself which is an issue, but the provision of
this facility in various social contexts where it is seen to be needed. South
Africa is a multicultural and multilingual country, newly liberated, yet still with
inequalities of access to education and economic empowerment more than ten
year after liberation. Issues like the medium of instruction in schools and
universities, and access to meaning, for example, in court, politics and
business, are critical for equity of access. In many cases, for equity of access,

effective interpreting service delivery is essential. Service delivery as a whole
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in itself still needs development in South Africa because of the lack of human

and infrastructural resources.

Within this national framework, many educational institutions lack the human
and infrastructural resources to deliver quality education. DUT is a merged
institution with a multicultural and multilingual staff and student body. Although
the medium of instruction at DUT is English, approximately 70% of the
students, as well as at least 25% of the staff are not English first language
speakers. While, admittedly, these staff are mainly in the administrative areas
and not involved in lecturing, the multilingual situation can cause problems with
communicating in administrative areas, particularly when staff members may
be reluctant to admit to any language difficulties. Some academic staff
members, too, are not entirely fluent in English, and would prefer to interact
mainly in their first language. It can thus be seen that interpreting service
delivery at DUT would facilitate access to quality tuition for the majority of
students as well as improve the quality of communication for a good number of

staff members.

3.6 Franck’s (2002) modelling process

Franck’s description of the modelling process (Franck 2002: 295) reveals that
it is similar to the retroductive methodology used in critical realist research,
as it starts by observing the phenomenon in the domain of actual,
hypothesises the real mechanisms bringing about events, and shows the
existence of these mechanisms in various social contexts (Pratt 2011;

Sanghera 2005). According to Wad (2001: 4), however, retroduction
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constitutes a weak argument as it cannot “validate the explanation
empirically”.  Franck’s modelling process uses a method of classical
induction which provides a stronger argument than retroduction. Classical
induction is a process “whereby a general principle or theory is inferred from
a set of experiences” (Pratt 2011:207). Franck’s modelling process involves
two kinds of models, an empirical (or practical) model and a theoretical
model. This means that hypotheses can be tested more rigorously against

actual data (see Pratt 2011:45).

Franck summarises the modelling process as follows:

(1) Beginning with the systematic observation of certain properties of a
given social system, (2) we infer the formal (conceptual) structure which
is implied by those properties. (3) This formal structure, in turn, guides
our study of the social mechanism which generates the observed
properties. (4) The mechanism, once identified, either confirms the
advanced formal structure, or indicates that we need to revise it
(2002:295).

This results in two different models, a theoretical model and an empirical
model, representing the formal and applied aspects of the social mechanism
respectively. The way in which the theoretical and practical aspects of a
social phenomenon is used to arrive at insights into the social mechanism
involved is very similar to that used in Grounded Theory Methodology

(Strauss & Corbin 1994; 1999). But, as Pratt points out:

...Franck’s explication of the modelling process provides a rigorous
theoretical framework illustrating more precisely the ways in which
theory and data interact to develop a theoretical model. The theoretical
model is still, of course, only a hypothesis, and its source is in fact
irrelevant (2002:252), but the type of theoretical model described by
Franck is not just an ad hoc abstraction loosely connected with real
events, but the systematic representation of linked groups of social
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functions which can be shown to “fit” the social system they underpin by
being essential to bring about its properties. Such a systematic
representation, or architecture of functions (2002:88), can then act as a
lens focusing the researcher on the nature and type of the actual
mechanism which carries out the functions, and leads to the
construction of an empirical model which can be tested out in specific
cases, either validating the conceptual model or suggesting further
modifications (2007: 65).

Franck’s modelling process can be broken down into the following steps or

stages:

1. The properties of a social system are carefully observed and
defined.

2. A theoretical model is formulated on the basis of the functions
needed to achieve the above properties: the model consists of an
“architecture of functions”.

3. The mechanism which achieves the system’s properties is inferred
from applying the theoretical model to real-life situations or data.

4. An empirical model is formulated, depicting the operating of the
mechanism in a real-life situation.

5. The empirical model is then tested in a real-life situation or against
data, to see whether it actually generates the properties of the
system.

6. The theoretical model is validated by being tested against the
empirical model, to see whether the theoretical model needs
adjustment to fit the real-life functioning of the social system.

7. If the theoretical model, that is the system of functions, is seen to
be generalisable so as to explain the properties of a process in

another discipline or field, it can be said to have the force of a
principle (Pratt 2011: 46-47).

This kind of modelling, using reverse engineering or classical induction, has
been used in the social sciences to model social systems in various
disciplines, including archaeology, demography, economy, engineering,

geography, comparative politics, experimental psychology, sociology and the
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philosophy of science (Franck 2002). It has also been used in the area of
communication to model composing processes (Pratt 2011). In this study it is
used to develop a model of interpreting services in the discipline of Language
Practice. However, the theoretical model developed (stage 2) is thought to
have significance for social service delivery in general, as will be discussed

later (see 5.3.3).

3.7 The advantages of using a model of functions

As mentioned earlier, a model identifying the functions required for a social
practice to occur and the mechanism(s) whereby this practice is effected is an
advance on the models of interpreting service identified so far, which have
described ad hoc applications in specific contexts. This is because a model of
functions provides more than just a description of a social service. Firstly, it
provides the means whereby this social service can be carried out (Mironesco
2002: 181; McCarty 2003: 3). It thus has the potential for improving service
delivery. Next, a model of functions makes it possible to see whether the
model is generalisable, that is whether it can be applied in other contexts, in
particular, in other types of service delivery in. Its basic formal structure may

even be applicable in other areas or disciplines.

That which is theoretical in a social mechanism is its functional
architecture, not its causal architecture. When attributing theoretical value
to the combination of causes and effects which is operative in a given
social mechanism, one encounters an insoluble difficulty: one would like
to be able to attribute to a particular combination of causes and effects
the general (if not universal) applicability which we expect from a theory.
But everyone realizes this is impossible. A combination of functions, on
the other hand, can be generalised (Franck 2002: 2, my emphasis).
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As Franck points out, generalisability means that researchers can test out the
same principle in a different discipline, area or field (2002: 297). Models with a
“functional architecture” have the force of explanations in the natural sciences:
“The explanatory power of a theoretical model constructed in this way can

equal the explanatory power of natural laws” (2002: 298).

3.8 How the modelling process will be unfolded in following

chapters

This is how the modelling process will be unfolded in the following chapters

of the thesis:

Chapter 4, involving the first part of the empirical work, uses the data

gathered during visits to various universities as follows:

e to clarify the social phenomenon involved in the provision of
interpreting services (which was started in Chapter 2, Literature
review), thus establishing the properties of the social system (Stage

1);

« to develop a theoretical model of interpreting services (i.e. system of

functions, Stage 2);

o to identify the social mechanism involved in providing interpreting
services by seeing how functions are carried out in real-life situations

(Stage 3);

o to develop an empirical model of interpreting services provision in

order to show how this is carried out in real-life situations (Stage 4).
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Chapter 5, involving the second part of the empirical work, continues the

course of the modelling process, as follows:

e by applying the empirical model of interpreting services in a university
context (i.e. try out the empirical model to see if it actually achieves

provision of interpreting services) (Stage 5).

e by checking the theoretical model to ensure that it fits the real-life
functioning of provision of interpreting services, adjusting it if

necessary, thus validating it in the process (Stage 6).

e by seeing whether the theoretical model has possible application for

service delivery in other areas of social life (Stage 7).

3.9 Conclusion

This chapter first explained how the terms “paradigm”, “theory” and “model”
were to be used in this study, clarifying in what way they might differ from
general use in the field of interpreting. It then focused on the research
orientation, critical realism. The reason for choosing the critical realist
approach to deal with formulating a model of interpreting services was
explained in terms of Bhaskar’'s approach, which emphasises the need for
practical application of theory to improve the quality of life. The chapter then
dealt with the research methodology, based on Franck’s modelling process.
To sum up, Franck’s modelling process was seen as appropriate to the
development of a model of interpreting services as his “architecture of

functions” shows the essential functions which need to be carried out for

interpreting services to take place. The resulting model, then, is not just a
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descriptive model (i.e. a model of) but a prescriptive model (a model how to)
(McCarty 2003: 3). The theoretical model describes the functions which must
be carried out, while the empirical (or “applied”) model show the means
whereby they can be carried out. The theoretical model of functions and the
empirical model of activities are then part of the same mechanism which
carries out the social practice of interpreting services. The explication of this
mechanism made it possible not only to introduce interpreting services at the
DUT, but to suggest a model for application at other universities. The chapter
ended with an account of the way in which the modelling process would be

unfolded in subsequent chapters.
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CHAPTER 4: DEVELOPMENT OF THE INTERPRETING

SERVICES MODEL

4.1 Introduction

This chapter will show how, in an attempt to define the properties of the
system, visits to various universities were carried out in order to observe
interpreting services in action in different social contexts. It was thought that
this would enable the researcher to arrive at the system of functions needed
for interpreting services to take place. In this chapter salient factors
emerging from the visits will be identified, revealing the social mechanism
involved in interpreting service delivery. After a discussion of the key factors
of this mechanism, a theoretical model of interpreting service delivery will be
presented, followed by the description of an empirical or applied model of

interpreting service delivery.

4.2 How the stages of the modelling process will be dealt with

In this chapter, the following stages of the modelling process will be dealt with:
1. The properties of a social system are carefully observed and defined.

2. Atheoretical model is formulated on the basis of the functions needed to
achieve the above properties: the model consists of an “architecture of

functions”.
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3. The mechanism which achieves the system’s properties is inferred from

applying the theoretical model to real-life situations or data.

4. An empirical model is formulated, depicting the operating of the

mechanism in a real-life situation.

As mentioned previously, the “properties of a social system” refer to the
social phenomenon itself, that is, what provision of interpreting services
actually constitutes in real-life situations. The “theoretical model” refers to the
functions which need to be carried out to achieve the provision of interpreting
services, that is, they are the functions “without which” it would not happen
(Franck 2002: 6). The “mechanism” refers to the means whereby the
process of interpreting service delivery is carried out: it has a formal aspect,
and an applied aspect. The formal aspect is the underlying “system of
functions” (or theoretical model) which shows what has to be done for
interpreting service delivery to take place. The applied aspect is the means
whereby it takes place in various real-life contexts, as shown in the
“empirical” (or applied) model. It can be seen, then, that the theoretical and
empirical model are two aspects of the same social mechanism, in this case,
the mechanism which enables interpreting service delivery to take place.
This chapter will show how the mechanism became apparent by working
through the steps of Franck’s (2002) modelling process. It must be
remembered that modelling “does not occur in a neat, linear progression, but
that some steps of the modelling process may be pre-empted or occur

simultaneously, and ... there may be recursion, even several cycles” (Pratt
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2011: xi). For the purposes of unfolding the modelling process in this

chapter, however, it will be presented as a linear progression.

First, a description of the actual phenomenon of interpreting service delivery as
it occurs in each context will be given. Next, the functions carried out in each
case will be identified, so as to show a picture of the “system of functions”
involved, or theoretical model, was built up. After this has been done for all
five contexts, a theoretical model will be postulated. Then the applied aspects
of the interpreting service delivery mechanism will be added by referring back
to actual instances of interpreting service delivery in each of the five contexts.
This will assist in drawing up an empirical or applied model of interpreting
service delivery. The theoretical and applied aspects combined will then be
shown to constitute a description of the social mechanism whereby interpreting

service delivery takes place.

