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Abstract Higher education students around the globe
have continually searched for opportunities to further their
education abroad, looking beyond the provisions of their
home country in pursuit of quality education. Most of
these students are either tutors, teaching assistants, or in
lecturing roles within the university environment. Using a
qualitative case-study approach, this paper investigates the
teaching intention of international postgraduate student
lecturers at a university in KwaZulu-Natal, South Africa.
This is in a bid to understand why these students choose to
become involved in the teaching and learning process as
lecturers. Participants were purposefully selected from a
sample population of registered international postgraduate
students at the university; and these participants were
chosen in an order which ensured representation.
Semi-structured interviews and observation methods were
used, and data generated were analysed using grounded
analysis. Findings reveal that international postgraduate
students in this university chose lecturing, owing to the
financial preconditions of undertaking postgraduate
studies, to improve their interpersonal, communication,
and cross-cultural skills, and also owing to legal
restrictions. This paper therefore concludes that these
reasons are valid and recommend several ways of helping
these student lecturers function both effectively and
efficiently.

Keywords Postgraduate, Teaching, Lecturers,
International Students, Rationalising, South Africa

1. Introduction and Problematic

Education statistics reveal that sub-Saharan Africa has
the highest outward mobility ratio of all the regions of the
world, at 4.6% compared with the world average of 19%
(UNESCO, 2019). This implies that, for every single
student enrolled at tertiary level in their home country, 4.6
others have moved away and enrolled abroad. These
students who leave their country, or territory of origin,
and move to another country or territory, with the single
objective of studying, are referred to as international
students (UNESCO, 2019). Most higher education
students in Africa, for various reasons, continually search
for opportunities to further their education abroad. They
search repeatedly beyond the provisions of their home
countries to pursue high-quality education offered around
the globe. The experience obtained from studying abroad
has been shown to transform the individual’s career path,
and aid in building social circles that enhance the
individual’s global engagement. Study destinations that
have time and again dominated their choices include the
United States of America, Europe, Asia, and the United
Kingdom. Over the past decade, South Africa has seen the
second-largest number of African students pursuing
high-quality education away from home. South Africa
also has the highest growth rate — it recorded a 28.8%
increase in international student enrolment from 2006 to
2010.

Factors that influence the decision of these postgraduate
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students to study in South Africa include the low cost of
living compared with other western nations such as the
USA, UK, Canada, and Australia. Tuition fees are low,
and there is access to advanced modern and technological
facilities, the use of English as a medium of instruction,
and the international reputation of South African
educational qualifications (Mpinganjira, 2015; ICEF
Monitor, 2018). The number of international students in
South Africa has grown dramatically from 12 600 at the
time of independence in 1994, to 72 875 in 2012. In 2013,
South Africa saw close to 74 000 international students.
Fifteen per cent of these were postgraduate students (ICEF
Monitor, 2013). The University of KwaZulu-Natal
(UKZN) had some 13 064 postgraduate students
registered in 2016, with 2 209 international students
coming from 71 countries (UKZN, 2016). At UKZN,
most postgraduate students will engage in teaching at
some point during their studies. Some take up teaching
assistant roles, while others run tutorials, depending on
the opportunities available. The majority of these students
are involved in tutoring and lecturing, and as such, it is
essential to understand their choice to become involved in
the teaching and learning process as student lecturers. A
few questions arise: What exactly does the lecturing
process entail? Why do most international postgraduate
student choose to lecture? What is the impact of this
career choice on an average international postgraduate
student? To further investigate this issue, it is critical to
deconstruct the lecturing process.

