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Abstract

Through the Preferred Reporting Items for Systematic reviews and Meta-Analyses
(PRISMA) guidelines, this study evaluates the responsiveness of journalism curricula in
South Africa to the evolving needs of the industry. Forty-six reviewed studies literature
were retrieved for analysis. Findings indicate that while some institutions have
incorporated digital media skills, critical thinking and ethics into their curricula, significant
gaps remain in multimedia storytelling, data journalism, media entrepreneurship and
Al tools in newsrooms. Furthermore, there is limited emphasis on practical work-
integrated learning (WIL), leaving graduates underprepared for the fast-paced and highly
competitive journalism labor market. The study recommends curriculum reforms that
empbhasize practical skills, industry partnerships and adaptability.
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Introduction

Journalism education in South Africa is at a critical juncture as the media landscape
continues to evolve. Rapid technological advancements and the increasing demand for
digital skills largely drive the evolution. With the advent of digital media, traditional
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journalism education models are being challenged (Botha & de Beer, 2007; Prinsloo,
2010). The rise of online platforms, multimedia storytelling and artificial intelligence
tools such as chatbots are reshaping the media industry, thereby making it imperative
for journalism programs to incorporate these elements into their curricula (Sethusa,
2024; Tsarwe et al., 2024).

Historically, journalism education has played a crucial role in shaping the media
professionals who operate in this dynamic environment. In the post-apartheid era,
journalism education in South Africa has not only focused on equipping students with
technical skills but also on fostering democratic values and promoting social transfor-
mation (Wasserman, 2005). This dual imperative makes it essential for journalism
curricula to be responsive to both the evolving technological landscape and the soci-
etal needs of a transforming nation. The growing influence of global media and the
need for sustainable journalism further complicate the role of journalism education
(Adjin-Tettey et al., 2021). To ensure that newsroom practices reflect the crucial social
role that journalism plays as a public good, training must equip students with the nec-
essary skills, competencies, and the right frame of mind, including ethics. This could
potentially contribute to a more effective media system and help address some of the
challenges journalism currently faces.

Furthermore, South Africa’s media sector has also experienced severe disrup-
tions, resulting in the closure of daily newspapers and weeklies, as well as news-
rooms shrinking to a few staff members (Daniels et al., 2024). Besides, journalism
education must now prepare graduates for a media environment characterized by
constant change, digital convergence, and the challenges posed by misinformation
(Booker et al., 2024). In light of this uncertain future, journalism education must
address the challenges of journalism and potentially extend students’ knowledge to
other communication fields (Severijnen & de Haan, 2024). This study can, thus be
used to determine what the literature has to say about these, possibly including how
training institutions are matching education needs to other forms of communication
industries.

The objective of this systematic review is to critically assess the alignment between
journalism education in South Africa and the evolving demands of the labor market.
This review examines whether current journalism curricula equip students with the
relevant skills required in the modern media landscape.

The paper uses Human Capital Theory (Becker, 1964) to evaluate adaptations in the
journalism curricula of South Africa’s higher education institutions in response to
changes in the media labor market. The Human Capital Theory explains that the pri-
mary reasons for education and skill development are to enhance employability and
productivity. According to the tenets of the theory, education investments enhance the
skills of the labor force and yield a potential economic return (Goldin, 2019). Hence,
to ensure employability, the education of Journalism students should be in line with
the needs and demands of the industry. When there is disparity, it reflects the misalign-
ment between education and labor market demands (Kuznetsova, 2020).

Research indicates that in Poland, institutions integrating industry-specific skills pro-
duce graduates with better job prospects (Liwinski & Pastore, 2021). Work-integrated
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learning (WIL) and industry partnerships enhance student readiness for the competitive
media environment (Fleming, 2017). In addition, aligning curricula with industry trans-
formations ensures that graduates acquire relevant competencies, thereby improving
their employability and the efficiency of the media sector (Lazear, 2003). However,
Holborow (2018) avers that many journalism programs emphasize theoretical knowl-
edge over practical training, limiting graduate adaptability in digital newsrooms.

This study also applies the Skills Mismatch Theory to assess the alignment of jour-
nalism curricula in South African universities with industry needs. Skills Mismatch
Theory differentiates between qualification mismatch, field-of-study mismatch, and
skills-based mismatch (Brun-Schammé & Rey, 2021). It is essentially a situation where
the skills of graduates do not match those of the labor market, ultimately creating inef-
ficiencies in employment outcomes (McGuinness et al., 2018). For instance, journalism
graduates may hold degrees but may lack critical competencies such as multimedia
storytelling, Al-assisted journalism, and data-driven reporting (Draissi et al., 2021),
which cannot be ignored in contemporary journalism practice. The absence of industry-
relevant training leads to job dissatisfaction and underemployment (Allen & Velden,
2001). Hence, this theory is relevant in explaining the consequences of the gaps in
journalism education, particularly on the employability of the graduates.

The theory makes a case for the role of technological advancement in reshaping
skill requirements. Digital transformation increases demand for specialized skills, yet
curricula in the United States, for instance, are slow to adapt (Guvenen et al., 2020).
This misalignment reduces graduates’ ability to compete in a changing job market.
Existing literature related to the context of the Middle East and North Africa highlights
that skills mismatch affects job retention and productivity (Adely et al., 2021). In
Europe, graduates who lack practical training struggle in high-paced newsroom envi-
ronments (Allen & Weert, 2007). This study applies Human Capital Theory and rele-
vant literature to ascertain what pertains in South Africa and to advocate curriculum
reforms in journalism education, where necessary. The study also applies Skills
Mismatch Theory to examine how journalism education aligns with industry expecta-
tions to ensure that graduates acquire the skills necessary for media sector success,
thereby reducing the negative effects of mismatch and improving workforce effi-
ciency. The following critical questions inform this inquiry:

1. To what extent do journalism curricula in South Africa align with the evolv-
ing labor force requirements of the media industry, particularly in relation to
digital media, multimedia storytelling, and the integration of Al-driven
technologies?

2. What are the existing gaps within South African journalism education concern-
ing the provision of practical, work-integrated learning experiences that ade-
quately prepare graduates for the dynamic and competitive media labor
market?

3. What curriculum reforms and industry partnerships can be implemented to
bridge the skills mismatch in journalism education and enhance graduate read-
iness for the modern media industry?
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Method

This systematic review, guided by the Preferred Reporting Items for Systematic
Reviews and Meta-Analyses (PRISMA) methodology, aimed to assess the alignment
of South African journalism curricula with the evolving demands of the labor market.
We considered the systematic review important in identifying the research gaps related
to the subject (Bangdiwala, 2024). Also, unlike a syllabus analysis that is limited to the
level of a specific institution, the systematic review helped us consolidate evidence
from a wide body of scholarly literature, which assisted in capturing national trends,
skills gaps, and curriculum changes. This provided us with a basis for future syllabus
analysis of current curricula to determine what has changed over time. PRISMA’s
structured approach ensures transparency through a thorough literature search, pre-
defined inclusion/exclusion criteria, and careful data extraction and synthesis. The
review screened an initial of 5800 studies worldwide, selecting 46 relevant articles that
focused on curriculum content, practical skill development, and the preparedness of
graduates for the media industry in the South African context.

Eligibility Criteria

The primary eligibility criterion for this review was studies that examined the align-
ment of journalism curricula in South Africa with labor market requirements, particu-
larly in relation to digital skills, employability, and WIL. Studies on journalism
education’s responsiveness to the media industry’s evolving requirements were
included. This focused on digital transformation and technological advancements.
Also included were studies on the impact of WIL on student employability. In addi-
tion, the responsiveness of curricula to the changing demands of the media industry
was examined. Studies included in the review were primarily peer-reviewed journal
articles. Studies that focus on different educational systems or regions outside South
Africa, or that do not specifically discuss employability and skill development, were
excluded.

Information Sources

For this systematic review, a comprehensive search was conducted across multiple
academic databases to ensure a wide range of relevant studies were included. The
primary databases for peer-reviewed articles included Google Scholar, JSTOR and
Scopus. These are well-established sources for academic literature (Adjin-Tettey,
2020; Serwonoo et al., 2024), providing access to diverse publications related to jour-
nalism education and labor market alignment. This approach ensured that peer-
reviewed articles, critical reports, and unpublished theses relevant to journalism
curricula and employability were included.

The review focused on studies published from 2000 to 2024. The choice was
grounded in the reason that the early 2000s marked a significant shift in communica-
tions technology. This period saw the rise of devices such as USB flash drives, camera
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phones, iPods, and Bluetooth technology. Broadband became a necessity, with world-
wide users reaching around 21 million. This growth reflected a notable year-on-year
increase (Waggoner, 2021). Thus, the timeframe was chosen to capture the digital
revolution’s full impact on journalism education. It focused on significant technologi-
cal advancements and their influence on media education. The study also considered
how these changes affected labor market demands. Studies from the early 2000s pro-
vide insights into the initial stages of the digital shift. At the same time, more recent
publications highlight the ongoing challenges and curriculum adaptations in response
to the Fourth Industrial Revolution (4IR). This range also enabled the inclusion of
pivotal moments in the evolution of media and technology, such as the rise of social
media and Al tools, which are reshaping journalism education today (Sibiya &
Ngulube, 2024).

Search Strategy

The search strategy for this systematic review employed a combination of specific
keywords and Boolean operators, including AND, OR, and NOT, to identify relevant
studies that focus on aligning journalism curricula with labor market demands in South
Africa. Keywords such as “journalism curriculum South Africa,” “media labor mar-
ket,” “digital skills journalism education,” and “work-integrated learning journalism”
were used across the identified databases. The searches were limited to studies pub-
lished from 2000 to 2024.

The Raayan Systematic Literature Review tool managed and organized the retrieved
studies, streamlining the screening and selection process. It allows multiple users to
collaborate in real-time, ensuring efficient screening of studies. Users can tag studies
based on predefined criteria and extract key data systematically. Its structured approach
enhances organization, reduces errors, and improves the overall reliability of the
review process. Filters for geographical location and language (English only) were
applied to focus on studies specific to South Africa. In addition, a date range filter
(2000-2024) ensured that studies captured the evolving trends in journalism educa-
tion, particularly integrating digital skills, employability, and WIL. This approach
resulted in a targeted and comprehensive selection of studies that align with the objec-
tives of this study (Muringa & Shava, 2025).