4.3 Visits to other universities

The various universities which were visited, as well as the salient points
emerging to contribute to the modelling, will be dealt with next. The
universities which were visited included two international institutions of higher
learning, namely, Macquarie University in Australia and the Hdger Instituut
voor Vertalers en Tolken (HiVT) in Belgium. The latter is not an actual
university per se, but an institute where translators and interpreters are trained.
However, it was still considered to be a suitable source of data to elicit the
functions required for interpreting service delivery to take place. In order to

obtain a South African perspective, the following institutions were visited: the
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North-West University (NWU), in the Free State province, the University of
Johannesburg (UJ), in the Gauteng province and the University of the Free
State. As will be shown in this chapter, all these universities yielded data on
the kinds of interpreting services provided at university level, and the visits as
well as the observations formed the basis of the development of the

interpreting services model which was to be applied at DUT.

4.3.1 Macquarie University in Australia

a. Rationale for visiting Macquarie University

The rationale for visiting Macquarie University in Australia was their
specialisation in Australian Sign Language (AUSLAN) interpreting, as well as
the fact that Macquarie had an academic programme running interpreting
courses. Sign language interpreting was not offered by any of the other

overseas universities visited.

b. Overview of interpreting services at Macquarie University

The graphics in Figure 4.1 show provision of the interpreting service at
Macquarie University. Macquarie University offers post graduate courses on
translation and interpreting in the department of Linguistics. As mentioned
above, the interpreting courses include AUSLAN, which was the reason for
including this university in the visitations, as interpreting of sign language is an
aspect of interpreting service delivery, and none of the other overseas
universities offered this option. Over and above that, the translation and
interpreting programme provided AUSLAN interpreting to the departments in

the university, which meant it could be investigated as a part of interpreting
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service delivery as used for interpreting in academic programmes. During the
visit a lecture on Statistics was observed where the AUSLAN interpreting

service was provided.

3

c. Lecture venue with interpreting booths d. Lecturer with simultaneous interpreting
equipment

Figure 4.1 Composite of interpreting facilities at Macquarie University
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c. Salient features of interpreting service delivery at Macquarie University

The visit to Macquarie University highlighted the fact that certain services are
provided because of specific local needs, that is the service was geared to the
specific context in which it was implemented. The reason for the provision of
AUSLAN at Macquarie was that the Statistics Programme had deaf students
who used AUSLAN as mother tongue, and it was thus needed for that
academic programme. The service was offered on request, and not imposed,
as both staff and students were not only agreeable, but clearly needed the
service. However, the Programme staff might not have been agreeable to the
introduction of AUSLAN had it (and the challenged students) been imposed on
them without their being consulted. The university administration would also
have to have agreed to implementation of the service, or it would not have

been allowed.

This brings up the issue of sanctioning or authorising the interpreting service
(including satisfying ethical concerns). For example, some participants might
feel threatened or patronised by the introduction of what might be seen as a
remedial measure. This was not the case at Macquarie, where the students
showed evidence of strong appreciation for the service, as they often thanked

the interpreters personally after each lecture.

It was possible to offer the interpreting service because the Linguistics
Department had suitably qualified and experienced staff. Thus it
demonstrated the fact that suitable resources are a necessity for various

forms of interpreting service delivery to take place.
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In order for the interpreting service to be provided during the Statistics lecture,
some organisational aspects also had to be taken care of in preparation for
the lecture. Such aspects included timetabling and the availability of the
interpreters. Over and above that, the interpreting service itself had to be
organised. At Macquarie University the academic Department of Linguistics,
which had the capacity to provide the interpreting service, had to liaise with the

Statistics lecturer and sort out all of the organisational issues.

The Linguistics Department in this instance served as a resource instead of
the interpreting service being outsourced from outside the university, and that
in itself was cost effective, and ensured that the university itself could regulate
properly the provision of an interpreting service during the Statistics lecture.
The nature of the feedback received from students indicated that the service
was being carried out effectively, at least, as far as the students were
concerned. An indicator of quality for the academic staff was the academic

performance of the students.

4.3.2 The HiVT in Belgium

The graphics in Figure 4.2 were taken at the Hoger Instituut voor Vertalers en
Tolken (HiVT), a well-known institute which trains translators and interpreters
in Belgium. The HiVT was visited as it is one of the institutions which form part
of the Erasmus Agreement. The institutions which form part of the Erasmus
Agreement were funded by the European governments to provide professional

training for interpreters and translators who would work for the European
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Commission, based in Brussels which was also visited by the researcher while
she was in Belgium. The students who register at the HiVT are expected to be

competent in French and German as the medium of instruction is conducted in

either one of these languages.

a. Entrance to HivT b. Lecturer using simultaneous interpreting
equipment

c. Students interpreting from booths d. The European Parliament for which students
were being trained

Figure 4.2 Composite of interpreting facilities at the Hoéger Instituut voor
Vertalers en Tolken (HiVT)
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In Figure 4.2.b a part time lecturer delivers a lecture in interpreting and is
employed by the HiVT, as she works as an interpreter for the European
Commission. Figure 4.2.c depicts simultaneous interpreting practice, with
students interpreting from booths. Post-degree employment opportunities
include working either for the European Parliament, which is multilingual, or
the European Commission. At the time of the visit in October 2006, the

European Parliament had 23 member states and 11 official languages.

c. Salient features of interpreting service delivery at HiVT

As with the visit to Macquarie University, the visit to the HiVT highlighted the
fact that certain services are provided because of interpreting needs in
specific local contexts. In this case, students were being trained to provide
interpreting services in a multilingual European context such as the European

Commission or the European Parliament.

The Erasmus Agreement sanctions the provision of interpreting services
process in terms of it being an accepted practice by mutual consent in
European countries. The medium of instruction was in French or German: the
students themselves had to be fluent in the predominant European languages

of that area to be able to provide interpreting services in Europe.

The HiVT provides the students with resources to carry out interpreting
services, for example, how to interpret in German, French and Dutch. HiVT

employs experienced or senior interpreters who can thus gain academic
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experience — and status — as academics while passing on industry skills to the
students: thus they are a resource both to the university (in terms of
experience) and Industry (in terms of conceptual development). Bursaries
were available for students who wished to train as interpreters at HiVT: this
raises the issue of financial resources being required for interpreting services
to be provided. The Erasmus Agreement provides funding to train interpreters
to achieve the level of competence needed for interpreting at the European

Commission and the European Parliament.

The HiVT Faculty where the interpreters and translators were to be trained had
to sort out organisational matters in helping the Institute to honour the
Erasmus Agreement, vis-a-vis the training interpreters for who would
eventually work for the European Commission. The HiVT itself as an academic
institution has autonomy in ensuring the training itself is well thought out and is

of a high academic standard.

In terms of ensuring quality in service delivery, the Erasmus Agreement gives
interpreting the status of a skilled professional activity. The Industry is
regulated by the insistence that interpreters are trained properly at well-
equipped universities by expert interpreters who are also academics. Having
“‘industry-savvy” experts at training universities also feeds back industry
expertise into the training sessions, which means that trainee interpreters do

not have to learn all of their lessons by hard experience.
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4.3.3 University of Johannesburg

a. Rationale for visiting the University of Johannesburg
The rationale for visiting the University of Johannesburg was their piloting of

the provision of interpreting service during the academic programme.

b. Overview of interpreting service delivery at the University of Johannesburg

The graphics in Figure 4.3 were taken at the University of Johannesburg, the
Kingsway campus in Johannesburg, Gauteng Province. The university of
Johannesburg (UJ) ran a pilot interpreting service during lectures. The
lectures were simultaneously interpreted from English into Afrikaans, isiZulu
and Sepedi. The interpreters would sit at the back while the lecturers or tutors
would deliver the lecture in English. The learners would listen using the mobile
interpreting equipment (termed “gadgets”) provided to tune in to the language
of their choice in order to follow the lecture which was being interpreted. In this
particular instance, because there were no interpreting booths where the
interpreters could sit, the interpreters would whisper in different languages into
the microphones provided, that is in either isiZulu, Afrikaans or Sepedi. The
learner, on the other hand, had a choice of communicating with the lecturer
during the lecture in English or any of the three above-mentioned languages

where the whispered simultaneous interpreting was provided.

In one session a lecture on cross cultural communication was observed, and
the tutorial (i.e. for this lecture) was also observed. Some learners preferred to
code switch to the language of their choice upon communicating with the

lecturer/ tutors while the interpreting service was being provided. It should be
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noted that, unlike the other institutions of higher learning which were visited
and already discussed above (Macquarie University and the HiVT), UJ did not
have an interpreting laboratory where fixed simultaneous interpreting

equipment was installed, but instead used mobile simultaneous interpreting

equipment.

a. Entrance to Kingsway Campus, University b. Lecture where simultaneous interpreting
of Johannesburg is provided

L i

c. Tutorial for students using simultaneous d. Tutor demonstrating mobile simultaneous
interpreting equipment interpreting equipment

Figure 4.3 Composite of interpreting facilities at the University of

Johannesburg

102



c. Salient features of interpreting service delivery at the University of
Johannesburg
Features of the specific context in which interpreting service delivery took
place were that lectures were in English, which was the medium of instruction.
In this case a service was provided according to the demographics of the
students in the department where the interpreting service was being piloted
(i.e. responding to a specific need). In order to accommodate the needs of a
multicultural student body, lectures needed to be interpreted from English into
Afrikaans, isiZulu and Sepedi. The piloting of interpreting services observed
during the visitation was carried out within the Intercultural Studies
Communication lectures and tutorials, which meant that the demographics of
the smaller target group had to be considered. This smaller group contained
speakers of all four languages mentioned above, so that these were

representative of the languages spoken by the larger student body.

The provision of interpreting services could be considered in the wider context
of implementing the university’s Language Policy. UJ had a multilingual
Language Policy which sanctioned provision of interpreting services (as well
as the form it took) for the larger student body in the future, once delivery had
been tested out in the pilot study. Thus the pilot study itself was conducted so
that the university’s Language Policy could be tested out for implementation in

advance (a regulatory issue, see below).
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UJ used their own lecturers and university funds to pilot the interpreting
service, thus providing the necessary resources for the service. However,
interpreting booths were not provided, and this might have impacted on the
quality of interpreting, as students might have been disturbed or distracted by

the whispering.

The organisational aspects were dealt with by the academic department
itself, as the provision of interpreting services was run as a pilot at UJ. The
researchers who were conducting the pilot project had to ensure that
everything was well organised for effective interpreting service delivery,
including the timetable for both lectures and tutorials for the subject
Intercultural Communication Studies, and the provision of simultaneous

interpreting equipment and interpreters.

In the interests of ensuring quality, and thus regulating the interpreting
process, UJ employed only properly qualified interpreters, these being
freelance interpreters who were senior or experienced. Lecturers and tutors
were bilingual and multilingual, and could monitor the quality of interpreting for

academic purposes, and students also provided feedback.

4.3.4 North-West University (Potchefstroom campus)

a. Rationale for visiting North-West University (Potchefstroom campus)
The graphics in Figure 4.4 were taken at North-West University(NWU),

Potchefstroom campus which is in the North West Province. NWU was visited
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as it is the university which provides the most extensive simultaneous

interpreting service as compared to the other universities in the country.

b. Overview of interpreting service delivery at North-West University
(Potchefstroom campus)
In Figure 4.4, subsections a. and c. also reveal the main languages of the
province and the official languages of the university used by the university,
which were Afrikaans, English and Setswana. NWU has a Language
Directorate which is responsible for all language matters of the university and
under which the interpreting services fall. The university provides an
interpreting service in various faculties for a variety of subjects offered by the
academic departments. The lecturers deliver the lectures in Afrikaans while
the interpreters, who are trained by the university, provide simultaneous
interpreting into Setswana or in English. Because the university uses mobile
interpreting equipment, the interpreters speak in a low voice into the
microphones, hence the form of interpreting service provided is also termed
“‘whispered simultaneous interpreting service”. Initially the university also had
lectures in Setswana, but these were eventually discontinued and the only
languages used during lectures were Afrikaans and English. The learners (as
shown in Figure 4.4.) had a choice of communicating with the lecturers in

either Afrikaans or English.

c. Salient features of interpreting service delivery at Potchefstoom Campus,
North-West University

The context was an Afrikaans-medium university, and the language policy of
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the university stipulated three official languages: English, Afrikaans and
Setswana (see Figure 4.4.b for an example of multilingual signposting).