Theorising the Lecturing Process

Lecturing is a term originating from the medieval Latin
‘lectura’, meaning to read. Often reading was aloud, to
illiterate people. This implies that the process of lecturing
includes an oral reading of text followed by a commentary
(Brown, 1989). Good and Merkel (1959) define lecturing
as a mode of teaching in which the teacher orally presents
facts and principles to the students. This suggests that the
lecturer is the one with all the facts, and his or her duty is
to present these facts to the students. The lecture method
incorporates a formal disclosure or presentation of
knowledge to students; for this reason, traditional teaching,
learning and training most frequently rely on lectures.
Burkill, Dyer and Stone (2008) comment that lecturing is
a one-way communication of prepared talk. Based on the
above definitions, lecturing can thus be said to be a
one-way channel of communicating information, with the
lecturer giving out the information while the students are
passive, attempting to grasp information from the
instructor. Research has revealed that, although lectures
seem to be an efficient teaching method, they do not offer
a platform for discussion; therefore, one cannot guarantee
that learning has taken place. This conclusion has
prompted Marcia (2010) to argue that lecturing consists of
presenting knowledge in a manner that helps students to
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relate it to their own experiences — therefore the lecturer
should present knowledge, and offer a platform for the
learner to consider how the topic relates to their lives. The
goal of every lecturer is for a student to learn during the
lectures, thereafter, supporting their learning with
activities such as reading lecture notes, or engaging in
exercises. If lecturers are to succeed in ensuring learning
during lecture time, lecturers must engage processes that
enhance durable encoding of facts, concepts, and ideas
covered during the lecture. Several scholars (Kember,
1997; Young, 2002; Knight and Wood, 2005; Cotton,
Warren, Maiboroda & Bailey, 2007) have suggested
various concepts that can be utilised to ensure the
effectiveness of the lecturing process. These key concepts
include intention, transmission, receipt of information,
and output.

Intention, as the first basic concept, implies that, when
lecturing, the lecturer’s intention is to deliver a topic as
per the syllabus requirements, to generate understanding
and to stimulate interest. For a lecture to be considered
successful, it must generate understanding. The lecturer
should be able to explain key concepts relating to the
subject matter. According to Atkins and Brown (2002), if
one is able to clearly explain a subject, one has precise
knowledge of it. Therefore, in preparing for the lecture,
the lecturer is expected to have in-depth knowledge of the
topic. The lecturer is also expected to take into
consideration the prior knowledge of learners, as far as the
topic is concerned. When lecturing, the lecturer also
intends to stimulate interest, using individual ability to
catch the attention of the students. The second basic
concept, transmission, argues that a lecturer sends a
message verbally, extra-verbally and non-verbally to the
students. The verbal messages may be communicated
through a definition of terms, in the process of explaining
concepts, or through examples made for emphasis. The
‘extra-verbal’ component constitutes the lecturer’s vocal
qualities, hesitations, errors, and use of pauses and silence.
The ‘non-verbal’ component includes the lecturer’s
gestures, and facial expressions. Rosenshine (1997)
postulates that there is a connection between the
instructor’s vocal variations, and the students’
achievement. Rosenshine (1997) adds that the body
language of the lecturer influences student learning. The
researcher argues that students remember the lecturer’s
statements better when they are accompanied by the use
of non-verbal language. This means that a lecturer should
be able to use the right gestures, to enhance student
understanding of the subject being consolidated.

Receipt of information, on the other hand, deals with
how the information, meaning, and attitudes conveyed by
a lecturer may, or may not, be perceived by the students.
Concentration will fluctuate in the process of lecturing.
Attention is increased if students are engaged in the
process; and this may be achieved by granting students an
opportunity to engage in discussions, by asking them
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questions, drawing them into problem-solving, and even
allowing them to ask questions. The last basic concept of
ensuring an effective lecturing process is known as the
output. Output deals with learning outcomes expected of
the student after the lecturing process. Burkill, Dyer and
Stone (2008) argue that an instructional strategy should
lead to the objectives and interrelated goals for a course of
study. Therefore, students’ responses or ‘output’ are a
vital aspect of the process of lecturing. Responses may
occur as an immediate reaction to the lecture or the
lecturer. A lecturer may change students’ perceptions of a
problem or theory, increase students’ insight, and
stimulate the students to read, think, and discuss ideas
with one another. Achieving such is largely dependent on
the students’ knowledge, attitude, and motivation to learn.
On the part of the lecturer, results depend on the lecturer’s
preparation, lecture structure, and presentation. The focus
of this research is on the concept of intention, which first
analyses the depth of knowledge and understanding the
lecturer has on the subject matter. This will help to
illustrate what qualifies an international postgraduate
student to take up a lecturing role.