Study Selection

The study selection process adhered to the PRISMA guidelines to ensure a compre-
hensive, transparent and methodologically sound approach. The initial Identification
phase, which yielded 5,800 studies from databases like Google Scholar, JSTOR and
Scopus, mirrors the approach taken by many systematic reviews where extensive
searches are conducted to capture a wide range of relevant literature (e.g., Azanu et al.,
2025; Dhingra et al., 2024; MacDonald et al., 2016; Tedja et al., 2024). Similar stud-
ies, such as those by Ramnund-Mansingh and Reddy (2021), emphasize the impor-
tance of broad initial searches to ensure that no key studies are overlooked in reviews.
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The removal of 800 duplicate records and the exclusion of 200 ineligible records by
the Raayan Systematic Literature Review align with best practices used in systematic
reviews, as detailed by Ouzzani et al. (2016), who advocated the use of automation to
streamline the initial stages of data management and minimize human error. The data-
set was refined by manually removing 50 additional records. This was based on lan-
guage and relevance criteria. Such practices align with systematic reviews in global
contexts. The study selection process is captured in Figure 1 below.

In the screening phase, 4,750 records were assessed based on their titles and
abstracts. This process is commonly employed in systematic reviews to ensure that
only studies directly relevant to the research questions progress further (Muringa &
Shava, 2025). Excluding 4,500 records for not meeting inclusion criteria aligns with
studies focusing on specific educational or industry contexts. Many records were tan-
gentially related as they were conducted in South Africa but not directly applicable to
this study’s core review objective. This approach is consistent with the methods seen
in Gamble (2022). Some of the articles were also not open access. Thus, full texts were
not accessible to us to do a proper analysis. The decision to proceed with full-text
retrieval for 250 reports while excluding 20 due to accessibility issues reflects com-
mon logistical challenges in systematic reviews. This approach is supported by studies
emphasizing the impact of publication access on review comprehensiveness (Gamble,
2022; Ouzzani et al., 2016). A significant number of studies were conducted in other
African countries. In contrast, others were commentaries, opinion pieces and editorials
with insufficient context and methodological rigor and therefore could not be included
in the study.

In the eligibility phase, 230 reports were thoroughly assessed and 184 were
excluded based on relevance, methodological rigor and data clarity. This step follows
the approach outlined by emphasizes the need for rigorous full-text evaluation to
ensure that only high-quality studies that meet predefined eligibility criteria are
included in the final review. The exclusion of studies based on inadequate focus or
poor methodology aligns with similar educational reviews, where studies with insuf-
ficient empirical support or vague outcomes are deemed unsuitable for inclusion
(Muringa et al., 2025; Moher et al., 2015).

Ultimately, 46 studies (see Appendix below) were included in the final review,
ensuring a focused, high-quality dataset that provides robust evidence on journalism
curricula and labor market alignment in South Africa. The systematic and transparent
selection process utilized structured exclusion criteria and comprehensive documen-
tation to ensure that only the most relevant and reliable evidence informed the con-
clusions. This enhances the credibility and validity of the review’s findings (Danso
et al., 2024).

Data Extraction

Data extraction focused on key aspects such as study characteristics, curriculum com-
ponents and outcomes related to journalism education and its alignment with labor
market needs in South Africa. The review analyzed study characteristics, including the
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of Databases Only.
Source. The authors.
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institution and year of study, to ensure the research was relevant to the evolving digital
landscape and the 4IR developments. Special attention was given to curriculum ele-
ments. These included theoretical content, practical training modules, and digital
media integration. The focus was on digital skills like multimedia storytelling, data
journalism, and Al tools. These components were crucial for assessing how well jour-
nalism education prepares students for the workforce. This is highlighted in a study by
Makhadi and Diederichs’ (2021), which stresses the importance of combining theory
and practice to produce work-ready graduates.

To effectively manage the vast amount of data, the Raayan Systematic Literature
Review tool was employed, ensuring a structured and transparent review process.
Raayan’s collaborative features allowed for efficient screening, tagging, and extract-
ing relevant information, making it an ideal choice for managing systematic reviews.
In addition, reference management tools like EndNote were used to organize citations
and maintain consistency throughout the review, ensuring accurate tracking of sources.
These tools played a crucial role in ensuring the systematic and replicable nature of the
review process, which is critical for conducting a comprehensive assessment of jour-
nalism education’s responsiveness to labor market demands.

Risk of Bias Assessment

A manual Risk of Bias Assessment was conducted. Each study was evaluated across
key bias domains. These included selection bias, performance bias, detection bias, and
reporting bias. A standardized checklist was used to assess methodological rigor. It
focused on transparency, study design, and potential conflicts of interest. Two inde-
pendent reviewers assessed each study. They assigned low, moderate, or high bias
ratings. Discrepancies were resolved through discussion. Table 1 in Appendix captures
the studies that were included in the analysis.

In terms of bias, studies were critically evaluated for methodological rigor and
potential author bias, particularly where self-reported data were not triangulated or
peer-validated. Bias was problematic where it limited the validity or generalizability
of claims, especially in contexts where author opinion substituted for empirical fact
without careful consideration or verification. This evaluation ensured that only valid
methodology and contextually relevant studies were included in the final synthesis.

Synthesis of Results

Due to high heterogeneity in research design, focus areas, and methodologies, a narra-
tive synthesis was used. It allowed flexibility in combining findings. Common themes,
trends, and gaps across studies were identified. The narrative synthesis focused on
several key themes. First, curriculum trends were analyzed, particularly how journal-
ism programs in South Africa respond to the challenges posed by digital transforma-
tion. Through thematically grouping the findings, the narrative synthesis provided a
structured way to assess the alignment between journalism education and labor market
demands. This approach was well-suited for synthesizing diverse data and provided a
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comprehensive understanding of the state of journalism education in South Africa,
enabling the researchers to identify areas of improvement that formed the basis for
recommendations for future curriculum reforms.

Results

To examine journalism education in South Africa and its fit for the labor market, the
46 studies reviewed used a variety of research designs and methodologies. They were
predominantly set in South Africa, with only a few comparative insights provided,
drawing from models in other regions of Africa (Jordaan & Groenewald, 2021;
Makhadi & Diederichs, 2021; Prinsloo, 2010).

Methodological Approaches Conceptualisations of Reviewed Studies

Qualitative approaches, including interviews, case studies, and content analyses, were
the most prominent. For instance, Makhadi and Diederichs (2021) applied qualitative
interviews to inquire about WIL as a tool to close the gap between academic education
and industry demand. Furthermore, Prinsloo (2010) adopted a case study to evaluate
digital media time design curriculum adjustments. Jordaan and Groenewald (2021)
used interviews and content analysis to assess changes to journalism programs due to
the COVID-19 pandemic. Folscher-Kingwill and Wasserman (2024) also conducted
semi-structured interviews to explore South African journalists’ understanding of con-
structive journalism and situate this understanding within development journalism and
democratic resilience. Using qualitative interviews, Christians (2023) reported on how
journalism educators navigate trauma exposure in curricula, ultimately advocating for
trauma training among journalism educators (Boshoff & Garman, 2016).

Several studies employed mixed methods. This national skills audit, conducted by
de Beer and Steyn (2002), developed a mixed-methods approach, combining quantita-
tive surveys with qualitative focus groups, to identify digital literacy and multimedia
production skills gaps. In a comparable study, Workneh (2018) employed document
analysis, online surveys and interviews to assess the impact of Norwegian Agency for
Development Cooperation (NORAD) on a graduate journalism program in Ethiopia,
underlining both challenges and serendipitous benefits for Sub-Saharan journalism
education. Dube (2013) also utilized a mixed-methods approach to investigate whether
journalism curricula in South Africa had changed in the post-1994 context. It revealed
a predominance of Western epistemologies and little integration of indigenous lan-
guage reporting. Ncube et al. (2025) used a mixed-methods approach and provided an
in-depth analysis of the integration of Al into journalism curricula, assessing both the
challenges and opportunities that arise from this technological shift.

Comparative studies provided wider views. For example, Berger (2008) provided a
comparative analysis of journalism schools across Africa, measuring their potential to
gauge excellence under the UNESCO umbrella. Similarly, Booker et al. (2024) exam-
ined syllabi from numerous countries, including South Africa to investigate sustain-
able journalism training gaps. Umejei (2018) discussed journalism education
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throughout Africa, with a regional-focused view emphasizing finding the right balance
between global journalism skills and requirements for local relevance. Beckett and
Dueze (2016) provides a comparative perspective on journalism curricula, addressing
global challenges in journalistic training. More comparative work was done by Tsarwe
et al. (2024) who explored the post-pandemic convergence of journalism education in
Southern Africa.

Theoretical and literature reviews contributed significantly to the discourse.
Sewchurran and Hofmeyr (2020) critically reflected on digital disruption in journal-
ism education. They employed theories from Castells, Foucault, and Habermas to
address challenges in adopting data visualization. Wahl-Jorgensen and Hanitzsch
(2009) provided a comprehensive literature review, offering a foundational under-
standing of journalism studies across different contexts. Garman and van der Merwe
(2017) considered the subject from the historical and policy perspectives. They pro-
vided a comprehensive overview of curriculum changes and the impact of student
protests on journalism education. Similarly, de Beer et al. (2017) used policy analysis
to explore structural and ideological shifts in journalism training post-1994. They
highlighted the challenges of adapting to socio-political changes. Other theoretical
studies (Banda et al., 2007; Duma et al., 2023; Fourie, 2010; Loeffelholz & Quandt,
2010; Tsekeris, 2019; Wahl-Jorgensen & Hanitzsch, 2009; Wasserman, 2005) collec-
tively contributed to a broader conceptual understanding but varied in their engage-
ment with contemporary digital and decolonial challenges in journalism training.

Critical historical and policy reviews (Blom et al., 2018; De Beer et al., 2017;
Garman & van der Merwe, 2017; Steenveld et al., 2012) were key to helping to put
journalism education in context. Botha and de Beer (2007) look at the development of
journalism education in South Africa, particularly the changes since 1994 and the
challenges facing journalism education in today’s world. Meanwhile, reporting at an
intersection between content analysis and changes and dilemmas in journalism educa-
tion at Rhodes University Prinsloo (2010) reflects journalism education as a voice in
the democratization of journalism. Drawing on qualitative interviews and open-ended
questionnaires, Motsaathebe (2011) examined the tensions between global journalism
skills and local relevance in South Africa.

Autoethnographic (Adjin-Tettey, 2024) and case study (Fourie, 2013; Mpofu &
Matsilele, 2023; Rodny-Gumede, 2013; Sethusa, 2024) approaches offered nuanced
insights. Wasserman (2005) examined journalism education as a form of transforma-
tive praxis, arguing for its potential to cultivate democratic ideals. WIL is part of the
preparation of journalism students for the workplace, according to Makhadi and
Diederichs (2021), who undertook a qualitative exploratory case study. Adjin-Tettey
(2024) autoethnography study reflected on trends in journalism education and pro-
vides strategies for bridging the gap between academia and industry.