However, as lectures were delivered in Afrikaans only, an interpreting service

was offered as part of implementation of the policy.

a. Entrance to the Potchefstroom Campus of b. Example of multilingual signposting at
North-West University Potchefstroom Campus

c. Lecturer with technician setting up d. Students using simultaneous interpreting
simultaneous interpreting equipment equipment

Figure 4.4 Composite of interpreting facilities at the Potchefstoom Campus,

North-West University
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The university management sanctioned the interpreting service as it was
required by their language policy, and moreover, enabled the staff and
University Council to carry on in the traditional language of instruction and

administration, Afrikaans.

Resources were provided by university funds, and only properly qualified
interpreters were employed: these were freelance interpreters who were

senior or experienced.

The organisational functions for the provision of the interpreting service
delivery in various faculties at NWU were carried out at Directorate level, as
opposed to academic department level, as was the case with the
aforementioned universities (i.e. Macquarie, the HiVT and UJ). Organisation
at a higher management level thus afforded the provision of interpreting
services a more privileged status. The higher status might well be the reason
why NWU provides interpreting services in so many lectures at various
faculties. Providing an interpreting service at Council level of the university
also requires a higher level of organisational efficiency in terms of the high

powered functioning at this level.

A language unit monitors and regulates the interpreting service. It must be
noted that this unit has higher status than language units in most other

universities, and is called the “Language Directorate”. Student feedback also

helps to regulate the process. Furthermore, lecturers and tutors are bi-lingual
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and multilingual, and can monitor the quality of interpreting for academic

purposes.

4.3.5 The University of the Free State

a. Rationale for visiting the University of the Free State

The graphics in Figure 4.5 were taken at the University of the Free State
(UFS), which is in Bloemfontein in the Free State province. The UFS was
visited because it is the first university in South Africa to have a built-in
interpreting laboratory with fixed simultaneous interpreting equipment. The
interpreting laboratory was funded by the Belgian government and hence it
was named the “Vlaamse Tolksentrum” (see Figure 4.5.b). Over and above
that, the UFS was visited because the interpreters who provided the
interpreting service during South Africa’s Truth and Reconciliation Commission
(TRC) hearings and amnesty were either trained or employed through UFS in
order to provide simultaneous interpreting service during the TRC hearings
and amnesty, when the TRC hearings and amnesty were taking place all over
the country. This was of particular interest to the researcher as she had also

had the opportunity to interpret during the TRC.

b. Overview of interpreting service delivery at the University of the Free State

In Figure 4.5 the interpreting laboratory is shown where the interpreter training
courses took place. Also at some stage the UFS provided an interpreting
service during the lectures. The lecturers would deliver the lecture in Afrikaans
and the lecture would be interpreted into English. The learners would

communicate with the lecturer either in Afrikaans or in English. The mobile
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simultaneous equipment which is shown in Figure 4.4.d was used during
University Council meetings, Senate and at times at the students’ residences.
The mobile simultaneous equipment which used by the UFS, was similar to
that used by UJ and NWU, which is sometimes called “whispered
simultaneous interpreting equipment”. It should be noted that the main official

languages in the Free State province are Afrikaans, English and Sesotho.

a. Entrance to interpreting laboratory at b. Plaque acknowledging funding by Belgian

University of Free State Government

c. Laboratory with simultaneous interpreting d. Mobile simultaneous iﬁterpreting equipment
equipment used at University of Free State

Figure 4.5 Composite of interpreting facilities at the University of the Free

State

109



c. Salient features of interpreting service delivery at the University of the Free
State
UFS is an Afrikaans-medium university, but the language policy of the
university stipulates three official languages: English, Afrikaans and Sesotho.
This is to ensure that the multicultural study body can understand tuition, thus
the demographics of the context, as well as the university policy, require an
interpreting service. The fact that interpreters who provided the interpreting
service during the TRC were either trained or employed through UFS is also a
significant feature of the context in which the interpreting service delivery takes
place. The background to this was the seriousness and purpose of the TRC
hearings and amnesty. A multilingual society requires that people are not
marginalised or slighted by having their mother tongue ignored. In 1996, the
Constitution of the Republic of South Africa (RSA) had been formulated, but
not applied: the TRC was then applying these principles. Thus politics as well
as demographics can be seen to play a powerful role in contextualizing a
service. For example, University Council meetings had to be interpreted as
they had previously been in Afrikaans, and the University would not have
countenanced a change to English or Sesotho, as Afrikaans might well have
been marginalised in the new political dispensation. The fact that interpreters
who provided the interpreting service during the TRC were either trained or
employed through UFS had implications for the resources, authorisation and

regulating of the interpreting service offered at UFS.

While the introduction of an interpreting service on the surface appeared to be

a constitutional move towards multilingualism, it might also be seen as
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defensive move for entrenching Afrikaans. The interpreting service would have

been sanctioned by Council, which was predominantly Afrikaans speaking.

As far as resourcing this service was concerned, UFS was the first university
in South Africa to provide an interpreting laboratory with fixed simultaneous
interpreting equipment, as mentioned above, funded by the Belgian
government. This was because specialist staff were available to provide the

service.

The organisation at UFS for the provision of interpreting services during
lectures, as well as at the university’'s Council meeting, is done by the
academic department. However, the Unit for Language Management (ULM)
also provides a back up in organising the provision of interpreting services.
This is because the ULM has been set up specifically to provide oversight in
language-related matters, as well as to conduct research to support and
inform implementation.  Both the academic department and the ULM
collaborate in with planning and organising interpreting services, with regard to
sorting out the timetable for lectures and time slots for university meetings
including Council meetings, for the efficient provision of interpreting services.
The provision of interpreting services is considered part of the implementation
of the university’s Language Policy (du Plessis 2008; 2010) as it is the case

with UJ and NWU.

As in NWU, a language unit monitored and regulates the interpreting service,

but does not enjoy as high a status as the one at NWU.
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4.4 The properties of the social system comprising an

interpreting service

While the terms “interpreting services” and “interpreting service delivery” are
used interchangeably in the literature, and have in fact been used as such in
this account up until now, the visits to universities confirmed that, where
interpreting services are provided, its provision was characterised in terms of
service delivery. In the literature, the closer one gets to actual implementation,
the more likely one is to find the terms “service” or “service delivery” (see
Verhoef, 2010c: 61). The “property of the social system of interpreting
services”, then, is that it is in the nature of a service delivery. The process of
interpreting itself has distinct professional features (as with any specialist
service), as explored in the Literature Review, but it takes place as a service
rendered, whether by professionals or freelancers, and whether paid for or free

of charge.

In retrospect this aspect of service provision and service delivery was found to
come up frequently in various works in the literature reviewed, without,
however, being explicitly examined in terms of its implications for providing
interpreting services. The extent to which service delivery was seen to be
successful in each of the above university contexts relied on the factors
governing effective service delivery, factors which were common in all
contexts, but with context-dependent variations in each case. This meant that
the researcher was able to identify the common factors in interpreting service

delivery, as well as to include a contextualising function which might be used
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by service providers to identify how local conditions and needs might impact
on the givens of service delivery. The common aspects, as well as the need to
have a built-in contextualising function in a model of interpreting service
delivery, are explicated below, in the unfolding of the theoretical model of

interpreting service delivery.

4.5 The theoretical model of interpreting service delivery

This section will first look at the source of the theoretical model of interpreting
service delivery, and next, the system of functions involved in interpreting
service delivery, which constitute the theoretical model of interpreting service

delivery.

4.5.1 Source of the theoretical model of interpreting service delivery

According to Franck, the source of a theoretical model is irrelevant: “it doesn’t
matter where ones ideas come from in science, so long as they are
reasonably clear and coherent, relevant to the matter at hand, have
explanatory power, and are subject to empirical evaluation” (2002:252).
However, as Franck points out, “it [i.e. the explanation] of course cannot
contain statements which are clearly false”. By “empirical evaluation” Franck
means that a fit can be observed between features of the model and features
of the social phenomenon as observed to occur in everyday life. In this
study, the researcher formulated the theoretical model used insights gained
from a consideration of models found in the literature, her own extensive
experience in interpreting, and her visits to various universities. As shown

above, in each of the visitations common elements could be found, all
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pointing to the essential functions “without which” interpreting service delivery

could not take place.

4.5.2 The system of functions involved in interpreting service delivery

As shown in Table 4.1, in order to take place, in order for interpreting service

delivery to take place, it must be:

1. contextualised
2. sanctioned
3. resourced
4. organised

5. regulated

The rationale for selecting these functions is given in Table 4.1, and is
explained as follows. Before any social service delivery is set in place, it must
be contextualised to establish both the need and other contextual factors
already in place (e.g. human or infrastructural resources). Next, the service
must be sanctioned by the authorities and/or participants before it can take
place. In most cases government, provincial and institutional policies dictate
what kinds of service take place and how. The interpreting service must be
properly resourced for delivery to take place, including provision of human
and financial resources, as well as the necessary infrastructure. Clearly there
are many social services which would fit the above criteria, but these cannot
be implemented unless this is feasible. An interpreting service must be
organised by the service provider/s so that it is implemented smoothly and

efficiently; without proper organisation, it may not take place at all. Finally,
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service delivery must be regulated in order to assure quality service. This

“system of essential functions” in fact comprises the theoretical model

(Franck 2002: 96) or “deep structure” (Bhaskar 1979: 16) of service delivery.

Table 4.1 The theoretical model of interpreting service delivery

FUNCTIONS

RATIONALE FOR CHOOSING THE FUNCTIONS

Service  delivery

must be:

Service delivery must be:

Contextualised

...contextualised to establish what setting and participants
are involved, what type of service is required, and to what

extent the service is feasible.

Sanctioned ...sanctioned by some form of authorisation and/or
consent by authorities and/or participants.

Resourced ...resourced by human, financial and infrastructural
resources.

Organised ...organised by the service provider/s so that it is
implemented smoothly and efficiently.

Regulated ...regulated by means of interpreting codes of conduct,

provisions of institutional policies (including quality
policies), regular monitoring, and feedback from clients

and service providers.

It should be noted that some of these functions are pre-empted in the

literature, as elements of the functions can be found in existing models of

interpreting service delivery. However, it must also be remembered that these

were mostly ad hoc applications in specific contexts, and hence not

generalisable or necessarily applicable in other contexts. As already

mentioned, the term “model” when applied to interpreting in the literature has
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wide application, and can refer to a list of the various contexts or situations in
which interpreting takes place (Health Canada 2006), or the interpreting
process itself (Chernov 1979): describing the mechanism of interpreting rather
than that of interpreting service delivery. When applied to service delivery, a
“‘model” could refer not only to various contexts, but also to issues relating to
those contexts, such as ethics (i.e. of health service delivery), resources
(including costs) or regulations or policies authorising (i.e. sanctioning) the
service (TISSA 2002; Verhoef & du Plessis 2008). The need for the
interpreting service to be highly organised is stressed in Verhoef’'s “Processes
according to which service delivery is organised and the respective associated

subsets” (2010c: 61).

The effort required in interpreting, and the coping tactics used during the
process of interpreting (Gile 1995) were also mentioned in some models, and
could be an issue for either resourcing interpreting service delivery or
regulating it, as more interpreters might be needed to avoid fatigue, which has
relevance for the issue of maintaining quality interpreting performance. The
focus on ethical issues, in retrospect, suggests a concern with regulating

interpreting services.