The Transition from Student to Lecturer

Postgraduate studies are considered conduits through
which higher institutions of learning develop research
capacity. This research takes different forms, but the basic
requirement for a student is usually the completion of a
bachelor’s degree, or a diploma. The requirements for
admission to postgraduate programmes may vary from

one institution to the other, but the general aim is common.

Postgraduate programmes are a mechanism by which
graduate students learn how to undertake a systematic
investigation, founded upon work, built by peers in the
field; thereafter to extend the current state of knowledge
in that field (Mutula, 2011). There are variations of
postgraduate programmes. Such include postgraduate
diplomas, master’s degrees, PhDs, inter alia. A
postgraduate student is thus one who chooses to undergo
any of these postgraduate programmes to grow their skills
and become better professionals in their fields of study.
Postgraduate students are known as researchers, and the
goals of these individuals vary. As stated by Moulding
and Hadley (2010), postgraduate programmes offer
multiple pathways for students to meet their goals through
a wide range of options, including projects and theses.
Projects enhance the student’s understanding of
educational research by enabling them to participate either
as critical consumers, or as creative producers of
knowledge. One of these pathways is the opportunity
given to research students to transition to lecturer.

As posited by Wong (1995), the primary goal of
research is to understand, while the primary goal of
teaching is to help students learn. This implies that a
student lecturer is expected to learn a body of knowledge
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about meaningful inquiry and develop an understanding of
criteria for quality research. This will enable the
postgraduate student to become a better consumer and
producer of knowledge. Over time, postgraduate students
take up education-related jobs as librarians, technicians,
demonstrators, research assistants, and teaching assistants.
Of recent times, postgraduates have been taking on more
significant teaching responsibilities, combining their
research studentship with several hours of lecturing,
weekly. In particular, postgraduates who are considering a
career in academia involve themselves in roles that would
involve teaching, supervision, and assessment of
undergraduate-level students. They primarily assist and
support academic staff, faculty members, or other
professional staff members in the delivery of teaching- or
learning-related duties to students in a variety of learning
environments (Mutula, 2011). Postgraduate student
lecturers are progressive, as they are more apt to consider
what and how the students they handle learn. Reis-Jorge
(2005) insists that their stance is more progressive than
traditional pedagogy, and more compatible with the goals
of educational research as a reflective practitioner. These
students are mature learners with several years of
professional experience upon which they draw as they
learn new concepts. As evidenced by their commitment to
take on graduate study, such students are dedicated to
education, and this makes it easier for them to transition to
lecturing while studying.

To help postgraduate students make the transition from
student to teacher, an experienced professional will often
share the classroom with them, imparting to them the
knowledge of best practices, and the wisdom acquired
from years of experience. Most postgraduate student
lecturers begin by working with individuals and small
groups of students, gradually graduating to lecturing a full
class on their own. For international postgraduate students,
this transition is more difficult, as they undergo several
challenges, especially since they are to carry out these
duties in an unfamiliar environment. Urban & Palmer
(2014) define international students as people temporarily
residing in a foreign country for educational purposes.
South Africa has been reported to be one of the countries
characterised by a steady increase in international student
enrolment (Carrim & Wangenge-Ouma, 2012), because of
its reputation in higher education, coupled with reasonable
fees. South African universities have also been involved
in a strategic plan to increase the number of international
students. This is because these students come from very
strong academic backgrounds. They enhance cultural
diversity in different institutions, and also prepare the
student body for the diversity that awaits them in a future
place of work. International postgraduate student lecturers
face a number of challenges, both academically and
non-academically. Challenges include language barriers,
cultural shock, financial concerns, neo-racism and
xenophobia, as well as unfulfilled academic expectations.
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One of the most common challenges encountered by
international postgraduate students is the language barrier.
Hammer (1996) defines language barrier as the difficulty
experienced by students when there is no common
language to communicate with one other. International
students come from many different backgrounds; and as
such, their language of communication differs from South
African students. The use of English as a language of
instruction in South Africa has been a major problem for
international students. According to Madinga, Maziriri
and Lose (2016), this includes the pronunciation, the
general meaning of terms used by local and international
students, as well as the meaning of certain words in
different contexts. Language barriers do not only affect
students’ ability to learn but also to communicate. In his
study, Crose (2011) avers that, even students who are
proficient in the English language find the delivery of
English language challenging in a foreign country. In
Crose’s (2011) study, students stated that the tone and
accent used in the English language was different from
their native language; and as a result, they found it
difficult to comprehend the discussions in the classroom.
This, therefore, affects their role as students, and also as
lecturers. Second, students studying abroad encounter a
whole new world in terms of information, unfamiliar
places, behavioural patterns, and types of people. This
experience is termed by literature a ‘culture shock’.
Furnham (2004) defines culture shock as the various
emotions individuals feel when arriving in a foreign
country. When international students relocate to a foreign
country, familiar cues are removed: this result in anxiety
for many of them. The degree of stress experienced by
foreign students may not necessarily be the same; for
example, students coming from South Africa’s
neighbouring countries may have a similar culture to that
of South Africa. Those incomers would have less of a
struggle to adapt to life in South Africa, than those
coming from afar.