However, even with methodological heterogeneity, some limitations were identi-
fied. Qualitative studies (Fourie, 2013; Jordaan & Groenewald, 2021; Motsaathebe,
2011; Umejei, 2018; Jordaan, 2024) with smaller samples, like the one conducted by
Prinsloo (2010), were insightful but not widely generalizable. Self-reported data in
studies such as Makhadi and Diederichs (2021) and Christians (2023) had rather
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narrow perspectives. For instance, Makhadi and Diederichs (2021) study involved
perspectives of students and teachers on curriculum effectiveness without including
perspectives and triangulation of data from external stakeholders. Similarly, Christians
(2023) relied on journalists’ self-assessments of their digital competencies and adapt-
ability. As a result, this did not reflect objective performance or industry benchmarks.
Few longitudinal studies were carried out, which limited the understanding of gradu-
ates’ long-term career trajectories. However, the model of using multiple data sources,
as in de Beer and Steyn (2002) and Booker et al. (2024), increased the reliability and
comprehensiveness of findings.

Taken together, the reviewed studies contribute to the ongoing discourse on jour-
nalism education by emphasizing the importance of adapting to digital transformation,
integrating local knowledge and aligning curricula with industry demands and societal
needs. Combining emotional resonance with fact-checking, as proposed by Folscher-
Kingwill and Wasserman (2024) and Booker et al. (2024), suggests a concretized lin-
eage of processes for promoting more constructive conversations on identity and
nationality in journalism education.

Thematic Synthesis

Digital Skills Integration in Journalism Curricula

A recurring theme across the studies was the extent to which digital skills, particularly
multimedia storytelling, data journalism, and Al tools, have been integrated into jour-
nalism education. Studies such as Sethusa (2024) and Tsarwe et al. (2024) emphasized
that while some institutions have introduced digital media training, significant gaps
remain in the depth and breadth of these offerings. For instance, Makhadi and
Diederichs (2021) found that many journalism programs still prioritize traditional
media formats over digital storytelling, leaving graduates underprepared for modern
newsrooms’ realities. Several studies, including Booker et al. (2024), highlighted the
growing importance of Al tools such as chatbots and data analytics in journalism edu-
cation. However, the review found that few South African institutions have fully
embraced these technologies in their curricula. This was seen as a missed opportunity
to align education with industry trends, particularly as Al-driven technologies trans-
form the media landscape.

WIL and Industry Partnerships versus Theoretical Knowledge Grounded
in Democratic Values

Another critical theme identified in the synthesis was the role of WIL and industry
partnerships in bridging the gap between education and employability. Studies like
Adjin-Tettey (2024) and Makhadi and Diederichs (2021) stressed that WIL is crucial
for equipping students with practical experience and preparing them for the fast-paced
media environment. However, many studies reported that WIL opportunities are
inconsistently implemented across institutions, with some programs lacking sufficient
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industry partnerships to offer meaningful work placements (Botha & de Beer, 2007;
Jordaan & Groenewald, 2021). This gap in practical training is a significant barrier to
graduate readiness.

Research by de Beer and Steyn (2002) and Ramnund-Mansingh and Reddy (2021)
highlighted a disconnect between industry expectations and the educational outcomes
of journalism programs. Employers often reported that graduates lacked critical skills
in multimedia production and digital journalism despite the growing demand for these
competencies in the workforce. These studies argue for stronger collaborations
between journalism schools and media organizations to ensure curricula align better
with industry needs (de Beer and Steyn, 2002; Ramnund-Mansingh and Reddy, 2021).

However, some studies (Botha & de Beer, 2007; Wasserman, 2005) argued for a
fair balance of practical and theoretical knowledge not to sacrifice journalism educa-
tion’s dual role in equipping students with technical skills and fostering democratic
values. The literature revealed a tension between preparing students for the commer-
cial realities of the media industry and maintaining journalism’s role as a public good.
Thus, while many studies highlighted a persistent skills gap, particularly in data jour-
nalism and multimedia storytelling, contradictions emerged regarding the emphasis on
theoretical versus practical training. Some studies (e.g., Botha & de Beer, 2007;
Wasserman, 2005) argued for a continued focus on journalism’s democratic role.
Others (e.g., Sethusa, 2024) called for a more significant shift toward digital and entre-
preneurial skills to meet industry demands.

The findings suggest that while South African journalism education has made prog-
ress in incorporating digital skills, significant gaps remain, particularly in Al integra-
tion and practical experience. But at the same time, the foundational knowledge of
journalism, which is grounded in theoretical knowledge, is being sacrificed for digital
skills. The narrative synthesis reveals a critical need for curriculum reforms that bal-
ance technical training with promoting democratic values. It also points out that South
African journalism programs must evolve to better prepare graduates for the digital
media landscape.

In South Africa, WIL is emphasized, much like globally, as a critical bridge between
theory and practice, a theme echoed by Makhadi and Diederichs (2021) in their study
on South African journalism education. While these global studies (Deming &
Silliman, 2024) highlight common challenges, the South African context adds a unique
socio-political layer where journalism education must address democratic imperatives
while embracing digital transformation.

The divergences observed across studies on journalism education can largely be
attributed to differences in contexts, levels of digital infrastructure, and the specific focus
of each institution. For example, in Europe, initiatives like the Digital Education Action
Plan (2021-2027) have been established to systematically address the digital skills gap
through coordinated efforts across EU member states (Annette, 2021). This contrasts
with findings from South Africa, where similar large-scale, coordinated government ini-
tiatives are less prevalent, leading to slower adoption of digital competencies within
journalism curricula (Motsaathebe, 2011). This may result from South Africa’s apartheid
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history, which makes some educational stakeholders resist any kind of government inter-
vention in university curricula. In other regions, such as Asia, the challenges around
equitable access to digital tools and WIL opportunities further complicate the curricu-
lum’s ability to meet industry standards, as highlighted by Poluekhtova et al. (2020) in
their assessment of digital learning environments during the pandemic. While European
and U.S. models are more likely to include structured WIL programs, as seen in studies
by Valencia-Forrester (2020), South African institutions often face limitations in
resources and industry partnerships that hinder the widespread application of such mod-
els. In addition, studies from Brandi et al. (2023) emphasize the necessity for lifelong
learning and continuous skills development, which is less consistently implemented in
African contexts due to infrastructural and economic constraints. Ultimately, these dis-
crepancies highlight the varying levels of institutional support, government initiatives,
and socio-economic factors that influence how journalism education adapts to the
demands of the digital era.

Discussion

This systematic review aimed to evaluate the alignment of journalism education in
South Africa with labor market needs. The review aimed to assess the integration of
digital skills, the effectiveness of WIL, the incorporation of multimedia storytelling
and the integration of Al-driven technologies into journalism curricula.

Digital Skills Gap in Journalism Education

A central theme identified in this review is the persistent gap between the digital skills
offered in journalism education and the demands of the modern media industry. While
there has been some progress in incorporating essential digital skills, such as multime-
dia storytelling and data journalism, the pace of integration remains slow and incon-
sistent across institutions. As noted in studies by Valencia-Forrester (2020), digital
tools and Al technologies like chatbots are becoming critical components of news
production. However, many South African journalism programs lag in adapting their
curricula to include these tools. The findings from this review mirror global trends,
where institutions, particularly in Europe and the United States, face difficulties in
fully embedding digital competencies into journalism education (Saliuk & Shkola,
2023; Valencia-Forrester, 2020). In the South African context, this skills gap is par-
ticularly concerning because the digital transformation in media is rapidly altering job
requirements, leaving journalism graduates underprepared for the evolving labor mar-
ket (Michalon & Camacho-Zuiiga, 2023). The slow integration of Al tools and data
journalism reflects broader infrastructural and resource challenges that must be
addressed at the institutional and policy levels.

Importance of WIL

WIL emerged as a significant theme in this review, emphasizing the importance of
practical experience in preparing students for the workforce. Many studies highlighted
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WIL as a critical bridge between theoretical education and industry demands. Makhadi
and Diederichs (2021) found that students who participated in internships or industry
partnerships were more likely to be employable and better prepared for the challenges
of the media industry. This aligns with global literature, where WIL has been identified
as a key component in enhancing student employability across various educational
systems (Valencia-Forrester, 2020). However, access to WIL opportunities in South
Africa remains uneven, with certain institutions lacking strong partnerships with
media organizations, which limits students’ ability to gain hands-on experience
(Fourie, 2013; Makhadi & Diederichs, 2021). This is exacerbated by the resource con-
straints of news organizations and the resultant newsroom cutdowns, making it diffi-
cult for universities to maintain comprehensive internship programs or establish
long-term industry partnerships. The divergence in the implementation of WIL
between South Africa and more developed regions highlights the need for more struc-
tured and equitable WIL programs across all journalism schools in the country.

Journalism Education Grounded in Ethics, the Public Good and Critical
Thinking

In addition to digital and practical skills, this review also identified the promotion of
ethical journalism and critical thinking as a crucial element in South African journal-
ism education. Studies like Wasserman (2005) emphasize journalism education’s dual
role in providing technical skills and fostering a sense of social responsibility and
democratic engagement. This theme is particularly relevant in South Africa, where
journalism has historically played a significant role in promoting social justice and
addressing inequality. Many journalism programs continue to prioritize critical think-
ing, ethics and the public good, balancing the technical training required for modern
media careers with a broader educational mission. This focus aligns with global con-
cerns about journalism’s societal role, particularly in regions that have experienced
political upheaval or democratic transitions (Saliuk & Shkola, 2023). However, this
emphasis presents a challenge, as institutions must navigate between providing ethical
training grounded in theoretical and contextual knowledge. This ensures that students
are technically proficient in digital journalism—a balance that has proven difficult to
maintain in South Africa and other global contexts.

Socio-Political and Economic Barriers

Another important theme that emerged is the impact of socio-political and economic
barriers on the responsiveness of journalism education to labor market demands. Many
South African institutions face challenges in updating their curricula due to limited
funding, insufficient access to technology, and the lack of widespread government
initiatives to enhance digital skills, as is common in countries like the United States
and parts of Europe (Annette, 2021). Studies by Poluekhtova et al. (2020) highlight
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similar issues in other developing regions, where economic and infrastructural con-
straints make it challenging to adopt cutting-edge digital tools and implement robust
WIL programs. The financial disparity within the country also exacerbates inequalities
between universities, with well-resourced institutions being better positioned to offer
industry-aligned programs. In contrast, others struggle to meet basic educational stan-
dards. This divergence points to a broader structural issue in South African higher
education, where socio-political factors impede journalism education’s complete
modernization.