4.6 The mechanism involved in interpreting service delivery

As mentioned before, social mechanisms contain both formal (Franck 2002:
88) and applied aspects (2002: 96). In the mechanism involved in interpreting
service delivery, the formal aspect is the system of functions identified in 4.4,
as shown in Table 4.1. The applied aspect is described below in section 4.6,
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in the right-hand column of Table 4.2, which shows how the functions required
for interpreting service delivery might be carried out in real-life situations. It is
in fact the need to identify the applied aspect of the mechanism which leads to

the formulation of an empirical (i.e. applied) model.

4.7 The empirical model of interpreting service delivery

Table 4.2 illustrates the practical implementation of service delivery in the
specific area of interpreting. The first column shows the functions essential for
service delivery to take place, and the second column shows the practical
implementation of interpreting service delivery. The second column in fact
represents an empirical model of interpreting service delivery. However, as
will be discussed later, determining the specifics of implementation require an

input option to be added to the mechanism.

4.7.1 The contextual function in interpreting service delivery

Any proposed interpreting service must be contextualised before delivery can
take place. This is because considering the setting and participants will
establish the nature of the mode and type of interpreting service needed as
well as the feasibility of providing such a service. One must consider whether
a social service is necessary before delivery is even considered. Interpreting
would be needed in communicative interactions where there is cultural and
linguistic diversity, particularly when there is a lack of a common vernacular at
the required level. South Africa, as a multilingual and multicultural country,

needed to improve the facilitation of its communication especially when eleven
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official languages were introduced after the first democratic elections in 1994,

and subsequently, when in 1996 the constitution of the country stipulated that

Table 4.2 The empirical model of interpreting service delivery

ESSENTIAL
FUNCTIONS

PRACTICAL IMPLEMENTATION (i.e. EMPIRICAL
MODEL OF INTERPRETING SERVICE DELIVERY)

Contextual

Considering the context and participants will establish the
mode or type of interpreting service needed as well as the
feasibility of providing such a service.

Sanctioning

Interpreting must be sanctioned by participants and
authorities (e.g. according to government and provincial
policies, institutional policies, agreement of CEOs, and
agreement of clients.)

Resourcing

Funds, infrastructure, service providers (i.e. staff, and
training) and equipment, transport and venues will be

needed for implementation.

Organising

The interpreting process must be organised so that it
follows a smooth procedure which does not interfere with or

intrude unnecessarily on the communicative interaction.

Regulatory

Interpreting requires careful regulation by means of
monitoring, codes of conduct, provisions of institutional
policies (including quality policies) and mechanisms

providing feedback from clients and service providers.

there were eleven official languages (Constitution of the Republic of South

Africa 1996). For instance at Macquarie University in Australia where Sign

Language is provided during lectures, the interpreting service is needed by the

° The “organising function” was added later, but is included here for the sake of unfolding the
account of the model clearly.
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deaf students because the lecturer spoke in English only and would not be
understood by the students. Therefore they relied heavily on the sign
language interpreter to render the interpreting service from English into Sign
Language. Again at North-West University, the Setswana and English
speaking students who do not understand Afrikaans needed the interpreting
service from Afrikaans into English otherwise they would not follow what the

lecturer is saying and thus would be disadvantaged.

While South Africa is a multicultural and multilingual country in desperate need
of interpreting services at many levels (e.g. social, official, commercial and so
on), there are real constraints to service delivery in terms of resources
available. Interpreting service delivery would need to be justifiable in terms of
numbers/costs, constraints caused by geographical separation and constraints
causes by limited resources. The feasibility of the TISSA project was
dependent on it being well resourced, and, in fact, it ultimately did not succeed
because of lack of funding. The TISSA project was, however, monitored to
ensure the quality of the service delivery. In all instances the provision of the
interpreting service, feasibility is also crucial. The provision of the service
would need to be justifiable in terms of number of people who require it and
has to be cost effective. In all the universities visited, their interpreting service
could not be provided in all campuses, hence some universities like the
University of Johannesburg and Durban University of Technology had to
provide the service as a pilot project in order to determine the feasibility of
interpreting during the lectures and to overcome some constraints caused by

geographical separation and by limited resources.
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4.7.2 The sanctioning function in interpreting service delivery

The next prerequisite is that the interpreting service must be sanctioned. The
service must be authorized by both participants and the given authorities for
that area or community. An interpreting service would be socially sanctioned
by government and provincial policies, institutional policies, agreement of
CEOs, and agreement of clients. In rural areas or where traditional customs
still hold power, a service might be sanctioned by oral traditions or community
custom. For instance, at national level, the government, through the Minister of
Arts and Culture, introduced the Telephone Interpreting Service of South Africa
(TISSA 2002) which was used at different levels, provincial and local tiers of
government. At university level, in order for the interpreting service to be
delivered, there has to be an institutional body which would allow such a
service. The authority may be the institutional policies including the language
policies, and the Vice Chancellor, the Dean and the lecturers involved must
give permission for the service to be provided or delivered. The students who
require the service would most likely be in agreement as they would benefit.
For instance at Free State and North-West Universities where the council
meetings are interpreted, permission is given, and all participants agree to and

benefit from the service.

4.7.3 The resourcing function in interpreting service delivery

The interpreting service must be resourced. No social service can take place
without the necessary resources, such as funds, infrastructure, service

providers (i.e. staff, and training) and equipment. Transport and venues may
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also be needed for implementation. Interpreting, in particular, requires specific
skills as well as specialized equipment. The TISSA project had to have
multilingual interpreters who would be available by telephone whenever they
were required. An interpreting service requires appropriate resources in order
to be sanctioned successfully. Resources include interpreting equipment, as
with the equipment used by the Durban University of Technology, University of
Johannesburg, and the University of the Free State. The equipment has to be
manned by a technician, and there have to be interpreters who will convey the
message from the source language into the target language, including sign
language interpreters, if necessary. Appropriate venues have to be provided if
fixed equipment is to be used, as was initially the case at DUT, otherwise,
mobile equipment can be used. Above all, resourcing requires the availability
of funds to pay the staff as well as the equipment. At other universities, such
as Free State, North-West and the University of Johannesburg, the provision
of the interpreting service is part of the implementation of their language
policies, meaning that the necessary resources are provided by the

universities.

4.7.4 The organising function in interpreting service delivery

It is essential that the interpreting process is organised so that it follows a
smooth procedure which does not interfere with, or intrude unnecessarily on
the communicative interaction. Verhoef's method for assuring and measuring
quality in classroom interpreting is in fact entitled “Processes according to
which service delivery is organised” (2010:60-61, my emphasis). Aspects of

organising are involved at all phases of interpreting: 1. Pre-process, 2. Peri-
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process 3. In-process and 4. Post process. However, organisational needs
per stage, and possibly even the stages involved, may differ according to the
domain and type of interpreting required. Different interpreting domains (e.qg.
classroom, conference) as well as different types of interpreting (e.g.
simultaneous, consecutive) may very well require different levels of
organisation. The organising function may be masked in operation, as it can
tend to be lost in the general organising functions carried out by universities in
the course of organising programme delivery - or functions. Moreover, the
providers of interpreting services are often academic staff associated with the
institution, and are therefore expected to organise educational events as part

of their routine duties.

4.7.5 The regulatory function in interpreting service delivery

Any service delivery would need to be regulated in terms of quality and
potential abuse of wvulnerable groups, or even just bureaucratic - or
incompetent - behaviour towards members of the public. End users may react
negatively if the service is not well monitored to assure quality. Interpreting, in
particular, needs to be regulated in terms of its official use, that is to interpret
court proceedings or in the health sector. Interpreting currently has no
regulatory or professional body in South Africa (Verhoef & Du Plessis 2010),
but by its very nature requires interpreting codes of conduct, the provisions of
institutional policies (including quality policies) and mechanisms providing
feedback from clients and service providers. The provision of the interpreting
service has to be monitored and quality must be assured. That means the

interpreters have to be well trained in order to adhere to the code of conduct

122



and ethics, as it was the case with all the universities visited. Learner and
lecturer feedback helps to regulate the provision of an interpreting service,
which is then quality assured, and also helps with the continuous improvement
in rendering such a service. The research which was conducted by North-
West University is a typical example of procedures which ensure that a
regulatory function is carried out. Professional interpreting associations play a
role in regulating interpreting services. However, the existence of the South
African Translators’ Institute (SATI) as a members’ association means that it is
not well recognised by non-members, the main reason being that it is not a
government entity and it is therefore not constituted by any act. On the other
hand, it is probably because of the non-existence of a government regulatory
body for interpreting services that SATI is internationally recognised by other

interpreting bodies outside the borders of South Africa.

4.7.6 Order in which the functions are effected in real-world situations

It must the emphasised that, while service delivery should be properly
contextualised in order for it to take place at all, the order in which the
functions are effected is not necessarily in a neat sequence of 1.- 5. (the
problem with process models which follow a simplistic linear sequence). The
delivery process is naturally recursive and unpredictable, with much

backtracking and rethinking, no matter how well conceptualised or organised.

4.8 Conclusion

This chapter showed how Franck’s (2002) modelling process was used to

identify the properties of the system involved in providing interpreting services
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at various universities visited, and to arrive at the system of functions which
could be seen as necessary for such services to take place. The system of
essential functions was then shown to constitute the theoretical model of
interpreting service delivery, and assisted the formulation of an applied (or
empirical) model showing the mechanism(s) whereby this social practice takes
place. The resulting model of interpreting service delivery consists of a
theoretical model of service delivery, comprising the functions necessary for
the mechanism, and a model of the practical implementation of interpreting
services, that is, an empirical model. The theoretical and empirical model
together comprise the interpreting service delivery mechanism: the interpreting

service delivery mechanism thus has two aspects, formal and applied.
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CHAPTER 5: VALIDATION OF THE MODELS

5.1 Introduction

Chapter 5, involving the second part of the empirical work, continues the

course of the modelling process, as follows:

e by applying the empirical model of interpreting service delivery in a
university context (i.e. trying out the empirical model to see if it actually

achieves interpreting service delivery) (Stage 5).

e by checking the theoretical model to ensure that it fits the real-life
functioning of interpreting service delivery, adjusting it if necessary,
thus validating it in the process (Stage 6).

e by exploring whether the theoretical model has possible application for

service delivery in other areas of social life (Stage 7).

This involves application of the model as applied to the interpreting services

offered at DUT.

5.2 Application of the model at DUT

The model was applied in various contexts of university life, taking into
consideration how the essential functions of the model could be carried out.
Such functions as were already outlined in the previous chapter are as follows:
that the service has to be contextualised, resourced, sanctioned, and, finally, it

has to be regulated. What follows now is the application of the model at DUT.
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In Figure 5.1 the five functions necessary for interpreting service delivery to
take place are superimposed over an aerial photograph of the Durban Campus
at DUT. It must be remembered, however, that DUT has seven campuses,
some over 90km away from the Durban campuses, and that this has potential
impact on achieving all five functions satisfactorily (this point will be taken up

later, on discussion of input into the interpreting service delivery system).

Figure 5.1 The theoretical model underpinning interpreting service delivery at

DUT

The first context where the interpreting service model was applied at DUT was
in interpreting lectures delivered in one of the academic programmes, in this
case, during lectures on Dental Assisting. The second context was during

DUT graduation ceremonies, where parents were offered an interpreting
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service which would enable them to understand the speeches and addresses
delivered by presiding officials and dignitaries. The third context was the
Faculty of Arts and Design 2009 conference, where interpreting was offered
during plenary sessions on day one, including the keynote address. The
interpreting service delivery model was also tested out for its applicability in the
context of DUT disciplinary hearings. In the sections below, the essential
functions carried out will be in boldface, while aspects of the planning and
practical implementation (i.e. the empirical model) will be in square brackets, in
italics. Any necessary adjustments to the empirical model will be shown in

square brackets, in bold italics.