As proposed by Li, Chen, and Duanmu (2010),
academic culture shock refers to the differences
experienced by international students with regard to the
education system, assessments, lecture styles, as well as in
the relationships between students and lectures. Another
daunting challenge is the issue of finances for
international students. Du Plessis and Fourie (2011)
reported that international students give sizeable financial
contributions to South African universities and the
economy of the country, in the form of fees. The fees that
these students contribute are usually significantly higher
than those paid by local students. Dominguez-Whitehead
and Sing (2015) observed that, because the South African
Higher Education system has financial challenges,
recruiting a large number of international students seems
to be the solution to the problem. While some of these
students may be economically secure, there are those who
experience financial hardship. Donaldson and Gatsinzi
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(2005) report that international students from Europe,
North America, and Asia have found South Africa
affordable, while those from Africa reported a contrasting
experience. Self-funded international African students
experience major financial challenges (Blake, 2006). In
the study by Marringe and Carter (2007), all student
participants faced financial anxieties. Some of them were
not sure of how they were going to pay their fees. Most of
the international students do not have a work permit,
which hinders them from gaining work to support
themselves.

2. Research Design and Methodology

The methodological underpinnings of this research
offer an explanation of the approaches used to generate
the data used in the paper. This paper adopted a
qualitative case-study approach to rationalise the
intentions of international postgraduate students lecturing
in a university in KwaZulu-Natal. Denzin and Lincoln
(2012) define qualitative research as the type of research
which studies and gathers detailed empirical data from
introspection, personal experience, interviews, documents,
and artefacts, which describe in detail problematic
situations of phenomena. This approach was suitable for
this research as it seeks to locate all information possible
about the phenomenon under investigation, so as to
generate new knowledge. A case study, on the other hand,
is an orderly or comprehensive examination of a particular
case in its context in order to generate data (Cohen et al.,
2011). It provides an in-depth examination of an incident
or example; and analysis in detail the various examples
and phases that make up the life cycle of the unit being
explored. In this research, the focus is on international
postgraduate students in a university in KwaZulu-Natal.
The idea of the research is gaining understanding of the
teaching intention of students who choose to lecture while
studying.

Participants

Participants were purposively selected from a sample
population of registered international postgraduate
students in the university. Chithra and D'Almeida (2014)
express that purposive sampling is always used to
generate data from people who have specialised
knowledge in a field. They argue that it saves time simply
to access those who possess the knowledge the researcher
needs, rather than randomly sampling a larger population.
In this type of sampling, the researcher makes the decision
concerning all individuals included in the sample, based
on well-thought-out criteria, ranging from specific
experiences or specialist knowledge to capacity and/or the
willingness by such individuals to take part in the
research.

This research adopted purposive sampling. The
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researcher purposely chose participants who are
international  postgraduates engaged in lecturing,
possessing valuable experiences in lecturing in a foreign
country. Three lecturers were chosen who are at master’s
level; and another three from PhD level were selected, to
ensure representation. All participants were available at
the university on a daily basis, and as such, were easily
accessible to the researcher.