Theoretical Connection, Implication and Contribution to the Field

The persistent gap between the skills taught in journalism curricula and the needs
of the labor market supports the Skills Mismatch Theory, highlighting the need for
updated educational frameworks that integrate digital competencies and practical
training. In addition, the review underscores the Human Capital Theory by empha-
sizing the role of WIL in enhancing students’ employability. It suggests that invest-
ments in practical, industry-aligned education directly contribute to better labor
market outcomes for journalism graduates. There is also the need for curricula to be
responsive to the requirements of the digital landscape to cover digital storytelling,
data storytelling supported by relevant tools and the use of Al to tell compelling
stories and to facilitate journalistic routines. Resource allocation also makes this
possible. Journalism’s unique position in society also requires curriculum reforms
that not only address technical skills but also foster critical thinking, ethical prin-
ciples and theoretical foundations that promote the democratic function of journal-
ism in society. The paper argues that enhancing journalism students’ practical skills
and industry-relevant knowledge will increase their employability and economic
contribution, which are aligned to the human capital theory. Simultaneously, apply-
ing the Skills Mismatch Theory demonstrates that without a concerted effort to
reform journalism curricula, graduates will continue to face difficulties securing
employment, and the media industry will suffer from a shortage of appropriately
skilled professionals.

This review contributes to the growing literature on journalism education, particu-
larly in Africa. It highlights the challenges and opportunities for aligning journalism
curricula with labor market needs. It advances our understanding of the digital skills
gap and emphasizes the crucial role of WIL in enhancing employability. Moreover, the
findings highlight the unique socio-political context in which South African journal-
ism education operates, where ethical journalism and democratic engagement remain
priorities alongside technical skills development. The review also underscores the
need for more excellent infrastructural support and policy interventions to facilitate
the integration of digital tools into journalism education to support the gains already
made by some educational institutions and to help those who are yet to introduce such
into their curricula to do so.



16 Journalism & Mass Communication Educator 00(0)

Conclusion

This study set out to evaluate the responsiveness of journalism curricula in South
Africa to labor market needs, particularly in the context of digital transformation. The
review has shown significant gaps in integrating essential digital skills, such as multi-
media storytelling, data journalism and Al tools, into journalism education programs.
WIL was also identified as a critical factor in preparing graduates for the workforce,
although access to such opportunities varies widely across institutions. The findings
suggest that curriculum reforms are urgently needed to address these disparities and
better align educational outcomes with industry demands.

These insights contribute to our understanding of the ongoing challenges in jour-
nalism education, especially in the African context, where socio-political factors influ-
ence the ability of institutions to modernize their programs fully. Despite some
limitations, such as the variability of methodologies across the studies reviewed, this
study adds valuable insight into the current state of journalism education in South
Africa and the need for more structured and digitally focused training.

Study Limitations and Future Research

Several limitations must be acknowledged in this review. First, the diverse meth-
odologies employed across the included studies, ranging from qualitative inter-
views to large-scale surveys, introduce a level of heterogeneity that may have
affected the synthesis of findings. However, there is some advantage in the hetero-
geneity of studies as it provides a broader perspective on the subject matter. In
addition, many studies relied on self-reported data from students and educators,
which may introduce biases in assessing curriculum effectiveness and employabil-
ity outcomes.

Future research can focus on longitudinal studies that track journalism graduates’
career progression and employability, providing deeper insights into the long-term
impacts of curriculum reforms. This could take the form of observations. In addition,
there is a need for more empirical studies that explore the effectiveness of integrating
advanced digital skills, such as Al tools and data journalism, into journalism pro-
grams, particularly in the African context. Research could also examine the role of
government and industry partnerships in strengthening WIL opportunities and how
these collaborations can be scaled across under-resourced institutions.

A limitation of this study is the sole reliance on systematic review to assess the
responsiveness of journalism curricula to labor market needs. We therefore recom-
mend empirical data collection techniques in future studies to explore the perspectives
of educators and industry players on the responsiveness of journalism curricula to
labor market demand. Finally, comparative studies between different regions in Africa
and globally would offer valuable perspectives on how journalism education can adapt
to diverse socio-political and economic environments while balancing both technical
and ethical training.



(panunuod)

Buiures wsieuanof o3ur saiSojowsasids

“BINDLLIND D13UD2-UIISIAA Suinbid ‘edLipy

s9AIIdadsIay [BI1IID) (BILIY YINOS

pue 28pajmowy| [e20] SupeaSaiul uo saapdadsiad syBNYBIH  YInos ur uopeaNpa Wisijeudno| SuiZIUO|OJIP J0) PASU Y3 SMIIAY MIIADY 24NIEIDIT Ul UOIIEINPT Wsijeudnof BUiZIUO|OI3 MIIARY djoog £20T
uoneanp3 wsijeunof
Jo Apmig aseD) v DIWspued 6-AIAOD 42
‘uoedNpa wWsijeulnof ‘Bujuaes| d10wa.l Ausdiaws ym sadusLRdxe sisAjeuy s80|A 8ulnQ 3ujuiea paJaIue)-uspNIg oWy
uo 3edw 31 pue ssadde [eBip ur sanienbaur s1yBySiH ,SIUBPN3S Wsijeuanol paidaye santiedsip ss92€ Moy saJojdx3  IuspmIs—Apnig ased AouaBiawg uo apiaiq [enBig aya Jo duanju| Y| £20T 3[a|IsIEl B BEDN
uoneanpy JaydiH
“SWIOJR. WIN|NDLLIND 1oy Buljjed ‘3e3iew qof ay3 ‘sded Aajiqeoy 1zIsey “ | ajenpe.d 01 uedly 4anos u Juawikojdwaun s3enpe.s) pue
pue UoiedNPa Wsijeudnol usamiIaq uswudiesiw ay3 sySYSiH  puodsad BOLYY 4INOS Ul BNDLLIND UOREINPS 1aySIy MOY S23BN[eA] sisheuy dopjseq ssaudAlsuodsay WNNdLLIND Jo Awoloydiq YL €202 [e 39 ewing
'SIX2IUOD UIBISIAA-UOU Ul d eipaw pa) | [630] puE uonEzZI! 121 ‘Yanos [eqo|D {3nos [eqojn Aoy-sadiog
PUE ‘s21y33 ‘uopEINpa Wisijeudno| uo saARdadsiad (eI SIHO ay3 u wsieudnof oy sapjuniioddo pue saguajjeys aya saujwexy sisA[euy dneway | 3y ul wsijeunof o3 uojuedwo?) a8papnoy 3y $70T B IMBGIG ‘OIBASIN
SM3IAIRIU| sajoy
*A2e100Wap $BILYY YINOS Ul 9j0d ) saJo|dxe *SIUBWILOIIAUS SMau [enSip ur uonesijdde s pue wsijeuanol pa4nianig J19Y | DAI29 $ISI[BUINO[ UBDLYY YINOS MOH UBLUISSSBAA
pue wsijeuinol 3uawdojaAsp 03 WsieuINOl SAIIINIISUOD ] 9A1IONJISUOD Jo suondadiad sisijeuinol uestyy Yanog sa1ednsaAu| Wag dAREIEND ‘WSI[eUINO[ BAIIINIISUOD) JO 311D PUE [B3P] Y| $70T B [IM3ury-Jay>:
22482 wsijeuanof
sajenpe.s jo @3enpe.iisod uedlyy yanog e Sunsjdwon
2Andadsuad aya wouy eaLyy Yanog ur sweado.d uonesnp ‘uonrenpe.d-3sod saaj| | 1d J12y3 ut 3|qen|eA 3sow puly usisap 3348 SSBUIPEIY-IOAA 12| UO SUOND3|RY
wsi[euInol JO SSAUDAIIBYD B3 UO IUBPIAD [edLidWa SIP! s918NpRJS S||DjS pUE 33PaIMOW| YdIYM AJIUSpI 03 $[99s APNIS aY|  YdJeISaJ dAREIEND |eH 243297 3Y3 puoeq suossa (a4 $70T uJeepo[
$3IBNPRJD) pUE S|OOYDS Wisijeunof
2uawojdwa pue uonednpa wisijeudnol "BOLY YINOS Ul BINILIIND pue sazenpe.s Apmg 4O s24mIng pue saunliog ay3 pasgueyd djwapuey
ul s31ys pasnpul-dlwapued jo 1oedwi we3-8uo| 3y sassndsiq wsijeuanol paidaye djwapued ¢ |-gIAOD Y3 MOY saulwex] aseD—aAneend 61-PIAOD 33 MOH :sislaD ySnoay | SuluiBewrsy $70T LEIEEN
S|00YDS BIP3y| PUE WSI[BUINO[ UBDLIY
“swa1sAs 98pajmouw] [e20] jo ddueriodw '510182Npd Aq padey sa8U|[eYd Y3 pUE BILYY UJBYINOG PIIIB[IS WOJ SIAIBLIEN] {UN[NDLLIND
93 PUB UONBWLIOJSURJ] WIN|NDLLIND 03 SJALLIEq SASSNISIQ UJYINOS Ul BINDLLIND Wis|[euInof 9Z1Uojoddp 03 s1oyd saaojdxg  siskjeuy Apmg ased  ay Suiziuojodaq 3e sapumuoddQ pue saduajieyd £20T dp[Isiely ¢ njody
‘spaau A1ISNpuI Yaim uonEINpS Wsijeulnof “Ansnpul pue ejwapede usamiaq ded ayy Suidpriq Joy deo) ay3 a8plug ueD uoneonp3 wsieunof Mo
USi[e 01 PapPaBU SWLIOR WININJLLIND 03Ul SIYBIsuUl SO 5318938135 SPIACI PUB UOREINPS LISIBUINO| Ul SPUS.I UO SID3|jaY AydeaZouyasoiny WOOISM3N UBDLIY 3Y3 O3 WOO.ISSE|D) BY3 WOy $70T Aoma | -uilpy
1UNEMS pUE ‘OMqEqUIZ
"BILYY UIBINOS Apmg ‘e214JY YINOS JO ApNIg aseD) W/ “edliyy Ul Bujured |
‘Bujure.y wsijeudnol uj sjoo3 [eBip jo uonetalul Y3 sassnIsiq uj uonEANP3 Wsijeunol jo 9duagiaAuod djwapued-isod sauojdxg aseD aAieledwo) wsijeunof QIAQD-350d PaSJaAUOD) B pJemo | $70T SUBAZ g [P|ISIB|N ‘IMIBS |
oiwapued yoeoudde SYIYS DIWSIDG
-350d uonesINpa wWisijeuanol uedLyy Ul S}IYS [euonNIASUL s1wapued-1sod vty Apms ased>-njnw PUE $P0YsIa3)y DIWapued 6 |-AIAOD 243
pue [e21808epad aya our s3y3; UBJRYES-GNS Ul UONEINPS WSI[BUINO| Ul SUOIBWLIOJSURI] BY) SSISSY aAnesedwor puohag pauifewray uonesnp3 wsijeudno| uedLyy $70T awesaT B BEO|N
22482 wsijeuanof
@3enpe.idisod uedlyy yanog e Sunsjdwon
*sa8ueyd Ansnpul piwe uopesnps 3|qen[eA 350w punoy A3y s||pjs aya pue ade|dxIom 3y oy 19348 SSOUIPEIY-IOAA 194 | UO SUORIB|RY
wsijeuanol ur Apiqeidepe pue s|pis 340s 1oy pasu ayy sIYBYSIH ssaulpea. 119y aA192.9d saienpe.d wisijeuanol moy saednsaau| sdnoug) sndoy uwINjy |leH 941297 3y3 puokag suossa (2417) 1z0T plemaua0.s) g ueepuof
‘WI0e WN[NJLLIND 10y [enualod Sujure. | pue uonesnp3 wsijeunof
fe3 wsijeuanol ajqeureasns uj sdeg ay3 sa40jdx3  “BdLY Ul UOREBINPS WisieuINOf Ul A3|IGRUIRISNS JO 3]0 SY3 SDUIIEXT siseuy 1qej4s 10} [9pO} ® Se Alljiqeureasng pJemaog Supang $70T |e 39 Jaxjoog
“(1) @2uaByeay) Buednyy g
spuewap Ansnpur yam sudije 3eys Juswdojprsp [e1ynay Aq pasnpo.ur suondnusip ay3 03 Suipuodsad aue yoeoudde s|ooyds wWsijeu.nol uedlyy uIayanog ul uiuresy ‘emueALIouN|y ‘9MnqIyD
WNN31n3 10} A31sse23U a1 SIBIYBIY YpIeasa oy | (s100y2s-[) 5j00yds Wisifeunol Moy saulEx3 spoyrow-paxily  wsifeudnol pue 23uagiel 20e ;. de8 oy puiy s70T Busrjojol ‘aqnaN
UOISN|DU| 10§ UOREIYISN[/2OUBAD|RY wiy ABojopoyialy [pIL uopesyqnd soyany
JERLCYY