5.2.1 Interpreting services during Dental Assisting lectures

All the five functions of the interpreting services model had to be fulfilled in
order for the service to be successfully provided. The service had to be
contextualised. Figure 5.2 depicts the provision of interpreting service during
selected Dental Assisting lectures [setting] at DUT (i.e. selected for a study
piloting academic interpreting). Dental Assisting is one of the programmes
offered in the Faculty of Health Sciences at DUT. In this instance the lecturers
and the students [participants] in the Dental Assisting programme spoke
different languages (i.e. isiZulu, English, isiXhosa, Setswana and siSwati)
[participants’ needs]. In order to bridge the language barrier, an interpreting
service had to be provided. The nature of the setting, the lecture, meant that
the simultaneous mode of interpreting [type of service] was chosen, where the
speaker and the interpreter were able to speak almost at the same time, that is

simultaneously.
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c. Students wusing fixed simultaneous d. Interpreters in an interpreting booth
interpreting equipment providing simultaneous interpreting

Figure 5.2 Interpreting services during Dental Assisting lectures

During application of the empirical model of interpreting service delivery at
DUT, it was noticed that, for the service to be feasible [feasibility], the other
essential functions (i.e. sanctioning, resourcing, organising and regulating) all
needed to be considered in terms of the feasibility of providing interpreting
service delivery, as part of the contextualizing function [the empirical model

needed to be adjusted to “fit’]. It was feasible to provide the interpreting
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service during Dental Assisting lectures, because the then Department of
Language and Translation (now two Programmes®®) could supply both the
staff and the necessary equipment (i.e. resources). interpreting service
delivery was not only permissible, but requested, in this case. It was easy to
regulate the service, as it was a pilot study, and part of a research project on

multilingualism, and thus closely monitored.

To return to how the other functions were actually carried out, the second
prerequisite is that the service has to be sanctioned. In this instance the HOD
[authority] of the then Dental Assisting Department requested the interpreting
service to be provided, even though the DUT Language Policy [policy] had not
yet been formulated (a draft policy, was available, however). Not only did he
request an interpreting service, but also requested that his lecturing staff and
some students be taught isiZulu so that they could handle in-service training
and their eventual work in a multicultural setting. The interpreting brief was
that the lecturers would deliver the lectures in English and such lectures would
simultaneously be interpreted into isiZulu, so that both the lecturers and the
students would benefit from the service. Also, a proviso was added that
isiZulu-speaking students might be allowed to ask questions in isiZulu during
the lectures, and that these were to be simultaneously interpreted into English,
so that the English-speaking lecturers could respond accordingly [sanctions

include participant input].

% Three departments, English & Communication, Language & Translation and Journalism
were merged as part of a Faculty Restructuring Exercise carried out by the DUT in 2008. The
merged department was named the Department of Media, Language and Communication.
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The interpreting service delivery was resourced by the following means. In
this instance the Department of Language and Translation provided the
simultaneous interpreting equipment, the technicians and the interpreters
[staff, equipment], Initially the lectures were held in the interpreting laboratory
[infrastructure, venue] which is located in the department of Language and
Translation in Mariam Bee building at the ML Sultan campus, where the fixed
simultaneous interpreting equipment was located. Fortunately, through the
SANTED project and, later on, through the Teaching and Development Grant
(TDG) [funds], mobile interpreting equipment was purchased and that enabled
interpreting service to be provided in the actual Dental Assisting lecture
venues located in B block at the ML Sultan campus. The interpreters and the
technicians also had to be paid, and again, through the SANTED project
funds [funds] for both interpreters and technicians were obtained through the

SANTED project.

In order for the interpreting service delivery to be provided effectively during
the Dental Assisting lectures, it had to be well organised. The Department of
Language and Translation, which has the capacity to provide interpreting
service delivery in terms of infrastructural and human resources, played a
crucial role in organising interpreting service delivery during the Dental
Assisting lectures. However, organising the provision of interpreting service
delivery had of course to be done in liaison with the department of Dental
Assisting where the interpreting service delivery was to be provided. Part of

organising for the provision of interpreting service delivery, included sorting out
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the student and lecturer timetables of both the academic departments,

availability and proper functioning of the interpreting equipment.

The fifth function of the interpreting service model specifies that the service
has to be regulated. In this instance, so as to ensure quality academic
interpreting [quality], the interpreters were trained in the discipline-specific
register of Dental Assisting. To achieve this, they were provided with a
comprehenvise terminology list, which were then dealt with further by the
lecturers in the Department of Language & Translation. The terms were
developed through terminology development workshops where the participants
comprised departmental lecturers as well as the subject specialist in the
Dental Assisting field. The terms were then collated and compiled into booklets
which were used by the students, the lecturers and the interpreters during
Dental Assisting lectures (see Appendix F). Some of the lecture notes were
translated from English into isiZulu by the lecturers who were professional
translators from the department of Language and Translation [quality], with the
help of a subject specialist from the Dental Assisting programme. Finally,
lecturing staff and students were issued with questionnaires to evaluate the
service [feedback], completing the regulating process in terms of monitoring

the quality of the interpreting service delivery.

5.2.2 Interpreting services during the graduation ceremonies

The graphics in Figure 5 depict the provision of the interpreting service during
the DUT graduation ceremonies [context]. The provision of such a service also

fulfils the requirements of the interpreting services delivery model is developed
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in this study. The first function of the model requires the model to be

contextualised, which, as was realised in retrospect, had included a

consideration of the other three functions.

I~

a. Technicians explaining mobile simultaneous b. Parents following the Graduatibn
interpreting equipment to parents attending ceremony with the help of mobile
simultaneous interpreting equipment
1

DUT Graduation ceremony

c. Members of DUT Graduation Congregation d. Interpreters in an interpreting booth
who can now be understood by isiZulu- providing  simultaneous interpreting
speaking parents service

Figure 5.3 Interpreting services during DUT Graduation

In this instance the context was that the DUT officials who conducted the
graduation ceremony and the parents of the diplomates or graduands spoke

different languages [participants’ needs], which meant there was a need for
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simultaneous interpreting during the ceremony [type]. As with the Dental
Assisting lectures (in a. above), it was feasible to provide an interpreting
service [feasibility], as resources were available, which had to be considered
before interpreting service delivery could be envisaged. Sanctioning was
granted by the Vice-Chancellor's wish to demonstrate publicly that
multilingualism was being accommodated at DUT, and the service could be

regulated by means of participant feedback.

The third function of the interpreting service delivery model requires that the
interpreting service has to be resourced. In this instance, new mobile
simultaneous interpreting equipment [equipment] had been purchased for the
Department of Language and Translation. The Vice-Chancellor had arranged
for funding [funds] from the Teaching and Development Grant (TDG) to buy
mobile simultaneous interpreting equipment [type of service] as part of
promoting multilingualism, and to support staff research initiatives.
Furthermore, it was in support, not only of staff doctoral research, but also of
the SANTED research project on multilingualism, to which DUT was
committed [policy], in partnership with the University of KwaZulu-Natal (UKZN).
The interpreters as well as the technicians came from the Department of
Language and Translation [staff with training], as with interpreting for Dental
Assisting [previous training], and were again paid by funds from the SANTED
project [funds]. The senior students demonstrating the equipment and briefing

parents did this as part of their work integrated learning (WIL) [training].
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As is the case with the provision of interpreting service delivery during lectures,
the fourth function necessary for of interpreting service delivery is the
organising function. In this instance the researcher, who was the DUT
SANTED Project Co-ordinator and the HOD of the (then) Language &
Translation Department, had to liaise with both the Dental Assisting
department as well as the DUT graduation organisers. The Vice Chancellor
had to be consulted as part of organising and officially announcing the
provision of the interpreting service delivery during the graduation ceremonies.
In terms of rendering the service, the human and infrastructural resources, as
well as transport arrangements, had to be well organised in advance in order
for the interpreting service delivery to be provided during the graduation
ceremonies without any disturbance during the proceedings of the

ceremonies.

The fifth function requires that the service has to be regulated, meaning that
the issue of quality assurance [quality policy] had to be well taken care of. The
interpreters as well as the technicians who had been trained to provide the
interpreting service during the Dental Assisting lectures were used [quality
assured through prior training], once again coming from the department of
Language and Translation [trained staff, assuring quality]. In order to ensure
that the parents of the diplomates or graduands knew how to operate the
mobile simultaneous interpreting equipment, before the graduation ceremonies
a demonstration as well as a briefing was carried out at the entrance to the
graduation venue by senior students registered for the National Diploma in

Translation and Interpreting Practice. This was to ensure smooth running of
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the service during the ceremony [quality]. Apart from making every effort
before and during graduation to ensure quality interpreting service delivery, the
parents using the interpreting service were issued with questionnaires to
evaluate the service: their responses could thus provide feedback for

subsequent instances of interpreting service delivery [feedback].

5.2.3 Interpreting services during the FAD Conference 2009

Figure 5.4 illustrates aspects of providing an interpreting service delivery
during the 2009 Faculty of Arts and Design (FAD) Conference at DUT. The
first function of the interpreting services model requires that the service has to
be contextualised. In this instance the feasibility of offering such a service for
the first time during a conference [setting] at DUT was considered because the
conference proceedings were conducted in English while some of the
conference delegates were not first language speakers of English, and that
created the need for the service to be provided [participants’ needs]. As the
conference was held on Ritson Campus, where deaf students were registered
(i.e. in the Information Technology programme), South African Sign Language
(SASL) was provided at the same time as oral simultaneous interpreting [types
of service]. This was the first time in piloting the provision of interpreting
service delivery at DUT that signing was used. As with the Dental Assisting
lectures and graduation ceremonies (in a. and b. above), resources were
already available, and the service was sanctioned by the Conference Chair,
who was also the Faculty Research Co-ordinator. As before, an opportunity for

feedback could be provided. Staffing was provided by students and
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technicians of the Translation and Interpreting Practice programme™*. It must
be noted, though, that, because the conference ran for three days and parallel
presentations were scheduled in two venues [setting] there were insufficient
staff to cover the whole conference, so that a comprehensive interpreting

service was not feasible [feasibility].

The second function of the model states that the interpreting service has to be
sanctioned. The conference organiser, who was also the Research Co-
ordinator in the Faculty of Arts and Design [authority], sanctioned the service
to be provided in order to bridge the language gap during the conference and
to promote multilingualism. Moreover, the provision of an interpreting service
at a conference, apart from being a “first” at DUT, was a practical
demonstration of the content of a paper delivered by the researcher on the

provision of an interpreting service.

The third function of the interpreting service model requires that the service
needs to be resourced. The mobile interpreting equipment used for lectures
on Interpreting Theory and Practice (ITPR) provided the necessary equipment.
The senior students (3rd year) who had been attending ITPR lectures acted
as interpreters and assistant technicians [staff, training]. Staff and students
from the Translation and Interpreting Practice programme provided the
necessary interpreters for interpreting presentations into both isiZulu and
SASL [staff, training]. Because of limited staff resources, however, the

interpreting service was provided only during the plenary session on the first

! One of the programmes in the former Department of Language & Translation, now merged
into the Department of Media, Language & Communication.

136



day of the conference [this necessitated adjusting the model to include a
consideration of resources during for the contextualising process to establish

feasibility.]

The organisational function of the interpreting service delivery also needed to
be carried out before and during the FAD Conference 2009. The researcher as
the DUT SANTED Project Co-ordinator had to liaise with the FAD Research
Co-ordinator in organising the smooth provision of the interpreting service
delivery during the conference. The organisational function had to be carried
out to coordinate both the human and infrastructural resources. It involved,
inter alia, checking that the venue was suitable, and arranging transportation

to the venue where the interpreting service delivery would be provided.