Instrument

This research utilised two different instruments to
generate data, which include semi-structured interviews,
and the observation method. Semi-structured interviews
use open-ended questions to help the researcher fine-tune
the topic being explored. Such interviews also allow the
researcher to choose to discuss certain sub-topics in detail,
while briefly discussing others, depending on their
relevance (Cohen & Crabtree, 2008). A self-constructed
interview guide with open-ended questions posed by the
researcher was applied: this guide contained five
questions. To ensure a quality interview, the researcher
spent ten minutes on each question, fifty minutes being
spent on the guide. Issues that emerged during the
discussions were also further probed.

The participants spent about three minutes responding
to each question. Probing for each answer to the question
took about seven minutes. While probing, there was time
to examine more deeply the participant’s experiences and
views. An audio-recording device was used, allowing the
researcher to take brief notes during the interview.
Interviews were conducted in each lecturer’s office (on
three separate occasions) for all lecturers involved in the
research. The offices were safe and private, enabling the
participants to freely share information required by the
researcher. The researcher used the non-participant
observation method to observe what transpired in the
classrooms of the participants, and to gain better
understanding of their experiences. This activity was
communicated to the participants before it began so as to
make them aware, and to gain permission to be an
observer.

Data Analysis

The content of the interview guide was analysed using
grounded analysis, which goes hand in hand with
grounded theory. Grounded analysis, which stems from
grounded theory, is a procedure for data analysis that
refers to the analysis of data without the use of predefined
categories or themes, rather allowing the data to speak for
itself (Corbin & Strauss, 2014). In this research, the
participnts’ responses to the interview were analysed
using several processes. The first step applied to the data
generated was the open coding. Open coding, according to
Corbin and Strauss (2014), refers to the breaking down of
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data by the researcher into segments, searching for
relationships within such segments that could represent
themes. The second step applied was axial coding. This,
according to Vaismoradi, Turunen and Bondas (2013),
refers to the process of breaking each theme into smaller
units, thereby unearthing the relationships, context, and/or
interaction strategies, amongst others, inherent in each
theme. The third step utilized was selective coding, which
refers to the process of fine-tuning the themes and
sub-themes and weaving them into a storyline or theory
which is subsequently explained. The last step is the
theory development which entails the compiling of the
themes fine-tuned by selective coding, offering an
explanation for such. While analysing the data, several
measures were taken to ensure that the findings of the
study were trustworthy.

3. Findings and Discussion

The findings and discussion of this research will be
organized according to the major research question which
involves understanding the lecturing intention of most
international postgraduate student lecturers. This makes it
easier to identify patterns in the responses from
participants in the research; findings are presented based
on the emerging themes from the data. Four main themes
emerged from the data, namely: financial support,
cross-cultural skills, career advancement, and legal
restrictions.

4. Financial Support

Funding is an important part of postgraduate studies,
especially for international students. The financial
preconditions of conducting postgraduate studies involve
high expenditure, depending on the kind of research the
student is undertaking. Most international students are
registered full time, and usually strive for funding. The
competition for scholarships is tight, and postgraduate
students have to continually apply to various funds,
foundations, and institutions for funding. The inability of
a postgraduate student to gain external funding would
result in the programme having to be self-funded (Kirsi,
2012). A self-funded international postgraduate student
needs funds for accommodation, transportation, daily
expenses, and for studies, which is the primary reason for
migrating to South Africa in the first place. One
participant corroborates this view:

When you are in another country you need money to
survive, lecturing for me also help me financially to
sustain myself.

This implies that international postgraduate students see
lecturing as a way of securing financial resources to
sustain their lifestyle. Most turn to lecturing, as it helps
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them engage fully in their studies, while providing them
with some funds. One of the participants, speaking about
her experience, pointed out that:
The main reason | took this job was because of
financial constraints. 1 had no one who was
supporting me financially, and so | had to lecture

This experience is not unique to this participant, as
another participant pointed out a similar experience. She
stated:

I came to South Africa as a research student hoping
that 1 would be able to secure funding, but it turned
out the only funding available was for local students.
Although my family back home was supporting me
financially, it was not enough and as such | had to
find means to survive while studying, which is when |
started looking for a lecturing job.