"Jed | Aq pa1Jog saipmig pazAjeuy jo d|qe] °| d|qeL

xipuaddy

17



(panunuod)

UOREINP3 WisieuINOf BUIPUBISISPUN 1O} JIOMIWIBI € SIPIACI]
*s2IWeUAp diwapese-Ansnpul Jua.ind adeys
01 9nUNUO> swioje. 3sed MOy SUIMOYS ‘UOREDNPS WisIjeuInof

3o sa8uajjey> Buioduo aya oaur saySisur sAneIRdWOD SI9Y0 3|
‘saApeJaduwy 3sy-[e3Sip pue

UOIBINPS WSI[EUINO| [BUONIPE.] UIIMIDG SUOISUSI SISSNISIC
‘saydeo.dde pa.siuad-uediyy

Sundope pue gno1n> wsijeulnol Suiziuo|o3ap o) S3IBI0APY
‘Bujuje.1 uj suopeAOUUI PUE UOREBINPS

wsijeuinol 03 saydeo.dde [euoneulaiur olur syBisul sIBPO
sa8ueyp [ean1jod-0120s 03 Bsuodsad Ul

PUE [eNION3S SASSNISIQ

‘uoneanpa wisijeudnol
uo s3sa30.d 3uapnas jo 3edwi aY3 pue ‘spuewap Aasnpul
‘s98UBYD WN|NDLLIND JO MIIAIDAO SAISUBYDIWOD € SIPIAO.Y
‘sfppow
uonuUIAIRIUL p-doa jo ay3 pue uor:
1]eUNO| Ul SUOIIEIOGE||OD [BUOIBUISIUL O3] SIYBISUI SIPIACIY

LYY Ul
Suiuren wsijeunol Suideys saausnjul [€3180]03pI sPUIWEXT
sjopow
pasodul A][euJa1xa UBL3 J3YIB SUORUSAISIU] D|qRUlBISNS
‘papuno.g A||es0o] 4oy pasu ay3 SulI0dSISpUN ‘SWLIOR
UOIEBINPS WSI[EUINO| UO 3S.INOSIP I19PEO.IG BY3 SIZIENIXIUOD 3]

*sa8ueyd Ansnpu; o1 adepe 03 Aajiqe L1y pue sweaSoud
Bujuredy wsijeuanol 199 e Sp.IepUEIS UOIIEIIPAIIIE MOY SIZA[RUY

‘uonednpa

wsijeuanol ur A>e.a11) [eudip Joy pasu Suisea.sur ays sIySySiH

*92U3]|1S3.1 JLII0WSP 10§ suoned|d
wsifeusnol ut uonezijensia eyep Sundope ul sadus|jeyd sassappy

31 pue uoneanpa

*Aaasnput eipaw ay3 ui d|qedojdwa saAPsWaYY
Buliapual p.emol ddom Aays moy pue weidoud JIAA 3y
9A19242d S3UBPN3S Ws|[eu.no| 33enpeJSiopun Moy saujWexa 3

*SWLIOJ. WNNDLLIND 10 suonedl|dwi s31 pue uonesnpa
wstfeunol ur Aunisnpaur [eqoj8 jo Aassarau aya sYBIYSIH

‘uoneanpa wisijeudnol
0 @>ueodwi ay3 s3y3iysiH

Buiuren ewne.) Sune.dad:

“BDLJY YINOS Ul UOIIEINP Wsijeuanol

Buideys sawaya eonijod pue [ean3n3-01P0s Jofew Xis sayIUSP|
*A13unod 3uidojeasp e uiyum
PJ2y 33 03 uonNqLIUOd NJ3ulueswW & Bupjew uf sade) AMSIDAIUN

snoignsa.d e 38 jooyds wsieu.nol e 3ey3 suonEIII| Y3 dulwex]
‘uonedNpa

wsijeuinol 3oedw spua.y [eAIBIp pue BIPSW [B120S MOY SOZA[euy
*S9131[e3. [220] 93240dI0DU] PUE S|DPOLU DARELLIOU UIDISIAA WO

Aeme aA0W UBD BILIY YINOS Ul UOIIEINPS WsIjeuinol moy sa.ojdxg
‘Bujure.n wsjeunof uy sagusjjeyd

SuiB1aws ay3 pue uoneanpa wisijeuanol ui spuaJl [eqo|3 saojdx3
“UOIEWLIOJSUBLS WNINOLLIND Uf padey sa8UBRYD

ay3 pue 46 -3s0d uonesanpa wsijeuinol ur syys salojdxgy

*sa8UBYD WOO.SMaU pue uopeziuojodsp Buiziseydwa ‘beg|
9UIS PAA|OAD SBY UOREINPS LWSIBUINO| UBDLIY 4INOS MOy sa.ojdx3

‘eidojyag ur uopeanpa wisijeunol
uo aouessisse 3uawdojaAdp UeISIMION JO 1oedwi 3y SISSISSY
‘sjppow wsifeuanol

UIRISIAA PUE 3s2UIYD) 03 3depe SIsieuINOf UBdLYY MOY SaIEBNSIAU]

UoNREdNPS Wsi[eUINO UBJRYRS-QNS JO)

*SpJepUElS WN|NdLLIND pue Aljenb
UoREINP3 Wisijeunof U UoiIElPaIIIE JO 10edw] BY3 $IeRSAAY|

‘suondnusip

|e2180j0uy291 piwe uonesnpa DS [e3B1p Jo 9j0. 3y SISSNISI

*SUYINJ PUE ‘SBWISGRH ‘NedN04 ‘S|[935BD)
wo.y sa1ioay3 Suisn ‘ug
e3ep pue uondnusip [eBip jo 3edwi By saulwexa A|[edNID

82NP3 Ws[eu.nol uo uopezijensia

“wsijeusnol jo pjaly aya

Ul JIAA 104 uoneaedaud jo aoueriodwi aya $93e31SAAUL SPIE SIY |

“uonednpa wsieu.nol [eqo|3 ui Assoalp I93ea.d
104 s|[ed> pue sa1pn3s wisijeunof 01 saydeo.dde Sunsixa sanbity

“BIN2LLIND Uj 2unsodxa
BUINB.Y SSSIPPE SI01BINPS WSI[EUINO| UBDLYY {INOS MOY Saulex]

sisA[euy dneway |

jeuipnaBuoy
aapeEnd
sishjeuy

eleq [eddwy

sisAjeuy [emidasuor)

SPOLIDL. PAXIIA

sisheuy Aoijog

siskjeuy
Adljog pue [ed1i03sIH
SMaIAIRIU]
g shkaaung auluQ
‘sisk[euy 3uswndoq
SMaIAIRIU]
—aAneaend

SPOL3IBW-paXiLy

sisAjeuy Ad1j04

MIIADY [BI1RI03Y |

MIIADY BINEI]
pue [edn2.109Y |
yoroudde yo.reasa
Aioretojdxa
pue aAne3jenb
sisAjeuy
Areyuswwo
SMaIAIRIU|
paJn1dn.aag
Wag—aAneEend

uonEdNp3 Wisijeunof uedLiy
YINog uj saway | oudely XI5 :Bulured | s||pjs puokag

PIoY Y3 dUBN|UI O3 R3S

uonEaNps Wsifeno| USYAA on!

uoneanp3 wsijeuanof Joy sagus|ieyd

SIUSAY WOOISMIN Y3 Ul GZ#3eIyseH BuiseyD
Apmag 9587 UBdLYY YINOS V/ :YINOS [qO|D) Y3

ur uoneanp3 wsijeudnof jo Aydosojiyg Suiydes | v
suoneAouu| pue sadudjeyd

:AIMua)) 35| 7 3Y3 Ul uopEINP3 Wsijeu.nof [eqoj
24mng ay3 Joy saduajieyd

uo Supje] ‘edLyY YINOS Ul uoneINp3 wsijeuinof

ey Yan0g prayaedy
1504 Ul UOIIEINPT WISIeUINO[ [SOABAA 33 Buipry
ridonpg ur
[2POIN UBISIAION] BY3 JO UORBUILIEXT U/ ‘BILY
UBJBUES-QNS Ul SUOIUSAISIU| UOREINPT WsifeuInof
LYY Ul
swsifeunof, om] Jo yse|d :wsifeuinof SuiZiplgAH

eidoiyag ur
|9POW UBISIMION] B3 JO UOIIBUILIEXS UY/ (eILUY
UBJBLRS-QNS Ul SUOIIUSAISIUI UOIEINPS LWsi[euInof