Apart from the conference giving the researcher the opportunity to
demonstrate interpreting service delivery in action, the delivery of a paper on
the interpreting service delivery process (Makhubu 2009a) meant that
feedback [feedback] could be given to the researcher by delegates during and
after this paper presentation, thus assisting with the regulatory function. In
order for the service to be efficiently provided, quality assurance issues had to
be taken into consideration. The interpreters for both spoken and Sign
Language, as well as the technicians, came from the Translation & Interpreting
Practice programme, and thus had both training and experience in interpreting

and operating the equipment [quality, also part of resourcing].
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a. Technicians issuing and testing mobile b. Delegate testing signal of mobile
simultaneous interpreting  equipment simultaneous interpreting equipment
before the conference

c. Delegate using mobile simultaneous d. Sign Language interpreting during a
interpreting  equipment  during  the plenary session
conference

Figure 5.4 Interpreting services during the FAD Conference 2009

5.2.4 Interpreting services during disciplinary hearings

Because disciplinary action deals with small group communication in an office
or boardroom setting [setting], a consecutive mode of interpreting had to be
used [type of service]. In this instance liaison interpreting was considered as

the best option to accommodate participants [participants’ needs, type of
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service.] The interpreting services which were provided during the disciplinary
hearings at DUT were not captured either on video camera or on the digital
camera to maintain confidentiality, hence no graphics are provided in this
section. However, all the functions of the interpreting services model were
fulfiled. The service was contextualised, as there was clearly a need to
provide the service: the participants habitually spoke different languages, and
both parties required an interpreting service to bridge the language barrier
[participants’ needs]. Unlike in the previous sections, however, the university
management was obliged to provide all of the necessary resources. The
sanctioning of the service was primarily through the provisions of the labour
laws, and procedures had to be strictly regulated by university management
(via the presiding officer) as being fair and satisfactory to all parties involved.
Contextualising the process involved a prior consideration of all of these
factors, the key issue being that, as disciplinary procedures are stipulated by
the labour laws, fair and equitable conditions, including provision of an
effective interpreting service, must be set in place by the university, and not

the service provider [feasibility].

The labour laws require interpreting to be provided at disciplinary proceedings,
thus sanctioning its use in advance [sanction by government]. The university
authorities sanctioned it at a lower level by authorising [sanction by authorities]
that the service should be carried out by suitably qualified and experienced
staff (i.e. lecturers from the Department of Language & Translation). It must

be noted that further sanctioning constraints can be added by participants who
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might object to or prefer certain interpreters in view of their perceived collegial

or management affiliation [sanction by participants].

Because the interpreting service had to be resourced, this meant that the
interpreters, although they lectured in an academic programme and thus drew
a salary [staff, training], had to be compensated accordingly by the university
[funds] as this was over and above the job description of lecturer. The
university also had to provide recording equipment which allowed all of the

parties involved to speak into the microphone/s provided [equipment].

The organisational function of the provision of interpreting service delivery
during the DUT disciplinary is a complicated and has to be treated with
sensitivity mainly because of the confidentiality and other legal implications. In
order to organise the interpreting service delivery, the DUT Human Resources
Department had to ensure that all the parties involved were present during the
hearing, including the interpreter who would provide the interpreting service
delivery. Prior arrangements in this instance also warrants proper briefing for
all the parties as to the provision and the nature of the interpreting service

delivery which would be take place during the disciplinary hearing.

The last function of the interpreting service model is that the service has to be
regulated. In this instance, a qualified and experienced interpreters had to be
used to provide the interpreting service [quality]. Qualified and experienced
interpreters would adhere to professionalism [quality], which includes inter alia

an undertaking not to divulge any information of the proceedings which would
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compromise confidentiality [labour law policy]. Confidentiality agreements
would also need to be signed as part of the process [labour law policy].
Feedback from participants during the proceedings as to the accuracy of the

interpreting also carries out a regulatory function [feedback].

5.3 Validation of the models

As mentioned earlier, the empirical model is validated by its applicability in a
real life situation, and the theoretical model is validated in terms of its match
with the empirical model. The models may need to be adjusted to include any
additional or changed factors noted in the course of applying them in real life
interpreting contexts, and this section will deal with any modifications carried
out. This section will also look at the need to add an input option into the
interpreting service delivery system described in the empirical model, as well
as the extent to which the theoretical model of interpreting service delivery can
be viewed as a generalisable principle for service delivery in general, which
might also require an input option to distinguish between various types of

service delivery.

Pratt points out that “there is no one method of validating human
performance models”, “different types of models require very different
validation techniques”, and “the validity of a model needs to be assessed in
terms of its purpose” (2007:197). As with Pratt’'s model of the composing
system (2007:175), the social mechanism involved in interpreting service
delivery cannot be validated as a scientific law producing predictable results

(Franck 2002:297; 232-234). 1t is therefore not the contention of this study
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that that the models have predictive force in the sense of producing regular
and effective results. This is because social structures are “activity-
dependent” (Judd 2003: 50), by which is meant that they are dependent on
human behaviour. Human social behaviour falls within certain patterns and

constraints, but is not 100% predictable.

Yet, as Judd points out, theories have “a prognostic quality regarding
possible outcomes of a particular phenomenon” (Judd 2003: 54). Thus the
models formulated in this study may be used to assess the likelihood of
success of interpreting service delivery, as well as to diagnose problems in
interpreting service delivery. If the functions are indeed “essential functions”
of interpreting service delivery, “without which” it cannot take place, the
model may well be used to predict failure of interpreting service delivery if all
functions cannot be carried out, or, if carried out, are not seen to be carried

out properly.

Judd also makes the point that everyday social practice is informed by
concepts (Judd 2003: 51). The purpose of the modelling was to improve the
quality of life for participants by giving them a more accurate description of
interpreting service delivery than hitherto provided (i.e. by “rule-of-thumb”
advice): it would, it was hoped, provide participants with a “conceptual

mechanism informing their everyday practice” (Pratt 2007: 46, 255).
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5.3.1 Validation of the empirical model

The empirical (i.e. applied) model of interpreting service delivery can be seen
to match its application in various contexts at DUT, which was the purpose of
this study. This is because the fulfilling of the essential functions by carrying
out the various activities contained in the empirical model could be seen to
achieve interpreting service delivery in contexts representative of some of the
main features of university life: lecturing in the disciplines, academic and
research functions (for in-house conferences and seminars), and labour-
related interactions. The main provisions of the empirical model were therefore
not changed. However, the whole point of testing out a model is to see if it fits
real life social functioning. Some aspects emerged or were clarified as the
application of the empirical model of interpreting service delivery at DUT
proceeded. As a result, further refinements were made to the model as well

as slight adjustments to the wording (see Table 5.1).

a. Adjustment to the contextual section

When the model was being formulated there was some debate, including at
international conferences (Makhubu 2010), on the categorising of the four
essential functions required for interpreting service delivery to take place. What
was eventually termed the “contextual” function proved to be the most difficult
function to categorise, although in retrospect it could be seen to be a key factor
in the interpreting service delivery practices observed in the university
visitations. Terms such as “need” and “feasibility” had come to mind, but it was
decided that these could be seen as part of the contextualising process.

However, reflection on the carrying out of the contextual function in actual

143



interpreting service delivery practice (as shown above) suggested that at this
stage it was very important to consider not only the context and participants

but also the subsequent functions.

In 5.2.1 above it was stated:

During application of the empirical model of interpreting service delivery
at DUT, it was noticed that, for the service to be feasible [feasibility], the
other essential functions (i.e. resourcing, sanctioning, organising and
regulating) all needed to be considered in terms of the feasibility of
providing interpreting service delivery, as part of the contextualizing
function.

Assessing whether the other functions could actually be carried out is in fact
an important aspect of contextualising the interpreting service delivery
process: it speaks to feasibility. It is found in other forms of service delivery, as
even the key provisions of the South African Constitution are given with the
proviso “should funds be available”. The feasibility of providing interpreting
service delivery clearly needed to be reflected in the empirical model by

including a consideration of whether:

resources were available

the necessary organisation could be provided

service delivery would be sanctioned, and

the service could be satisfactorily regulated.

Considering the context and participants would establish the need for an
interpreting service. However, in retrospect, “need” could be seen to be

balanced out by “feasibility”. This was experienced personally by the
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researcher when she tried to introduce a much-needed interpreting service at

DUT earlier. At the time, lack of equipment made this not a feasible option,

Table 5.1 The refined empirical model of interpreting service delivery

ESSENTIAL EMPIRICAL MODEL OF interpreting service
FUNCTIONS delivery
1. | Contextual Contextualising service delivery is achieved by

balancing needs and feasibility.

Needs analysis: Considering the context, participants
and purpose establishes the mode or type of
interpreting service needed.

Feasibility: Assessing the feasibility of providing such
a service is achieved by a consideration of
whether/how the other four functions can be carried

out.

2. | Sanctioning Interpreting is sanctioned by participants and
authorities (e.g. according to government and
provincial policies, institutional policies, agreement of

CEOs, and agreement of clients.)

3. | Resourcing Funds, infrastructure, service providers (i.e. staff, and
training) and equipment, transport and venues are

used in implementation.

4. | Organising The interpreting process is organised so that it
follows a smooth procedure which does not interfere
with or intrude unnecessarily on the communicative

interaction.

5. | Regulatory Interpreting is regulated by means of monitoring,
codes of conduct, provisions of institutional policies

(including quality policies) and mechanisms providing

feedback from clients and service providers.
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and DUT Management had not yet committed itself to the SANTED Project,
which would later make funding available. Another example can be found in
providing an interpreting service for the FAD Conference 2009, where lack of
university staff and students, as well as funding to provide freelancers,
prevented coverage of the whole conference. These insights contributed to
modifying the empirical model, as shown in the “refined empirical model of
interpreting service delivery” (see Table 5.1, where the changes are

highlighted).

b. Inclusion of an additional essential function

A consideration of Verhoef’s “Processes according to which service delivery is
organised and the respective associated subsets” (2010:60-61) suggested the
inclusion of an additional essential function “without which” interpreting service
delivery cannot take place (or at least, take place effectively). As mentioned
earlier, the need for the interpreting service to be well organised is stressed in
Verhoef’s quality assessment table (28 entries in just under 50 sets). While
the essential functions are not a process model, Verhoef's “processes” did
play a part in refining it, by suggesting the inclusion of “organising” as a
another essential function “without which” the mechanism of interpreting

service delivery could not take place.

c. Inclusion of an “input” option
In retrospect, one aspect of the empirical model was seen to be missing after
reflecting on its application at DUT. This aspect was included implicitly and

intuitively, but it is such an important aspect that the model needed to be
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further adjusted to make it explicit. It is the issue of contingent factors
impacting on the interpreting service delivery process. For example, if the
DUT Vice Chancellor, Professor Roy du Pré, had not at that particular period
of time chosen to support the introduction of interpreting service delivery by
authorising access to funding and by sanctioning the process as a recognised
and valued university activity, the introduction of interpreting service delivery at
DUT would have been delayed, and might possibly have been stalled
indefinitely. This is a contingent variable which not only impacted on the DUT
university applications described in this chapter, but on future applications, as
the necessary equipment is a prerequisite for interpreting service delivery,

which must be resourced.

INPUT OPTION
Contingent factors
impacting on interpreting
service delivery

Y

ESSENTIAL EMPIRICAL MODEL OF INTERPRETING SERVICE
FUNCTIONS DELIVERY
1. | Contextual Contextualising service delivery is achieved by

balancing needs and feasibility

Needs analysis: Considering the context, participants
and purpose establishes the mode or type of
interpreting service needed.

Feasibility: Assessing the feasibility of providing such

Figure 5.5 Input option added to the empirical model of interpreting service

delivery
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As mentioned above, the fact that DUT has seven campuses, some over 90km
away from the Durban campuses, has potential impact when it comes to
achieving all five functions satisfactorily In 2.3 above, it was stated that the
researcher would “identify the commonalities and variables” in a given social
practice. Including an input option (as in Figure 5.1) in the model
accommodates the variables in interpreting service delivery which might
impact on the carrying out of any - or all - of the essential functions needed to

interpreting service delivery to take place.