Financial constraints proved to be a strong rationale for
international postgraduate students to lecture. Failing to
find funding, they often turn to lecturing as a way of
securing finances to meet their needs. A study by
Fomunyam (2020) on the experiences of international
postgraduate students from Asia and Africa reveals that,
Reflecting on their experiences during their doctoral
journey, 8 percent of respondents in this study insist that if
given the chance to start over again, they would not
consider pursuing a doctorate degree. Most participants
wished they had been fully aware of the funding, and
financial requirements before commencing their program.
Du Plessis and Fourie (2011) argue that international
students act as huge sources of income for South African
universities. Many of these students find it burdensome to
pay the ever-increasing student fees that international
students are expected to contribute. The international levy
paid by international students, added to their student fees,
often brings additional financial constraints, especially for
those from other African countries. There is limited
financial  assistance  available  for international
postgraduate students, as first preference is given to local
students.

5. Personal/Career Advancement

Khoza (2015) argues that there is a variety of reasons
for lecturers to lecture. In the case of international
students coming from different countries and backgrounds,
these reasons can be as varied as their origin — this is
exactly what emerged from the research, as the six
participants offered differing reasons or rationales for
lecturing. The rationale for each international student
depended on a variety of personal and contextual issues.
Expounding on this, a participant expressed:

I came to South Africa to study, but we also need to
practice what we have been taught. Lecturing is an
opportunity that the university gives us to practice
what we have been taught. Secondly it is an
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opportunity for me to pass across what | have
learned. In my masters | wrote a paper on how to
write academically, some students don’t know how to
write academically, so lecturing gives me that
opportunity to pass knowledge across.

Lecturing, to this participant, is about self-improvement
and gaining more experience; as well as passing on what
he has learnt. Another participant added:

Lecturing has always offered me a sense of fulfilment.
From the time | started teaching back home | had
always been passionate about sharing my knowledge
to others. Also, as a researcher we need the
theoretical aspect of teaching and learning as well as
its practical aspect. Lecturing gives me the practical
aspect.

Improving their wealth of knowledge by gaining both
theoretical and practical knowledge is key to ensuring
development for international students. In his study,
Fomunyam (2020) postulates that the obvious choice of
many doctoral graduates is an academic career in research,
and higher education, and this study agrees. This is because
over 56 percent of respondents ranked academia as the
sector they would most likely work in on completion of
their program. 67 percent of respondents believe their
postdoctoral program will improve their job prospects,
either substantially or dramatically. This increased to 78
percent when exploring results from African respondents
specifically. Most doctoral graduates who seek for
employment opportunities in academia, experience a
smooth transition from doctoral and postdoctoral work, to a
full-time position as an academic professor in an institution
of higher learning.

Marcia (2010) argues that lecturing encompasses
presenting knowledge in such a manner that it helps
students relate it to their own experiences, improving
themselves. Maiboroda and Bailey (2007), adding to this,
remark that intention is the first basic concept of lecturing;
and when lecturing, the lecturer’s intentions may be as
diverse as the topic. To some international students, the
intention varies from gaining experience to generating
understanding, stimulating interest, and passing on what
they have learnt. Another participant states:

...it is part of the package, as a postgraduate you
have to practice what you have learned.
Postgraduate studies go beyond mere reading and
writing you need to practice in order to understand
more about your research. Books will not give you
enough information on the research that you are
doing.

Lecturing, therefore, becomes another avenue for
learning for international postgraduate students who are in
the university first and foremost to learn. To these
participants, lecturing is about gaining experience and
putting to work what they have learned, as well as helping
other students. Khoza (2015), in line with this, argues that
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lecturers may lecture with the intention of giving back to
the community, or improving the lot of the students.
Mgadi (2015) adds that, to some lecturers, it is about
helping students develop skills that will allow them to
reach their full potential and be productive in life. This
view resonates with the experiences of some participants,
who sought to help students improve their writing abilities,
and pass along what the university has imparted to him.