@dueldwo) 1o

A3[end) :UOIBIIPAIIDY SUOREIIUNWWIOD) SSEl
puE wsi[euJnof uj uopEINP3 U [1PUN0D SURIPaIdY

hs0g

PpuE UONEINPT 10} S||DIS [BBIT :UOHNjOADY
[e1ASNPU Y3ano4 B3

uonesanp3 wsijeunof pue i
ui uondnusiq [e3Big uo uondBRY [BINLD Y

2oe|d>jIoM Y3 o) S3UDPMIS Wisijeunof
Buriedaud uy Suju.ea) paie.8aaul-IoMm 4o 3Jod By

sImMa7 "D Y3as 03 A|day
/ :$91pMg WsieuInof [eqojS) ul A1SIAIC PIBMO |
510382np3 Wisieuinof ASIdAIUN UBdLYY YINoS
40 s9AIRY3dsIRy jo uonelojdx3 Uy :aunsodx3
WL 49318 10§ s3eNPEID) Wsijeunof Bulieda.g

€10

910T

9102

910T

£10T

£10T

£10T

810C

810T

810

810C

610T

020t

120t

ot

aLnoy

uewED) B oysog

sjplueq

apawng-Aupoy

‘e 39 wolg

sauo[ g Jaydald ‘49ag Ip

M3 IP UBA 33 UBLLIES)

YIWHOAA

elow

YDWHOAA

‘e 39 wolg

RIS EN

JASWYOH g UBLINYIMIS

SUDLIEPAIQ B IPRYPIEL
J2)pag g woq
RIBNIO ‘equOSN Yoszavey

suensLYD

uoIsN|aU| 10§ UOREIYISN[/2OUBAD[RY

wiy

#8ojopoyialy

jo dea )y

sdoyany

(panupuod) °| s|qeL

18



MmaiaIoIul Yadop
-u| pue AsAung

‘3ulure.y pano.adw Joj SUOREPUSILIODAL Iqe A>eandde pue ‘u; aapeIRUEND ny s|ipis
pue sdeg s||pjs wsijeunol o3ul 3yBisu [eIRLID SIPIACIY 1Y SSISSE O3 SIS|[BUINO UBDLY YINOS JO IIPNE S|BjS & P1INPUOD) SPOYIBLY PAXIW wsi[euanof [eUOREN UBDLYY YINOS 70T SJOUES 00T 193G 9 g kRIS
“BILYY YyInog ur 119e pue ‘A10ay3 ‘ydJeasas Sune.Saur siskjeuy
uonesnpa wsijeunol pagedus A|[e120S 10 SIOMIWE) B SIPIACIY 9135e.1d SAIIRWIOJSUE] B SE UONEINPS WSI[EUINO| 10} S9IBIOAPY [e2nRJ09Yy] [edn1D SIXE.J SABWLIOJSURL ] SEB UONEINPT wWsijeuinof $S00T UBLUISSSBAA
sishjeuy
‘Bujure.n opsijeudnol ur sagusjjey [eqol8 Suissaippe *suoiBaJ ajdninw wouy yoeasad BuizisayauAs ‘s1xa3uod Slomawe.y yorouddy
‘gND1LIND Wisijeudnof uo aApdadsaad sAneledwod € sapiAo.y [eqOJ8 3UaIBYIp SSO.IDE UOREINPS Wisi[eunol ul sa1eqap Ao sdepy |emdsduo) [emdasuo) v :uoieonp3 wsijeuinof [eqoj 900T aznaQg
“sjuswWwadueApE [e3180jouyda) pue [eanijod *sa8ua|jey> Asetodwaluod pue saBueyd g |-3sod uo Buisndoy >joeg BupjooT Aq 2anIng ay3 paemo |
01 NP ©JNdLLIND Wisijeunol up suonew.Iojsue.y SIYBYSIH ‘B31Y YINOS Ul UOIIBINP WI[eU.NO| JO UORN[OAD B3 SAUILIEXT MIIADY [BILI0ISIH BUDJIOAA :UOIIBINPT WiSI[EUINO[ UBDLIY YINOS £00T Joag 9p B eYI0g
[JEXVIEERN
U0 [e3131|0d-010s puE SN[ [ENIXIUOD |9POW PAIUSLIO-UIBISIAA W01} ABME SAOW 01 PadU siseuy Adjod BOLIJY UIYINOS Ul 8 UBSTI ‘OuBly ‘YIsog
UBDLYY $1D3]42.1 JBY3 UONEINPS WSI[BUINO 10} $9IBI0APY seydws ‘edlyy UIBYINOS Ul UoiEdNPa WsieuJnol saojdx3y pue [edn3R103Y | I wsijeuanof 8uzy D £00T ‘ssily-saynag ‘epueg
“9DUD|[9IX3 IABIYIE O3 S|OOYS Wisi[eunof uedLiyy AU S, ODSINN Buiures | wsifeuanof uestyy ul
Joy [enuaiod ay3 pue Ajenb uopednpa wsijeunol saenjeAg J9pUN BLYY Ul S|O0YdS Wisieuinof BUIpes] sassasse pue saIUAP| - SisAjeuy dAlRIRdWOD | 9DUDJj9IXT JO SNIUDD) [BRURIO, Buluydq PAemO 800T Ja819g
*sayoeo.dde pue SIXIUOD JUBIYIP SSO.IDE *saA3dadsaad [e2180]0pOYIBW pUE ‘[BINDI0Y3 ‘[eILIOISIY MIIADY BINEIRI] YoszueH
uoedNPa Wsifeulnol jo SulpueIsIapUN [BUONEPUNO) B SIBHO BulIBA0D ‘S3IPNIS LUSI[BUINOI JO MIIAIDAO PEOIQ B SOPIAC.Y aasuaypidwo) S31pNIg Wisijeu.nof Jo sooqpuen 3y 600T 8 uasuaB.of-|yepp
‘uoneadepe
WN[NaLIND WJojul Aew ey3 s3udwdo[aAsp [eana.1oays uoneaNpa wisijeuinof Areiodwaiuod Ioj 9IUBAIJR. S3 pUE SUOISaL saLuno) dupjeads
pue UoiEdNpa Wsijeudnol o3ul s3ySisu aAnesedwod sapiAod  Bupjeads-uewniag) uj A103Y3 WSI[EUINO| JO UORIN|OAS 3Y3 SASSNDSI]  SISAJeUY [B2132409Y | -uewIRD U s3uswdoPas Adoay | wsijeudnof 010T Ipuend) g Zjoy|aya07]
*AdeJ3)| BIpaW pue uonedNpa ‘edLy YInog prayruede-1sod sisAjeuy
WSI[BUJNOY Ul STBULIO) BIPAW DAITRUIDI[E JO 3]0 3Y3 SIYBYySIH Ut 9duBdYIUBIS [B1D0S S31 pUE WSI[BUINO| PIO|qe) JO ISII BY3 SauILIeX] JUL3U0)) BIp3Ly ®ILJY 4INOS Ut wisijeuino| piojqe | 010T UBLUISSSBAA
“Y24e9s53. Wsi[eUINO| UBDLYY YINOS 'S9IPNIS 24n3n} 10} AIodYIRIDW B Yodeasay wsijeudnof
Joj punouyeq [en1deduod pue [edlloasly Jueriodw Ue sapiaold  sasodoud pue ydueasad wsijeunol padeys piayaiede Moy SISSNISI]  MIIADY [B1R103Y | UBDLYY YINOS JO 2.nIN4 PUE JUSA.g “ISed Y| 010T aLnoy
‘uonezREIOOWIP
uo 1oedwi 531 pue AISISAIUN SIPOYY I UOIIEINPD +22nsn| pue Aajenba Sewwd)|
WsI[euInol JO SISAJeUE [ENIX3IUOD PUE [EILIOISIY © SOPIAOI  [BIP0S O3 UOHEDJ Ul BILYY YINOS Ul UOIIEINPD Wsi[eu.nol saujwex3 sisAeuy 3us3u0d PUE S3)YS ‘BJLY YINOS Ul UOIIEINPS Wsifeutnof 0102 oojsulid
saJreuuonsand
papus-uado
“UOIIEINPS WSI[BUINO UBDLIY Ul 9DUBAS[3. [BIO] 10§ PaU *35IN0DSIP ADUBSSIRUSY UBDLIY B SMaIAIIU| 9dUESSIEUSY UBDLIY BY3 JO 9SINOISIC BY3 pue
ay3 pue s||pjs wsijeuinol [eqoj8 usamiaq adueeq Y3 3 9Y) puE UOREBZIUBDLY pa wsijeuanof sauojdx3 aAnEBIEND BOLJY YINOS Ul 921308g PUE UOIEBINPT Wisijeulnof 1102 2gayIeesIop|
eIy “AusaaAun MIIADY BV 4INOS ‘AASIDAIUN UBLUIDSSEAA
4INOS U} UOIINJOAS WN|NDLLIND 10} 3X3IUOD [BI1IOISIY SIPIACY SOPOYY 38 UOIIEINPS WSI[EUINO| JO UORBWLIOJSUR.Y BY3 S30R1 | ADJ|Og PUE [BJLIOISIH  SOPOYY ‘SIPNIS BIPSA| PUE WsIEuINo[ JO [00YdS 3y | 10T 8 Z3[2.1G ‘P[AAUIANS
“WNN3LLIND 33 03
“JueAS[a A|[e0] 910U UOREDNPS WsieuInof Bupew  sasuodsau s103ipa Jadedsmau puE SIUBPNIS SISSNISIP PUE BILLYY SmoIAIRIU| wsifeuanof [egols
PUE S91pN3s BIPAW SUIZIUIBISOAA-OP UO S2IBQIP O3 SAINQLIUOD {3n0s Ul uoneaNpa wsieu.nof [eqojd jo duBASRJ 3y saJojdx3 pue Apmg aseD Buiyoea ] jo sadus|ieyd :[eqo|D Ay Ul [e20] YL £10T apawng-Aupoy
‘3unJodau a8engue| (aanEIRUEND B YINOS pg6 | -3SOd Ul SUOIINIASU| PRId3JRS
snouagipuy uy Ajejnoed ‘s110y UolBWLIOJSUR P *s98U3)[BYD (391205 SSIIPPE O3 p66 | -350d pauliojsuesy pue aAEEND) 33y jo Apmg aseD) Y :A19190g Sujuiojsued | €
pue sa1ojowaisida UIRISIAA UO DduRlR. ANE3Y [BaAR4 SBUIpULY SARY BOLIJY YINOS Ul BNDLLIND WISI[BUINO| J3LIaYM Saulliex] SpPoYIa|y-paxily  ul Bulured| pue uonesNp3 wsieulnof 1oy sadusjieyd £10T agng
uoIsN|aU| 0§ UOREDYISN[/2dUBAD[RY wiy A3ojopoyay L uonedyqnd sdoyany
Jo aeay

(panunuod) | sjqeL

19



20 Journalism & Mass Communication Educator 00(0)

Declaration of Conflicting Interests

The author(s) declared no potential conflicts of interest with respect to the research, authorship,
and/or publication of this article.