It must also be noted that performance of the various interpreting service
delivery functions might be affected not only by contingent factors impinging on
them, but also by performance of some of the other functions themselves. For
example, if sufficient resources are not available to buy the necessary
equipment or hire enough interpreters (resourcing function), quality may suffer
as a result and in ways which cannot be fixed even with the requisite feedback
(regulatory function). Finally, while the functions are numbered in Table 5.1,
and roughly in the order in which they are thought to occur in real-life
applications, this is not meant to suggest a neat sequence or a case of
“‘interpreting service delivery by numbers”. Figure 5.1, which shows the
functions contributing to interpreting service delivery, provides better
conceptualising of the model. The functions could in fact be effected in
different permutations and combinations, with stages recurring any number of

times (i.e. the functions are recursive).
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5.3.2 Validation of the theoretical model

As mentioned, above, the theoretical model is validated in terms of its match
with the empirical model. As the empirical model was - and still is - based on
the system of functions comprising the theoretical model, and these essential
functions were those which were seen to be carried out in the implementing of

interpreting service delivery at DUT, the theoretical model has been validated.

5.3.3 The generalisability of the theoretical model

This refers to the extent to which the theoretical model of interpreting service
delivery can be viewed as a generalisable principle for social service delivery.
At this stage it can only be suggested that the system of functions might be
considered in the light of a generalisable principle for other forms of social
service delivery. This is because, when working out the functions, reference to
other forms of service delivery helped to establish what the functions might be.
For example, service delivery in diverse social systems such as Health,
Housing, Education and Transport can be seen to need contextualising,
sanctioning, resourcing, organising and regulating. The fact that many of
these functions are clearly not seen to be carried out in service delivery in
South Africa, in particular, might explain the growing dissatisfaction of

communities and the increased number of public demonstrations to this effect.

Public protests have escalated to the extent where a “national stage of
emergency on local government” has been suggested by Sicelo Shiceka

(then) Minister for Cooperative Governance and Traditional Affairs:
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Many reasons for these protests are offered. The primary reason, it
would appear, is dissatisfaction with the delivery of basic municipal
services such as running water, electricity and toilets, especially in
informal settlements. Unemployment (officially at around 23%), high
levels of poverty, poor infrastructure, and the lack of houses add to the
growing dissatisfaction in these and other poor communities. This comes
in the wake of political promises during the election period that all or most
of these issues will be addressed once the new government is in place.
According to some protesters this has been a recurring theme with every
elections since 1994 (Burger 2009: : para 2).

A case in point is the recent furore over poor service delivery in construction,
including provisions of Reconstruction and Development Programme (RDP)
for housing and schools where failure to vet service providers (sanctioning
function) and careless organisation (organising function) as well as non-
existent quality control (regulating function) resulted in shoddy
workmanship. This meant that dwellings had to be repaired at considerable
extra expense (Padayachee & Da Costa 2010). More attention to
sanctioning in particular would have required the original builders to be fined
or to be obliged to redo the shoddy work, and more rigorous monitoring (i.e.
by Inspectors or government officials) might have brought service delivery
back on track before it had deteriorated to the extent where the expense of
setting things right became prohibitive (so that it was stalled through lack of
resourcing). It has also become apparent that many municipalities lack
competent managers who are able to conceptualise and plan housing service
delivery in advance (contextual function). However, in the case of the
theoretical model of interpreting service delivery being used in other areas of
social service delivery, the empirical model would need to be adjusted to

reflect the particular nature, scope and operational features of that service.
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The contextual function is crucial in order for the interpreting service delivery to
be operational in any given situation as in the case of housing. For instance,
although the need to provide interpreting service delivery at DUT was
established by the researcher as well as other staff members, it was not
possible to implement it for some time. Various means were tried, such as
meetings being initiated at departmental level, but initially with no results. The
legacy of the merger led to instability at both executive management level and
in the DUT Council. Eventually an Administrator, Professor Jonathan Jansen,
was appointed by the then Minister of Education, Professor Naledi Pandor, in
order to try to bring stability to the university. Once the council was approved,
executive management positions had to be filled, and this occurred in stages,
being a drawn out process with many acting appointments, where appointees
were reluctant to make crucial decisions. Once the newly appointed
executive management and the newly constituted Council were in office, the
DUT policies, including the language policy were reviewed. Up until then, the
lack of an approved language policy which might support multilingualism, as
indicated earlier, meant that anything pertaining to language, including

interpreting service delivery, had been shelved.

Another dimension which was a result of instability in the management of the
university was the university restructuring which led to the merging of
academic departments. The department which was best able to drive the
language policy formulation, Language and Translation, was relegated to
programme status, with a subsequent shift in status of the headship. The

merged department, now “Media, Language and Communication”, had rapid
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and frequent changes in leadership, which resulted in the morale of the
language specialist staff being low. As a result, they were not able to focus on
the language policy process so that interpreting service delivery could be fully
implemented. It was only when the newly appointed Vice Chancellor,
Professor Roy du Pré, saw an urgent need for an interpreting service at DUT,
that interpreting service delivery was seen in the context of the academic

landscape, and thus an essential service needed for DUT.

The availability of resources, another essential function for any service to be
implemented, is also crucial, as shown on the housing service delivery in
South Africa. Service delivery at DUT is no different from any other type of
service delivery in requiring resources for implementation. Financial, human
and infrastructural resources are crucial for interpreting service delivery. All
too often in the past language staff have been called upon to find - and
implement - solutions to effective communication for the multicultural DUT staff
and students in addition to their usual lecturing duties (usually quite heavy in
Language programmes). The researcher initially had to source funds to run
pilot studies through the SANTED Project. It was only when the SANTED
Project was fully implemented that the Vice Chancellor at the time, Professor
Roy du Pré became supportive of the implementation of the interpreting
service delivery by making the necessary resources available to purchase the
necessary equipment, which was first used in DUT graduation ceremonies.
He not only provided the resources, but publicly elevated the status of
multilingualism in one of the most important public functions of the university,

the graduation ceremony. The Vice Chancellor also made a point of
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announcing the availability of the service at the actual ceremony. The service

was thus “sanctioned” as an integral part of university life.

5.4 Conclusion

This chapter focused on the application of the model as applied to the
interpreting services offered at DUT. The interpreting service model was
applied firstly during some of the Dental Assisting lectures, secondly during the
DUT graduation ceremonies, thirdly during the 2009 Faculty of Arts and
Design (FAD) Conference, and, lastly, during some of the disciplinary hearings
at the university. This application in various university contexts at DUT
enabled the empirical model to be validated, with some slight modifications.
The application at DUT also suggested that an input option should be added
to explain how contingent factors might impact on interpreting service delivery.
The chapter concluded with the suggestion that the theoretical model might be

generalisable in terms of being applicable to other types of service delivery.
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CHAPTER 6: CONCLUSIONS AND RECOMMEN-

DATIONS

6.1 Introduction

This chapter will assess the extent to which the aims and objectives of the
study were achieved. After carrying out a critique, it will make

recommendations for further applications and research.

6.2 The extent to which the aims and objectives were

achieved

A critical realist approach was adopted in this study, with the overall aim being
to promote multilingualism at DUT by providing an interpreting service for

various aspects of university life.

The specific research objectives were as follows:

1. to develop a socially-based model of interpreting services which:
a. describes the common factors involved, and
b. makes provision for specific application in different contexts.
2. to show how this model could be applied at DUT to address specific

interpreting requirements.

154



The modelling process followed Franck’s modelling process (2002: 295) in
establishing the property of the social system using data from the literature and
field work at various universities, the property of implementing an interpreting
service being that is constituted a type of service. Next the essential functions
for interpreting service delivery (interpreting service delivery) were identified as
contextual, sanctioning, resourcing, organising and regulatory functions: in
retrospect these could be found in the data from the field trips. The practical
means of carrying out these functions was then expressed in an empirical or
“applied” model. The theoretical model and the empirical model constituted
the formal and applied aspects of the social mechanism involved in interpreting
service delivery. The empirical model was tested out by observing and
documenting its relevance in the implementation of interpreting service
delivery in various contexts at a multilingual university, namely DUT, and was
found mainly to “fit” actual implementation of the service. However, certain
modifications were suggested by both the model’'s application at DUT and a
further perusal of relevant readings, particularly Kalina (2002; 2005; 2007) and
Verhoef (2010c). The model was validated in terms of its “fit” to implementing
interpreting service delivery at DUT. In terms of the brief, the aims and

specific objectives of the study were achieved.

6.3 A critique of the modelling process

It must be conceded that the model was only partially validated inasmuch as
its application at DUT was involved. However, the brief was to introduce
interpreting service delivery at DUT, and the fact that the model could be seen

to be relevant for interpreting service delivery at other universities visited was
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over and above the brief, as was the apparent “fit” of the principle in the

theoretical model to other areas of service delivery.

If the model had been formulated before the field trips, more (and more
detailed) confirmatory data could have been collected. However, that is the
problem with this kind of modelling, which is a recursive process: the
researcher needs a framework to gather data, but the conceptual framework
often crystallises only after the data is collected. The pilot study is now
“paused”*? except for translation in certain sectors, so that it is not possible to
gather further data or consolidate findings until the service is more fully

implemented.

An advantage is thought to lie in the practical nature of the model, which is
easily understood by non-academic practitioners, clients and lay people such
as administrators. It was considered that the empirical model could be
elaborated on more, for example, with checklists and procedures, but it was
also thought that these might more properly be left for local application so that
they might be context specific (“data sheets” are not strictly models, although
they might be based on models). A manual is currently being drafted to give
more specific guidance to other universities that wish to implement interpreting

service delivery.

'2 The pilot study is “paused” owing to changes in DUT executive management.
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There is still much work to be done in applying the model of interpreting
service delivery at DUT. Currently implementation is suspended, with a new
round of negotiations about to begin to establish sanctioning (i.e. by the new
VC) and provide further resources. In terms of the validation of the model, the
very real object lesson that interpreting service delivery cannot continue at
DUT without these two functions being carried out adds further evidence to
arguing my case for the model. However, transformation in the direction of
multilingualism is still going ahead with the translations of Council

communiqués and running of lessons in isiZulu for staff.

6.4 Recommendations for further application and research

In general, while this study was considered to lie within the area of educational
interpreting, it was thought that this area needed to be broadened to include
interpreting in contexts other than classroom interpreting. This is, however,
considered to be one of the problems with the current method of categorizing

interpreting into types on the basis of context or purpose.

Further investigation into the following aspects is recommended:

« Further investigation (using the model of interpreting service delivery) is
needed into how to sustain what the pilot studies started, particularly for

classroom interpreting.

« Investigation is needed into other university contexts to see where

interpreting/translating services are needed.
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As translation often complements interpreting (and vice versa), more
research is needed into the reciprocal role played by translation in

terms of promoting multilingualism.

As the model is only partially validated in terms of applying to DUT and

the universities visited, it needs testing out in different contexts.

It is possible that various models of the interpreting process in the
literature might be re-examined in terms of what functions they have in
common with the system of functions in the model, or what functions

they can be seen to perform, but this is whole area of study in itself.

The mechanisms involved in the actual interpreting process itself could
be explored, using Franck’s (2002) model. The main advantages of this
type of modelling are that it not only offers a means of integrating theory
with actual practice, but can lead to the development of generalisable
principles which can be applied in other contexts of fields. Using
systemic modelling may be a way to deal with other aspects of the
interpreting process which would result in models being practical as well

as informed by theory.

Besides teaching/learning, the core business of a UoT is research and

community engagement, and it is recommended that research is carried out to

investigate the research needs for interpreting and translation in higher-degree

research, particularly with respect to oral interactions in multicultural research

groups and the composing of theses. As far as community engagement is

involved, the following are recommended for DUT:
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e The running of short courses for people who wish to be trained as

interpreters (e.g. for court or community interpreting).

e The provision of interpreting services run by students, combined with

research and work integrated learning (WIL).

e The provision of a quality interpreting/translation service for other DUT

departments (e.g. Finance, HR).