6. Cross-Cultural Skills

Studies reveal that cultural factors influence the
teaching and learning process, especially the working
relationship between teacher and students. International
postgraduate students come from different countries, and
therefore have different cultural backgrounds (Lu, Chin,
Yao & Xu, 2009). Students studying abroad encounter a
whole new world in terms of information, unfamiliar
places and behavioural patterns, and people, and this
experience is termed by literature a ‘culture shock’.
Furnham (2004) defines culture shock as the various
emotions one feels when moving to a foreign country.
Adding to this, Oberg (1960) defines culture shock as the
consequence of, and anxiety resulting from, contact with a
new culture; and feelings of loss, confusion, and
impotence which are owed to loss of accustomed cultural
cues and social rules. The excitement of coming into a
foreign country is often dimed by the feeling of uncertainty,
and the expectations, and orientation of the new
environment and culture (Ramachandran, 2011; Yilmaz,
2017).The degree of shock experienced by these students
differs, depending on how prepared they are for the new
environment, the cultural knowledge and identity, their
expectations, the availability of support systems, the
degree of differences between their culture and the new
culture, as well as their individual personality traits (Yost
& Lucas, 2002).

The use of English as a language of instruction in South
Africa has, as mentioned, been a major problem for
international students. According to Madinga, Maziriri
and Lose (2016), the English language uses unique
pronunciation which alters the general meaning of terms
as pronounced by local and international students, as well
as the meaning of certain words in different contexts. In
South Africa, international students come from vastly
different backgrounds. Some come from French- or
Portuguese-speaking countries; and others have various
indigenous languages. For some of these students, they
are communicating in English (Heikinhend & Shute, 1986)
for the first time. Some international postgraduate students
take up teaching jobs as this improves their language
skills and develops their interpersonal communication
skills. Other cross-cultural issues arise from teaching
methods, learning attitudes and styles, and most
importantly, the relationship between lecturer and student.
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In a cross-cultural environment such as a university
environment, students and lecturers interact with different
expectations and understanding. According to a
participant:
...the issue of background, for example | like to make
joke in class to make my student calm but initially |
didn’t know that South Africa is a country that is
sensitive to some jokes, there | some jokes | could
share in my class back home and people would not
be offended but here it can cause a lot of trouble, like
the issue of gender, back home we there is no much
tension on the issue of gender and race, but here you
have to be careful if you want to make any example.

Taking up these lecturing jobs affords international
postgraduate students the opportunity of learning suitable
teaching and learning methods required in their new
environment. A participant further stated:

When | started here, there was an example | made
about Christians and Muslim and it caused a lot of
trouble for me and I didn’t know. It was later that
one of the senior lecturers corrected me and told me
that topic was very sensitive, and | should never
raise it in class. And one time a student made a joke
about my country and everybody laughed, and | was
offended, | tried to tell coordinator about it. There
some things that | need to understand that this is no
longer my country, | had to learn about the culture
here.

The teaching and learning attitudes, styles, and
perceptions these student lecturers encounter afford them
the art of adaptation. Therefore, international postgraduate
student lecturers in South African institutions of higher
learning take up lecturing jobs in order to adopt teaching
and learning skills needed in unfamiliar environments.

7. Legal Restrictions

Around the globe, most international students are not
allowed to work outside the university environment. Laws
are put in place to prevent students on student visas in a
foreign country from legally working either full or part
time, for several reasons. Some of these laws apply in
South Africa, where foreign students who choose to study
in South Africa, regardless of the level, must apply for a
student visa before entering the country. The stipulations
of this visa are sometimes stringent, and do not favour
students who want to work, attending school part time.
Selvadurai (1991) and Dominguez-Whitehead & Sing
(2015) observe that, often, international students face
financial problems, because the legal implications of
studying here require them to register as full-time students.
International students are not allowed to work in South
Africa, even though provision has been made for students
who have to do practical work as part of their research, at
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either the university where they are studying, or a related
organisation.