Funding

The author(s) received no financial support for the research, authorship, and/or publication of
this article.

ORCID iD
Tigere Muringa (2} https://orcid.org/0000-0003-3773-4959

References

Adely, F., Mitra, A., Mohamed, M., & Shaham, A. (2021). Poor education, unemploy-
ment and the promise of skills: The hegemony of the “skills mismatch” discourse.
International Journal of Educational Development, 82, 102381. https://doi.org/10.1016/J.
IJEDUDEV.2021.102381

Adjin-Tettey, T. D. (2020). Can “digital natives” be “strangers” to digital technologies? An
analytical reflection. Inkanyiso: Journal of Humanities and Social Sciences, 12(1), 11-23.

Adjin-Tettey, T. D. (2024). From the classroom to the African newsroom: How journalism
education can bridge the gap between the classroom and the shrinking newsroom. African
Journalism Studies, 45(3), 178-195. https://doi.org/10.1080/23743670.2024.2321133

Adjin-Tettey, T. D., Anthea, G., Franz, K., Ulrika, O., Peter, B., Lars, T., & Wilhelm, F. (2021).
Towards sustainable journalism in Sub-Saharan Africa. Fojo Media Instutute. https://
www.diva-portal.org/smash/record.jsf?pid=diva2%3A1563058 &dswid=5550

Allen, J., & Velden, R. (2001). Educational mismatches versus skill mismatches: Effects on
wages, job satisfaction, and on-the-job search. Oxford Economic Papers, 53, 434—452.
https://doi.org/10.1093/OEP/53.3.434

Allen, J., & Weert, E. (2007). What do educational mismatches tell us about skill mismatches? A
cross-country analysis. European Journal of Education, 42, 59-73. https://doi.org/10.1111/
J.1465-3435.2007.00283.X

Annette, L. (2021). A digital learning future. Impact, 2021(3), 4-5. https://doi.
org/10.21820/23987073.2021.3.4

Azanu, B., Asafo, S. Y., Quashigah, T., Danso, S., Asante, J., & Da-Costa, C. A. (2025).
Gender representation in journalism education: A systematic literature review. Gender and
Education, 1-21. https://doi.org/10.1080/09540253.2025.2471287

Banda, F., Beukes-Amiss, C. M., Bosch, T., Mano, W., McLean, P., & Steenveld, L. (2007).
Contextualising journalism education and training in Southern Africa: Special research
focus: Journalism education in Africa. Ecquid Novi, 28(1-2), 156—175. https://hdl.handle.
net/10520/EJC85079

Bangdiwala, S. 1. (2024). The importance of systematic reviews. International Journal of Injury
Control and Safety Promotion, 31(3), 347-349. https://doi.org/10.1080/17457300.2024.2
388484

Becker, G. S. (1964). Human capital: A theoretical and empirical analysis, with special refer-
ence to education. University of Chicago Press.


https://orcid.org/0000-0003-3773-4959
https://doi.org/10.1016/J.IJEDUDEV.2021.102381
https://doi.org/10.1016/J.IJEDUDEV.2021.102381
https://doi.org/10.1080/23743670.2024.2321133
https://www.diva-portal.org/smash/record.jsf?pid=diva2%3A1563058&dswid=5550
https://www.diva-portal.org/smash/record.jsf?pid=diva2%3A1563058&dswid=5550
https://doi.org/10.1093/OEP/53.3.434
https://doi.org/10.1111/J.1465-3435.2007.00283.X
https://doi.org/10.1111/J.1465-3435.2007.00283.X
https://doi.org/10.21820/23987073.2021.3.4
https://doi.org/10.21820/23987073.2021.3.4
https://doi.org/10.1080/09540253.2025.2471287
https://hdl.handle.net/10520/EJC85079
https://hdl.handle.net/10520/EJC85079
https://doi.org/10.1080/17457300.2024.2388484
https://doi.org/10.1080/17457300.2024.2388484

Muringa and Adjin-Tettey 21

Beckett, C., & Deuze, M. (2016). On the role of emotion in the future of journalism. Social
Media + Society, 2(3), 2056305116662395. https://doi.org/10.1177/2056305116662395

Berger, G. (2008). Towards defining “Potential Centres of Excellence” in African journalism
training. Journalism Practice, 2(2), 147-162. https://doi.org/10.1080/17512780801999337

Blom, R., Bowe, B. J., & Davenport, L. D. (2018). Accrediting council on education in journal-
ism and mass communications accreditation: Quality or compliance? Journalism Studies,
20(10), 1458-1471. https://doi.org/10.1080/1461670X.2018.1526641

Booker, N., Mutsvairo, B., Baliah, D., Adjin-Tettey, T. D., Holt, K., Tallert, L., & Mujati, J.
(2024). Putting forward sustainability as a model for journalism education and training.
Journalism Practice, 1-25. https://doi.org/10.1080/17512786.2024.2344626

Boshoff, P. A., & Garman, A. (2016). Capital or critique? When journalism education seeks to
influence the field. Critical Arts, 30(5), 607—622. https://doi.org/10.1080/02560046.2016.12
62437

Botha, N., & de Beer, A. S. (2007). South African journalism education: Working towards the
future by looking back. Ecquid Novi: African Journalism Studies, 28(1-2), 198-206.

Brandi, U., Hodge, S., Hoggan-Kloubert, T., Knight, E., & Milana, M. (2023). The European
year of skills 2023: Skills for now and in the future? International Journal of Lifelong
Education, 42, 225-230. https://doi.org/10.1080/02601370.2023.2212424

Brun-Schammé, A., & Rey, M. (2021). A new approach to skills mismatch [OECD Productivity
Working Papers, No. 24]. OECD Publishing. https://doi.org/10.1787/€9563c2a-en

Christians, N. (2023). Preparing Journalism Graduates for Career Trauma Exposure: An
Exploration of Perspectives of South African University Journalism Educators (Doctoral
dissertation). Stellenbosch University.

Daniels, G., Garman, A., Motsai, M., Jones, G., Hunter, Q., & Brodie, N. (2024). Saving jour-
nalism in South Africa and how newsrooms coped with the elections. Wits Centre for
Journalism. https://journalism.co.za/resources/state-of-the-newsroom/

Danso, S., Fosu, M., Serwonoo, M. Y. W., & Ntem, M. T. K. (2024). Collaborative journal-
ism around the Globe: A systematic literature review. Journalism & Mass Communication
Quarterly. Advance online publication. https://doi.org/10.1177/10776990241284582

De Beer, A. S., Pitcher, S., & Jones, N. (2017). Journalism education in South Africa: Taking
on challenges for the future. In R. S. Goodman & E. Steyn (Eds.), Global journalism edu-
cation in the 21st century.: Challenges and innovations (pp. 175-197). Knight Center for
Journalism in the Americas, University of Texas at Austin.

de Beer, A. S., & Steyn, E. (2002). SANEF’s 2002 South African National Journalism Skills
Audit. Ecquid Novi: African Journalism Studies, 23(1), 11-86.

Deming, D., & Silliman, M. (2024, September). Skills and human capital in the labor market
(NBER Working Paper No. w32908). https://ssrn.com/abstract=4950559

Dhingra, V., Keswani, S., Sama, R., & Rafik Noor Mohamed Qureshi, M. (2024). Social media
influencers: A systematic review using PRISMA. Cogent Business & Management, 11(1),
2368100.

Draissi, Z., Zhanyong, Q., & Raguindin, P. (2021). Knowledge mapping of skills mismatch phe-
nomenon: A scientometric analysis. Higher Education, Skills and Work-Based Learning.
https://doi.org/10.1108/heswbl-02-2021-0019

Dube, B. (2013). Challenges for journalism education and training in a transforming society:
A case study of three selected institutions in post-1994 South Africa [Doctoral dissertation].
Stellenbosch: Stellenbosch University.


https://doi.org/10.1177/2056305116662395
https://doi.org/10.1080/17512780801999337
https://doi.org/10.1080/1461670X.2018.1526641
https://doi.org/10.1080/17512786.2024.2344626
https://doi.org/10.1080/02560046.2016.1262437
https://doi.org/10.1080/02560046.2016.1262437
https://doi.org/10.1080/02601370.2023.2212424
https://doi.org/10.1787/e9563c2a-en
https://journalism.co.za/resources/state-of-the-newsroom/
https://doi.org/10.1177/10776990241284582
https://ssrn.com/abstract=4950559
https://doi.org/10.1108/heswbl-02-2021-0019

22 Journalism & Mass Communication Educator 00(0)

Duma, R. A., Niu, Z., Nyamawe, A. S., Tchaye-Kondi, J., & Yusuf, A. A. (2023). A deep
hybrid model for fake review detection by jointly leveraging review text, overall ratings,
and aspect ratings. Soft Computing, 27(10), 6281-6296. https://doi.org/10.1007/s00500-
023-07897-4

Fleming, P.(2017). The Human Capital Hoax: Work, Debt and Insecurity in the Era of Uberization.
Organization Studies, 38, 691-709. https://doi.org/10.1177/0170840616686129

Félscher-Kingwill, B., & Wasserman, H. (2024). The ideal and practice of constructive journal-
ism: How South African journalists perceive their roles. Journalism Practice, 1-21. https://
doi.org/10.1080/17512786.2024.2362802

Fourie, P. J. (2010). The past, present and future of South African journalism research, or:
In search of a metatheory for South African journalism research. Communicatio: South
African Journal for Communication Theory and Research, 36(2), 148—171. https://doi.org
/10.1080/02500167.2010.485362

Fourie, P. J. (2013). Beyond skills training: Six macro themes in South African journalism educa-
tion. Journalism Practice, 7(2), 212-230. https://doi.org/10.1080/17512786.2012.753290

Gamble, J. (2022). “Occupation,” labour markets and qualification futures. Journal of Vocational
Education & Training, 74(2), 311-332.

Garman, A., & van der Merwe, N. (2017). Riding the waves: Journalism education in post-
apartheid South Africa. Ecquid Novi: African Journalism Studies, 38(1), 50—68.

Goldin, C. (2019). Human capital. Handbook of cliometrics (C. Diebolt & M. Haupert eds, 2nd
ed.). https://doi.org/10.1002/9781119197010.chS

Guvenen, F., Kuruscu, B., Tanaka, S., & Wiczer, D. (2020). Multidimensional skill mismatch.
American Economic Journal: Macroeconomics, 12(1), 210-244. https://doi.org/10.1257/
MAC.20160241

Holborow, M. (2018). Language skills as human capital? Challenging the neoliberal frame.
Language and Intercultural Communication, 18, 520-532. https://doi.org/10.1080/14708
477.2018.1501846

Jordaan, M. (2024). (Life) lessons beyond the lecture hall: Alumni reflections on their work-
readiness after completing a South African postgraduate journalism degree. African
Journalism Studies, 1-14.