6.5 Conclusion

In conclusion, the researcher found Interpreting to involve a huge area of
intersecting approaches, fields and disciplines, which made it difficult to elicit
the actual nature of interpreting from the work published on it. Developing a
model of interpreting service delivery necessitated a consideration of the
nature of the interpreting process itself, to which a variety of models in the
field contributed. There is clearly a need for a broader model of the
interpreting process (Pdchhacker 2005b), one which might show the nature
of interpreting, as distinct from, for example, translating. Such a model might
offer insights into mediated communication, and show how these insights can
be applied in real life interpreting contexts. What | have gained from this
study is the benefit of being exposed to some in-depth descriptions of the
interpreting process which are extremely useful for practical application (e.qg.
Alexieva 1997; Mikkelson 1999; Kalina 2007) and some intricate and
complex theoretical accounts (e.g. Setton 2002). It is hoped that this study
in some small way contributes to the field by attempting to link a very basic

theory to actual interpreting practice.
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APPENDIX A: CONSENT FORM

Consent Form/ Ifomu lokunika imvume
You may answer the questions in English or isiZulu/Ungaphendula
imibuzo ngesiNgisi noma ngesiZulu

Research conducted by R.L. Makhubu for the partial completion of the
DTech: Language Practice and for the SANTED Project./ Ucwaningo
olwenziwa ngu R.L. Makhubu ekugedeleleni i-DTech: Language Practice
kanye ne-SANTED Project.
The study is conducted with the department of Dental Assisting at the
Durban University of Technology./Lolu cwaningo lwenziwa kanye
noMnyango we-Dental Assisting e-Durban University of Technology.

Do you allow me conduct this research with you? (Yes/No):

Uyanginika imvume yokuba ngenze lolu cwaningo nawe? (Yebo/Cha):

Do you understand that you are free to withdraw from this project at any time if
you so wish?
Ingabe uyagonda ukuthi ukhululekile ukuhoxa kulolu cwaningo nhoma nini uma
kunesidingo?

Do | have your permission to publish the findings? (Yes/No):

Uyanginika imvume yokuba ngishicilele imiphumela? (Yebo/Cha):

Initials & Surname/lzinhlamvu & neSibongo

Signature/Sayinda

Thank you/Ngiyabonga
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APPENDIX B: FOCUS GROUP DISCUSSION

Research conducted by R.L. Makhubu for the partial

completion of the DTech: Language Practice and for the
SANTED Project

The

study is conducted with the department of Dental

Assisting at the Durban University of Technology.

Focus groups discussions — Staff

1.

Are you aware of the interpreting service that is to be
provided during the lectures?

. Do you know what is interpreting? If yes, give your view of

what interpreting is.

. Can you differentiate between interpreting and translation?

Elaborate.

. Do you know what simultaneous interpreting is? If yes give

your view on what it is.

. Can you differentiate between simultaneous and consecutive

interpreting?

. What are your expectations on the provision of the

interpreting service during lectures?

. What are the concerns that you have regarding the provision

of interpreting service during the lectures?

. Is there anything else you would like to add or comment on?

Thank you for your time.

NB: The lecturer speaks English only; hence the questions are

posed in English.
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Research conducted by R.L. Makhubu for the partial

completion of the DTech: Language Practice and the SANTED

Project

The study is conducted with the department of Dental

Assisting at the Durban University of Technology.

NB:

Focus groups discussions — Students (Group A)

. Are you aware of the interpreting service that is to be

provided during the lectures?

. Do you know what is interpreting? If yes, give your view of

what interpreting is.

. Can you differentiate between interpreting and translation? If

yes, elaborate.

. Do you know what simultaneous interpreting is? If yes give

your view on what it is.

. Can you differentiate between simultaneous and consecutive

interpreting?

. What are your expectations on the provision of the

interpreting service during lectures?

. What are the concerns that you have regarding the provision

of interpreting service during the lectures?

. Is there anything else you would like to add or comment on?

Thank you for your time.

1. The students are made aware of either to be asked in English or
isiZulu

2. Students are given a choice to respond in English or isiZulu
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APPENDIX C: DENTAL ASSISTING QUESTIONNAIRE

INTERPRETING SERVICE / UKUTOLIKA
FEBRUARY — MARCH 2008/KUNHLOLANJA-KUNDASA 2008
QUESTIONNAIRE / UHLA LWEMIBUZO:

END-USERS / OKUSETSHENZISELWA BONA

You may answer the questions in English or isiZulu/Ungaphendula

imibuzo ngesiNgisi noma ngesiZulu

The aim with this questionnaire is to find out what you think of the use of simultaneous
interpreting for teaching-learning purposes. / Inhloso yale mibuzo ukuthola ukuthi

ucabangani ngokusetshenziswa kokutolika ngemishini uma kufundiswa-kufundwa.

SECTION/ ISIGABA 1: BIOGRAPHIC INFORMATION / ULWAZI NGAWE

1.1 Make a tick in the appropriate block / Faka uphawu ebhokisini elifanele

Male/lsilisa 1

Female/Isifazane | 2

1.2 What language or languages do you speak at home?

/ Ukhuluma luphi ulimi /ziphi izilimi ekhaya?

1.3 For what course are you enrolled? / Ubhalisele ukufundani?

SECTION /ISIGABA 2 : INTERPRETING AND THE FACILITATION OF TEACHING
AND LEARNING / UKUTOLIKA KANYE NOKWENGAMELA UKUFUNDISA
NOKUFUNDA

Read the following statements and make a cross in the block that represents your

feeling to the best:
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Funda lokhu okubhalwe ngezansi bese ufaka uphawu ebhokisini obona ukuthi

uvumelana nalokho okushiwo:

2.1 | find it easy to attend the class presented in one language, listen to the
interpreting in the other language, make study notes and interact with the
study material
Ngikuthola kulula ukuya ekilasini elifundiswa ngolimi olulodwa, ngilalele uma
kutolikwa ngolunye ulimi, ngibhale amanothi ngiphinde ngiebambe
ekufundeni.

I do not|l can follow || am able to | Sometime || find it || cannot

experience explanations get a fair|s | find it | difficult /| cope at all /

any sufficiently /| grasp of the | difficult /| Ngikuthol | Ngingekwa
problems /| Ngiyakulandel | content / | Ngesinye | a Zi

Anginanking | a konke | Ngiyakuzwa isikhathi kunzima | ukukumela

a okuchazwayo | kancane ngikuthola lokhu

lokho kunzima
okufundisway
o]
1 2 3 4 5 6

2.2 The interpreting bothers me
Ukutolika kuyangihlupha

Not at all / | Not To al|To a | | find it disturbing / | | find it

Nakancane | really / | lesser certain Kuyangiphazamisa | unacceptable /

Hhayi extent /| extent / Akwamukelekile
kahle Kancane | Kancane neze
hle kakhulu nje
1 2 3 4 5 6
2.3 I think interpreting is a viable solution to manage the needs of different

language groups at the university

Ngicabanga

ukuthi

ukutolika

ekulawuleni izidingo zezilimi ezahlukene enyuvesi.
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I agree/ | Yes, but... / Yebo, | | have my doubts /|| do not agree /
Ngiyavuma kodwa ... Nginokungabaza Angivumelani
nakho
1 2 3 4
2.4 Provide brief reasons to motivate. Use the space provided to explain.

Nika izizathu ezimbalwa zokucacisa. Sebenzisa lesi sikhala esinikeziwe

ukuchaza.

2.5 Use the space below to bring other issues regarding the interpreting project to
the attention of the project organisers.

Sebenzisa lesi sikhala ukwazisa abahleli be bephrojekthi yokutolika

ngezindaba ezimayelana nokutolika.
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APPENDIX D: GRADUATION QUESTIONNAIRE

INTERPRETING SERVICE / UKUTOLIKA

APRIL 2009/KUMBASA 2009

QUESTIONNAIRE / UHLA LWEMIBUZO:
END-USERS / OKUSETSHENZISELWA BONA

You may answer the questions in English or isiZulu/Ungaphendula

imibuzo ngesiNgisi noma ngesiZulu

The aim with this questionnaire is to find out what you think of the use of simultaneous
interpreting during the graduation ceremony at the university. / Inhloso yale mibuzo
ukuthola ukuthi ucabangani ngokusetshenziswa kokutolika ngemishini uma

kwethweswa iziqu enyuvesi.

SECTION / ISIGABA 1: BIOGRAPHIC INFORMATION / ULWAZI NGAWE

1.1 Make a tick in the appropriate block / Faka uphawu ebhokisini elifanele

Male/lIsilisa 1

Female/lsifazane | 2

1.2 What language or languages do you speak at home?

/ Ukhuluma luphi ulimi /ziphi izilimi ekhaya?

1.3 For what course were you or the person you came to watch enrolled?

[/ Wawubhalisele ukufundani noma lowo ozombuka?

SECTION /ISIGABA 2: INTERPRETING SERVICE PROVIDED DURING THE
GRADUATION / UKUTOLIKA UMA KWETHWESWA 1ZIQU
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Read the following statements and make a cross in the block that represents your

feeling to the best:

Funda lokhu okubhalwe ngezansi bese ufaka uphawu ebhokisini obona ukuthi

uvumelana nalokho okushiwo:

2.1 | find it easy to follow the proceedings presented in one language and also
listen to the interpreting in the other language.
Ngikuthola kulula ukulalandela okukhulunywayo ngolimi olulodwa, ngiphinde
ngilalele uma kutolikwa ngolunye ulimi.
I do not|l can follow |l am able to | Sometime || find it |]I cannot
experience | explanations |get a fair |s | find it | difficult /| cope at all /
any sufficiently /| grasp of the | difficult /| Ngikuthol | Ngingekwa
problems /| Ngiyakulandel | content / | Ngesinye | a zZi
Anginanking | a konke | Ngiyakuzwa | isikhathi kunzima | ukukumela
a okuchazwayo | kancane ngikuthola lokhu
lokho kunzima
okufundisway
o]
1 2 3 4 5 6
2.3 The interpreting bothers me
Ukutolika kuyangihlupha
Not at all / | Not To alTo a | | find it disturbing / | | find it
Nakancane | really / | lesser certain Kuyangiphazamisa | unacceptable /
Hhayi extent /| extent / Akwamukelekile
kahle Kancane | Kancane neze
hle kakhulu nje
1 2 3 4 5 6
2.3 | think interpreting is a viable solution to manage the needs of different

language groups at the university

Ngicabanga

ukuthi

ukutolika

ekulawuleni izidingo zezilimi ezahlukene enyuvesi.
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I agree/ | Yes, but... / Yebo, | | have my doubts /|| do not agree /
Ngiyavuma kodwa ... Nginokungabaza Angivumelani
nakho

2.4 Provide brief reasons to motivate. Use the space provided to explain.

Nika izizathu ezimbalwa zokucacisa. Sebenzisa lesi sikhala esinikeziwe

ukuchaza.

2.5 Use the space below to bring other issues regarding the interpreting project to the
attention of the project organisers.

Sebenzisa lesi sikhala ukwazisa abahleli be bephrojekthi yokutolika

ngezindaba ezimayelana nokutolika.

Thank you for participating in this research.

Siyabonga ngokubamba ighaza kulolu cwango.
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APPENDIX E: SANTED PROJECT OVERVIEW

The following in-house publication gives an overview of
the SANTED Project.
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APPENDIX F: DENTAL ASSISTING TERMINOLOGY

The following in-house publications contain Parts 1-3 of

the Dental Assisting terms compiled during the pilot

project.

Part 1

SANTED
TERMINOLOGY PROJECT

Dental Assisting

Ay,

-

-

SANTED
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