Owing to financial concerns, most international
postgraduate students choose to find jobs within the
campus environment, and these jobs are in short supply.
Some students therefore choose lecturing if they find the
opportunity, since they cannot take regular day jobs
elsewhere. Most international students do not have work
permits. Their study conditions only allow them to work
twenty hours a week, which hinders them from gaining
work which could properly support them. The only
opportunity they have, therefore, to improve their
financial circumstances, is to turn to lecturing. One
participant sheds more light on this by explaining:

When you are in another country you need money to
survive, lecturing for me also help me financially to
sustain myself

Financial constraints therefore push most postgraduate
students to engage in lecturing, as this is one of the legal
ways in which they can earn extra money to support
themselves while studying. Trice (2003) argues that
international students have distinct academic and personal
needs. They most often try to deal with this by filling
research assistant vacancies, thus helping to establish
international ties. Alternative perspectives and perceptions
of life can be imparted to others via lecturing. Lecturing
becomes a coping mechanism to deal with a variety of
issues.

8. Conclusions and Recommendation

This research investigates international postgraduate
student lecturers in a university in South Africa, in a bid
to understand their teaching intentions. Findings reveal
that the choice of South Africa as a study destination for
most of these students includes affordable tuition fees
compared with Western institutions, low cost of living,
the presence of modern technological facilities, quality
education, and the use of English as a medium of
instruction. This research finds that international

postgraduate students choose to lecture for several reasons.

First, the financial preconditions of undertaking
postgraduate studies involves a great deal of expense,
including accommodation, transportation, daily needs and
contingencies. The competition for scholarship is tight.
Preference is given to local students, leaving international
students to fund their studies themselves. Most of these
students, therefore, take up lecturing jobs to generate
funds in order to augment the financial support they
receive from family back home. Therefore, financial
constraints prove to be a valid rationale for international
postgraduate students to take up lecturing jobs.

Second, some of these students perceive lecturing as an
avenue by which to gain experience and facilitate
self-improvement. Students, who intend to pursue a career
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in academics, find especially that lecturing improves their
wealth of knowledge both theoretically and practically.
Third, developing the ability to adapt in unfamiliar
cultural environments is also a rationale behind the
intention of some international postgraduate student
lecturers. Obtaining cross-cultural skills is vital. Entrance
into a new society often causes “culture shock”. In a
cross-cultural environment such as a university, it is
essential for lecturers and students to develop an excellent
working relationship, in order to provide seamless
learning. Functioning as a lecturer enables the student to
improve interpersonal communication skills, gaining
suitable teaching and learning skills needed for adaptation
to any unfamiliar environment in which they find
themselves. Last, these international postgraduate students
choose lecturing as it is one of the few available legal
avenues to generate funds.

This research therefore recommends that international
postgraduate students engaged in lecturing should be
properly inaugurated into their various universities, with
provision made to carefully introduce them to the culture
inherent in their environment. Such provision could be in
form of training and development interventions, which
would expose them culturally to the norms of their new
environment. These student lecturers could be enrolled in
non-compulsory language classes, in which they would be
taught the basics of the local language, thereby being able
to relate better to their students. Furthermore, exposure to
the belief systems of the various societal groups that make
up students in the classroom is also important. Some of
these lecturers reported that they had learnt in their
classrooms the sort of remarks unacceptable in South
African society and culture; these teachers had not known
such beforehand. Organising cultural training and events
will better prepare student lecturers to handle their
students more sensitively. In her study on cross-cultural
mentoring relationships between trainee teachers and their
mentors, Schafer (2014) concludes that it is important not
to ignore the culture shock that some international
students experience. This study by Schafer recommends
an induction period for these students, which will involve
pairing them with mentors that could alleviate potential
challenges. Finally, student lecturers should be supported
financially through available scholarship provisions or
grants for their studies. International students are not
legally allowed to take proper gainful employment. The
stress of funding themselves provides unwarranted
distraction from both lecturing and learning, which is their
raison d’étre, after all. Aiding international postgraduate
students to function effectively and efficiently will
therefore involve easing their financial stress.
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