Jordaan, M., & Groenewald, Y. (2021). Suddenly apart, yet still connected: South African post-
graduate journalism students’ responses to online learning during COVID-19. Journalism
& Mass Communication Educator, 76(3), 311-323.

Kuznetsova, N. (2020). Skills and qualifications mismatch phenomenon: Focus on human
capital in the global measurement. Theoretical and methodological approaches to the for-
mation of a modern system of National and International Enterprises, Organizations and
Institutions’ Development (2nd ed.). https://doi.org/10.36074/tmafmseoid.ed-2.13

Lazear, E. (2003). Firm-specific human capital: A skill-weights approach. Journal of Political
Economy, 117, 914-940. https://doi.org/10.1086/648671

Liwinski, J., & Pastore, F. (2021). Are school-provided skills useful at work? Results of the
wiles test. Research in Higher Education, 62(1), 72-97. https://doi.org/10.1007/S11162-
019-09569-5

Loeffelholz, M., & Quandt, T. (2010). Martin Loeffelholz and Thorsten Quandt Journalism
theory: Developments in German speaking countries. Ecquid Novi: African Journalism
Studies, 26(2), 228-246.

MacDonald, J. B., Saliba, A. J., & Hodgins, G. (2016). Journalists and substance use: A system-
atic literature review. Substance Abuse, 37(3), 402—411.


https://doi.org/10.1007/s00500-023-07897-4
https://doi.org/10.1007/s00500-023-07897-4
https://doi.org/10.1177/0170840616686129
https://doi.org/10.1080/17512786.2024.2362802
https://doi.org/10.1080/17512786.2024.2362802
https://doi.org/10.1080/02500167.2010.485362
https://doi.org/10.1080/02500167.2010.485362
https://doi.org/10.1080/17512786.2012.753290
https://doi.org/10.1002/9781119197010.ch5
https://doi.org/10.1257/MAC.20160241
https://doi.org/10.1257/MAC.20160241
https://doi.org/10.1080/14708477.2018.1501846
https://doi.org/10.1080/14708477.2018.1501846
https://doi.org/10.36074/tmafmseoid.ed-2.13
https://doi.org/10.1086/648671
https://doi.org/10.1007/S11162-019-09569-5
https://doi.org/10.1007/S11162-019-09569-5

Muringa and Adjin-Tettey 23

Makhadi, T., & Diederichs, P. (2021). The role of work-integrated learning in preparing journal-
ism students for the workplace. Communitas, 26, 167-178.

McGuinness, S., Pouliakas, K., & Redmond, P. (2018). Skills mismatch: Concepts, measure-
ment and policy approaches. Journal of Economic Surveys, 32(4), 985-1015. https://doi.
org/10.1111/joes. 12254

Michalon, B., & Camacho-Zuiiiga, C. (2023, October). ChatGPT, a brand-new tool to strengthen
timeless competencies. Frontiers in Education, 8, 1251163.

Moher, D., Shamseer, L., Clarke, M., Ghersi, D., Liberati, A., Petticrew, M., Shekelle, P.,
Stewart, L. A., & Prisma-P Group. (2015). Preferred reporting items for systematic review
and meta-analysis protocols (PRISMA-P) 2015 statement. Systematic Reviews, 4, 1-9.
http://www .systematicreviewsjournal.com/content/4/1/1

Motsaathebe, G. (2011). Journalism education and practice in South Africa and the discourse
of the African Renaissance. Communicatio, 37(3), 381-397. https://doi.org/10.1080/0250
0167.2011.605372

Mpofu, S., & Matsilele, T. (2023). Narratives from selected Southern African journalism and
media schools. In B. Mutsvairo, S. Bebawi, & E. Borges-Rey (Eds.), The Routledge com-
panion to journalism in the global South. Routledge.

Muringa, T. P., & Shava, E. (2025). ‘Learning and unlearning’: Core leadership competencies
for driving success in special economic zones in South Africa. Social Sciences, 14(2), 88.
https://doi.org/10.3390/socsci14020088

Ncube, L., Mofokeng, R. W., Chibuwe, A., Munoriyarwa, A., & Murangi, A. K. (2025). ‘Mind
the gap’: Artificial intelligence and journalism training in Southern African journalism
schools. Media Practice and Education, 1-17.

Nkoala, S., & Lesame, C. (2024). African journalism education reimagined beyond the Covid-
19 Pandemic: Aftershocks and seismic shifts. African Journalism Studies, 1-5.

Ouzzani, M., Hammady, H., Fedorowicz, Z., & Elmagarmid, A. (2016). Rayyan—a web and
mobile app for systematic reviews. Systematic Reviews, 5, 1-10. https://doi.org/10.1186/
s13643-016-0384-4

Poluekhtova, 1., Vikhrova, O., & Vartanova, E. (2020). Effectiveness of online education for
the professional training of journalists: Students’ distance learning during the COVID-19
pandemic. Psychology in Russia. https://doi.org/10.11621/PIR.2020.0402

Prinsloo, J. (2010). Journalism education in South Africa: Shifts and dilemmas. Communication,
36(2), 185-199. https://doi.org/10.1080/02500167.2010.485365

Ramnund-Mansingh, A., & Reddy, N. (2021). South African specific complexities in align-
ing graduate attributes to employability. Journal of Teaching and Learning for Graduate
Employability, 12(1), 34-48.

Saliuk, B., & Shkola, I. (2023). Digital storytelling as a tool for socio-emotional competen-
cies development in the English language classroom. Scientific Papers of Berdyansk
State Pedagogical University. Series: Pedagogical Sciences, 2, 298-305. https://doi.
org/10.31494/2412-9208-2023-1-2-298-305

Serwonoo, M. Y. W., Danso, S., Azanu, B., & Opoku-Mensah, E. (2024). Data journalism and
journalism education: A scoping review. Journalism & Mass Communication Educator,
79(4), 418-439. https://doi.org/10.1177/10776958241277399

Sethusa, P. (2024). Reimagining through crisis: How the Covid-19 pandemic changed the for-
tunes and futures of journalism schools and graduates. Afiican Journalism Studies, 45,
210-226. https://doi.org/10.1080/23743670.2024.2365229


https://doi.org/10.1111/joes.12254
https://doi.org/10.1111/joes.12254
http://www.systematicreviewsjournal.com/content/4/1/1
https://doi.org/10.1080/02500167.2011.605372
https://doi.org/10.1080/02500167.2011.605372
https://doi.org/10.3390/socsci14020088
https://doi.org/10.1186/s13643-016-0384-4
https://doi.org/10.1186/s13643-016-0384-4
https://doi.org/10.11621/PIR.2020.0402
https://doi.org/10.1080/02500167.2010.485365
https://doi.org/10.31494/2412-9208-2023-1-2-298-305
https://doi.org/10.31494/2412-9208-2023-1-2-298-305
https://doi.org/10.1177/10776958241277399
https://doi.org/10.1080/23743670.2024.2365229

24 Journalism & Mass Communication Educator 00(0)

Severijnen, M., & de Haan, Y. (2024). Educating for a changing media landscape: Four sce-
narios for journalism education in 2030. Journalism Studies, 25(16), 1931-1948. https://
doi.org/10.1080/1461670X.2024.2406814

Sewchurran, A., & Hofmeyr, B. (2020). A critical reflection on digital disruption in journalism and
journalism education. Acta Academica, 52(2), 181-203. https://doi.org/10.18820/24150479/
aa52i2/10

Sibiya, P., & Ngulube, P. (2024). A framework for the incorporation of digital scholarship con-
tents in South African Library and Information Science Schools. Education for Information,
40(2), 121-138.

Steenveld, L., Strelitz, L., & Wasserman, H. (2012). The school of journalism and media stud-
ies, Rhodes University, South Africa. Journalism Studies, 13(3), 463—473. https://doi.org/
10.1080/1461670X.2011.650502

Tedja, B., Al Musadieq, M., Kusumawati, A., & Yulianto, E. (2024). Systematic literature
review using PRISMA: Exploring the influence of service quality and perceived value on
satisfaction and intention to continue relationship. Future Business Journal, 10(1), 39.

Tsarwe, S., Matsilele, T., & Evans, H. (2024). Towards a converged post-Covid journal-
ism training in Africa: A case study of South Africa, Zimbabwe and Eswatini. African
Journalism Studies. https://doi.org/10.1080/23743670.2024.2372727

Umejei, E. (2018). Hybridizing journalism: Clash of two “journalisms” in Africa. Chinese
Journal of Communication, 11(3), 344-358. https://doi.org/10.1080/17544750.2018.1473
266

Valencia-Forrester, F. (2020). Models of work-integrated learning in journalism education.
Journalism Studies, 21(5), 697-712.

Waggoner, P. (2021). Technology throughout the 2000s. https://connectednation.org/press-
releases/technology-throughout-the-2000s

Wahl-Jorgensen, K., & Hanitzsch, T. (Eds.). (2009). The handbook of journalism studies.
Routledge.

Wasserman, H. (2005). Journalism education as transformative praxis. Ecquid Novi, 26(2),
159-174. https://doi.org/10.1080/02560054.2005.9653328

Wasserman, H. (2010). Tabloid journalism in South Africa: True story! Indiana University
Press.

Workneh, T. W. (2018). Journalism education interventions in Sub-Saharan Africa: An exami-
nation of the Norwegian model in Ethiopia. African Journalism Studies, 39(2), 9-29.

Author Biographies

Tigere Muringa is a multidisciplinary researcher specialising in media, governance, and leader-
ship with previous teaching experience at the Durban University Technology and University of
KwaZulu-Natal. His expertise spans journalism, digital media, and development communication.

Theodora Dame Adjin-Tettey is a senior lecturer in the Department of Media, Language and
Communication, Durban University of Technology, South Africa. Her research interests span
journalism and media studies, new media use and appropriation in diverse social and communi-
cative contexts and climate change communication.


https://doi.org/10.1080/1461670X.2024.2406814
https://doi.org/10.1080/1461670X.2024.2406814
https://doi.org/10.18820/24150479/aa52i2/10
https://doi.org/10.18820/24150479/aa52i2/10
https://doi.org/10.1080/1461670X.2011.650502
https://doi.org/10.1080/1461670X.2011.650502
https://doi.org/10.1080/23743670.2024.2372727
https://doi.org/10.1080/17544750.2018.1473266
https://doi.org/10.1080/17544750.2018.1473266
https://connectednation.org/press-releases/technology-throughout-the-2000s
https://connectednation.org/press-releases/technology-throughout-the-2000s
https://doi.org/10.1080/02560054.2005.9653328

